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This study was an attempt to Identify activities and factors 
essential for the implementation of a pre-high school career education 
program in Louisiana, as conceived by six professional education groups: 
parish superintendents, parish supervisors, guidance counselors, teacher 
educators, principals, and teachers.
A knowledge of the concepts held by those administering, struc­
turing curriculums, counseling, training teachers and teaching will give 
direction, scope, content, and methodology to the relatively new program 
of career education in the public schools of this state. Not only is 
it important that one knows what others conceive, but that all groups 
have a clear philosophy of the role they are to assume in performing 
the task of educating all people for useful and productive lives.
Also this study was an attempt to provide information that will 
be useful to educators in the state of Louisiana as they approach 
educational reform and assist in the development of the concept that 
career education offers a reasonable goal to help young men and women 
f ind^fulf Ill'ing and productive lives in our society. —
Procedure
The descriptive survey method utilizing the questionnaire technique
was developed for this study. Questionnaires consisting of ten major
divisions with 87 activities and factors were mailed to 66 parish and city
superintendents, 66 parish and city supervisors, 66 guidance counselors,
17 teacher educators, 66 principals and 66 teachers.
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The instrument was first submitted to a Jury of professional 
educators in colleges, research centers, and State Department of 
Education personnel throughout the South for clarity, validity and per­
tinency of items. All members of the jury except one responded with 
comments and suggestive changes. These suggestions were incorporated 
into the Data Gathering Instrument and submitted to the researcher's 
doctoral committee for review.
The mean responses of the six groups were calculated to obtain 
a rating for each item from each professional group. As a test for 
significant differences among these groups, the analysis of variance 
procedure was used. The F-test was applied in determining the degree 
of difference existing. Finally the null hypothesis was set up as a 
basis against which each test was to be made and was accepted or 
rejected at the .05 level of confidence.
Findings
Significant differences existed among the responses to 21 of the 
87 activities at the .05 level of confidence. In most cases these 
differences were based on degree of importance assigned rather than 
concepts of the roles to be assumed. This is reflected by the fact 
that all activities were rated at least important by the six groups.
Two of the areas--Administration and Out of School Sources-- 
were extremely important according to the average of all responses.
Eight of the areas--Supervisors; Instructional Program Grades 
K-6; Instructional Program Grades 7-9; Teaching Personnel to Teach 
Career Education Grades K-6; Teaching Personnel to Teach Career
viii
Education Grades 7-9; Guidance Service; Specialized Teachers and 
Research— were important according to the average of all responses. 




Perhaps the most important decision an individual will make in
life will be choosing an occupation that fits his needs. It will
determine where he lives, the kind of work he does, who he associates
with, his standard of living, and to a large degree, his success and
happiness. Osipow, in his book, Theories of Career Development, so
aptly states (13:vii):
Work is partly an attitude in the mind of a person toward 
the activity in which he is engaged at the moment. One 
man's work is another man's play. It is clear that work­
ing holds an important place both in society and in the 
psychological lives of individuals.
Lindsay in the American Vocational Journal (75:20-21) recognized
the importance of work ethic when he said:
And, finally, education for all the children of all the 
people recognizes the significance of work ethic. One 
of man's responsibilities to society is to be productive.
In a modern society that requires that all workers be 
educated for their work, equality of opportunity for obtain­
ing economic competencies is part of the democratic discipline. 
Preparation for occupational life is a legitimate function of 
public education because it contributes to the economic and 
social well-being of both the individual and of society. No 
educational system-or-program is complete that does not ful­
fill this function.
Educators have generally agreed that one of the fundamental pur­
poses of education is to equip young Americans with knowledge and 
skills needed to live a productive and useful life. However, the 
college-oriented curriculums of our modern-day high schools have taken 
an unrealistic approach to the problem of career training. They are
8till, for the most part, neglecting to teach salable skills to a 
large majority of students who plan to terminate their formal educa­
tion at the high school level and enter the labor market. This has 
left three choices open to most high school students: one, go to
college; another, train in a vocational school; and third, enter the 
job market untrained and unskilled. The results of the emphasis on a 
purely academic program during high school years have often been 
absenteeism, academic failures, drug abuse, vandalism, assaults on 
educators, general discontent, and high dropout rates. The results 
after graduation from high school too often are unemployment, crime, 
and college dropouts.
The problem of the high school dropout continues to grow. In 
the 1969-70 school session, 18,687 students dropped out of the schools 
in Louisiana. The major reasons given were (27:1) "academic difficulty, 
dislike of school experience, marriage, and economic difficulty."
Since the 1960's many educators have realized that changes must 
be made in the public schools. The 1980 job market outlook shows 
that only two out of ten jobs in America will require a baccalaureate 
degree. What about the other 80 per cent of the students not needing 
college degrees? Loomis, in the American Education magazine gives the 
following breakdown of the 1970, 11th and 12th grade students in the 
nation (79:3-5):
Last year, some 70 per cent of 11th and 12th grade stu­
dents were enrolled in general and academic courses.
About 20 per cent of American youth can reasonably 
expect to finish four years of college and receive a 
bachelor's degree.
The Importance of career education cannot be overetressed If 
70 per cent do not plan to enter college. These young Americans must 
be trained for salable skills. Even those who complete a college course 
have no assurance of employment. In the past great value was placed 
on a high school or college diploma, using it as a measurement of 
assurance that the student had an appropriate educational background 
to carry his share of responsibilities in a productive society. In 
the 1970's, society is rejecting as a degree of accomplishment many of 
these diplomas by failing to hire millions of high school and college 
graduates. In fact the highest number of unemployed is in the grad­
uating classes each year. Predictions are that it will continue 
until reformation takes place in the school curriculums.
Technological changes in industry during the 1960's lessened 
the demand for semi-skilled and unskilled labor, while, at the same 
time jobs of a highly skilled technical nature increased. Young 
Americans who plan to enter the labor market today and in the future 
must acquire basic knowledge and skills that will enable them to pursue 
their aspired occupation in an ever changing complex technological 
work world. Public school curriculums must be changed from college 
oriented to career oriented in order to prepare all individuals for 
the dignity of work.
Presently a nation-wide thrust is underway to make all educa­
tion career education. The United States Office of Education is 
advocating change and reform in our public schools' curriculums.
It is obvious that the business and working world have an 
enormous stake in the future development of education in the United
States. Industry has made It known that it will not locate in areas
high in unskilled labor. The editors of the "Kaiser Aluminum News"
(61:29) give an outstanding description of the unemployed man.
There is not only the negative consideration that a 
year unemployment for a man costs society more than 
12 years of schooling costs, there is the positive 
consideration that the entire future environment of 
business will be dependent upon the quality of students 
schools turn out.
Congress was well aware of these problems in the passage of
the 1963 Vocational Education Act and the 1968 Amendments broadening
vocational education so that it would be more realistic. The 1968
Amendments extended the 1963 Act to read (23:1):
So that persons of all ages in all communities of the 
state will have ready access to vocational training or 
retraining which is of high quality, realistic in the 
light of actual or anticipated opportunities for gain­
ful employment and suited to their needs, interests, 
and abilities to benefit from such training.
In recent years a number of studies have been made on occupa­
tional attitudes toward work. Many findings show that orientation to 
work should begin at a very young age, beginning at five and extending 
throughout life. Roe conducted several studies on children age five- 
thirteen. She found (16:256):"... at the age of 8, 82 per cent chose 
possible occupations, but at the age of 14 only 50 per cent did."
This study would seem to indicate the importance of career 
education being offered in the elementary school. The better informed 
individuals are of their abilities, interest, and capabilities, the 
more likely they are to choose a productive and rewarding occupation.
Public education has a very deep commitment to the youth of 
this nation— that of equipping each Individual prior to graduation 
from high school or college with basic knowledge and skills needed to
be a productive Individual of society. The enunciation of a national 
policy to correct inadequacies in an educational system presently 
dominated by academic and general education is heartening. Public 
schools must accept the challenge of change to meet the needs of all 
students whether their occupational endeavors be those of the profes­
sional or the craftsman.
Purpose of this Study
The purpose of this study is to identify activities and factors 
considered by school administrators, supervisors, teachers, guidance 
counselors, and teacher educators to be essential for the implementa­
tion of a pre-high school career education program in Louisiana.
The six major objectives involved in the problem are:
1. To determine the duties and responsibilities the following 
groups should assume: (1) school administrators, (2)
supervisors, (3) teachers, (4) guidance service personnel, 
(5) specialized teachers, and (6) teacher educators.
2. To determine the place of career education in the school 
curriculum.
3. To determine how career education should be introduced, 
when, and by whom.
4. To determine the breadth of the pre-high school career 
education program.
5. To determine the responsibility for collection, interpre­
tation, and distribution of data relating to career 
education.
6. To determine the use and responsibility of evaluation.
Statement of the Problem
Clearly, a reform movement Is underway in planning public 
school curricula. There Is much evidence to Indicate that for the 
past fifty years education has taken a narrow and unrealistic approach 
to pre-high school career education. Guidance has, in most instances, 
been limited to the college-bound student, Ignoring the large masses 
of individuals who have other educational and occupational plans.
What are the emerging concepts guiding educators in developing career 
education programs? How do school administrators, supervisors, 
teachers, guidance counselors, and teacher educators perceive the 
role of career education in the public schools? In other words, the 
intent of this study was to identify activities and factors perceived 
by the groups listed above, to be essential in the development of 
career education programs in the public schools at the pre-high 
school level.
More specifically the following questions will be used as a 
basis for the development of this study:
1. What duties and responsibilities should the following 







2. Should career education be a part of the pre-high school 
curriculum?
3. When should career education be introduced, how, and by 
whom?
4. What should be the breadth of the pre-high school career 
education program?
7
5. Who should be responsible for collection, Interpretation, 
and distribution of data relating to career education?
6. How should evaluation be used in career education?
Importance of Study
The need for employable skills Is greater today than ever 
before. With approximately 87 per cent of the students who enter the 
first grade terminating their formal education by the time they grad­
uate from high school, and the tremendous need for retraining workers, 
there is no doubt of the need. The National Council for Vocational 
Education states (92:172): "Nearly 25 per cent of the young men and
women who turn 18 are not educated to a level of adequate employability."
In a recent release the Public Affairs Research Council for 
Louisiana stated (112:1):
... only 13 per cent of the children enrolling in the 
first grade in Louisiana go on to finish college. It 
called for Louisiana's education to be redistricted to 
meet future needs of the 87 per cent who do not-finish 
college.
A study of inner-city unemployed graduates was made by the
Detroit Volunteer Placement Corp and showed that:
...only 5 per cent of the graduates of inner-city high 
schools are placed in colleges, jobs, or job training 
programs by fall, while 50 per cent of the dropouts 
scheduled to graduate with the same classes found em­
ployment. Mrs. Carole Williams, Director of the Place­
ment, says, The inner-schools don't teach these youngsters 
job skills, so they seek jobs as unskilled workers— jobs 
that have already been grabbed.
These are but a few illustrations emphasizing the necessity 
of training students for employable skills. We have traditionally 
divided our schools into two phases, the elementary and the high school.
Emphasis In the past has been entirely on high school as far as career
training was concerned. This study will attempt to show that career
education should begin In the elementary school. The British poet,
Pope wrote (10:110):
Tls education forms the common mind:
Just as the twig is bent the tree's inclined.
Are student's minds already bent in choosing a career by the
time they reach high school? Dr. John Dorsey, a psychiatrist, once
remarked (10:13):
In growing up we normally pass through three stages 
which may be represented as follows: First we say,
Please, help me. Then later, I can take care of my­
self. And, finally, if we mature, we say, Please let 
me help you.
Most authorities agree that career training is developmental 
and commences at birth and ends at death. There is little doubt, 
that the attitudes of students develop over a period of many years; 
thus it is very important that pupils develop proper attitudes for 
work in formative years.
There is much evidence to indicate that for the past fifty 
years education in Louisiana has taken a rather narrow and unrealistic 
approach'to pre-high school career education. There is little evidence 
to indicate that elementary school students have received realistic 
career training and in most cases no pre-high school career training 
was provided. Guidance has been limited to a large extent to the 
college-bound student, ignoring the large masses of students who have 
no intentions of college training. How can educators continue to 
account for four-fifths of the high school students not receiving career 
training at any level? Education must change its concept and broaden
to accept as equal partner, the giant potential offered In early career 
education.
New concepts of career education must be shaped by educators, 
businessmen, students and parents If changes are to come. These con- 
cepts must be taught over a period of many years with a gradual 
broadening of the student's attitude and concept of work. It is 
believed that they will then be able to make a realistic choice of an 
occupation based on work as a way of life. Thus it Is the aim of 
this study to produce data that may assist in the establishment of a 
career education program at the pre-high school level In Louisiana.
Hypothesis
A knowledge of the concepts held by administrators, supervisors, 
teachers, guidance service personnel, specialized teachers, and 
teacher educators is vital to the successful implementation of a 
pre-high school career education program in Louisiana. The purpose 
of this study was to identify activities and factors, as perceived by 
the above groups, to be essential in developing a career education 
program at the pre-high school level. It is believed that the success 
or failure of career education can be Influenced largely by the degree 
of leadership exerted from these groups.
Based on a review of related materials and the experience of 
the researcher, the following hypotheses were proposed:
1. The six groups of educators participating in this study 
hold essentially the same concepts as to the duties and 
responsibilities each group should assume in implementing 
a program of career education at the pre-high school level.
All six groups of educators feel that career education 
should be taught simultaneously with other course material
as a part of the regular school curriculum.
All six groups will Indicate that In grades K through 6, 
career education should be Introduced by homeroom teachers 
with assistance from career education specialists, whereas 
In grades 7 through 9, each teacher will merge career 
education Into regular course content assisted by voca­
tional teachers.
All six groups will give a rating of at least Important to 
the use of career education specialists.
The six group responses will indicate a broadening of the 
pre-high school curriculum to include activities listed 
for grades K through 6 and for grades 7, 8, and 9.
All six response groups will give a rating of at least
important to the role of out of school sources.
Each of the six groups will place the responsibility for 
collection and interpretation of data on the teacher- 
training institutions.
The State Department of Education should provide funds and 
designate agencies for this service.
The response group will give a rating of at least important 
to the establishment of a parish data collecting agency 
cooperating with teacher-training institutions.
Limitations of Study
This study was limited to the following six professional educa­
tion groups in Louisiana:
1. All parish and city superintendents of public schools.
2. The principal of one selected school in each parish and 
city public education system.
3. One parish and city supervisor of instruction of public 
schools in each parish and city school system.
4. One guidance counselor in each parish or city school 
system, except two parishes not having counselors.
5. Classroom and vocational teachers in selected school of 
each parish or city school system.
6. The deans or heads of teacher education departments in 
public colleges and universities in Louisiana.
Source and Treatment of Data
Information for this study was gathered through questionnaires 
distributed to certain educators in the public school systems of 
Louisiana. All parish and city superintendents of education —  one 
principal and one classroom teacher or vocational teacher from each 
selected school grouped according to enrollment, seventeen schools 
ranged from 200-499, seventeen from 500-799, sixteen from 800-1000, and 
sixteen above 1000; one supervisor of instruction from each parish and 
city system; (twenty-three parish counselors, fifteen elementary and 
thirty high school counselors, excluding two parishes not having a 
guidance program); and deans and heads of departments of teacher educa­
tion in all public colleges and universities in Louisiana were mailed 
ques tionnaires.
A search was made of studies or publications relating to the 
emerging concepts guiding educators in developing career education
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programs. Information gathered was used as a guide In arriving at 
conclusions regarding activities and factors considered essential In 
the development of career education programs In the public schools at 
the pre-hlgh school level. Data collected through the use of ques­
tionnaires were arranged In tabular form and presented narratively 
for further clarification.
The analysis of variance of the responses given by the six 
educator groups was considered to be the simplest method for deter­
mining whether significant differences existed. Information on the 
completed questionnaires was transferred to I.B.H. Code Sheets.
This record was then converted to card codings and punched into I.B.M. 
cards for electronic computer programming. The card punching pro­
cedures, programming, and data processing was calculated by the 
Louisiana State University Data Processing Service.
Definition of Terms
1. Career education. Career education is a program which 
accommodates individual differences through a continuous 
experience— centered and evaluated process which facilitates 
development of awareness, orientation, exploration, decision 
making, and preparation for the world of work.
2. Awareness. Awareness is the first stage of the develop­
mental process of early childhood that motivates and 
captivates the learner's interest in the world of work.
The students develop favorable attitudes toward personal, 
psychological, social, and economic appreciation for the 
dignity of work.
Orientation. Orientation is the familiarization period of 
the developmental process, which increases the student's 
knowledge necessary for gainful employment. He becomes 
aware of the wide spectrum of occupational clusters that 
he might choose from according to his interest, aptitude, 
and capability. The student builds within himself an 
appreciation for work of all types and levels.
Exploration. Exploration is the third stage of develop­
mental process in which the student explores the world of 
work through a wide spectrum of occupational clusters. He 
is made aware of the hundreds of job catagories in each 
and their relationship to each other as well as to himself 
and his fellow members of society. As he progresses in 
school, he examines more closely those clusters he is 
particularly interested in.
Decision-making. Decision-making is the stage of develop­
ment in which the student makes tentative occupational 
decisions based upon development of self in relation to 
the range of career options. The individual is capable 
of charting a course for realization of self-established 
goals in keeping with his desire, needs and opportunities. 
Preparation. Preparation is the stage of development in 
which the student knows what he wants to do and equips 
himself occupationally, academically, and emotionally to 
spin off from the school system at whatever point he 
chooses.
CHAPTER II
REVIEW OF RELATED LITERATURE
Approximately 80 per cent of the students who enter the first 
grade will not complete college and must find employment in the world 
of work. Over 35,000 different jobs are listed in the Dictionary of 
Occupational Titles and one can readily see the need for a broad pre- 
vocational concept in order to meet the realistic needs of students 
entering a rapidly changing complex world of work. If today's youth 
are to cope with these complexities, their preparedness must start 
at a very young age.
Need for Broader Concept
Harris in an appraisal of the National Council's first and 
second reports to the Secretary of Health, Education and Welfare re­
ported (63:53-55):
Each year the ranks of school dropouts increase by 
three-quarters of a million young men and women.
Each year our schools fail to educate nearly 25 per cent 
of young men and women who turn 18, for the eight out of 
ten job opportunities that do not require a college 
education.
The federal government invests $14 in the nation's 
universities for every $1 it invests in vocational 
education programs; yet it spends as much as $12,000 
per person in remedial programs to get unemployables 
off the welfare rolls.
Local districts concentrate on college-preparatory and 
general programs in reckless disregard for the 60 per 
cent of our young people who will get no formal educa­
tion beyond high school.
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Young people are making Inappropriate choices because 
they are victims of the national yearning for educa­
tional prestige.
The number of jobs the unskilled can fill is declining 
rapidly. The number requiring a liberal arts degree, 
while growing, is increasing far less rapidly than that 
demanding a technical skill. In the 1980's it will 
still be true that fewer than 20 per cent of our job 
opportunities will require a four-year college degree.
These and other facts were contained in the council 
reports, released at a time when our country was 
deeply concerned with racial unrest, violence, and 
unemployment of youth— a time when Americans were dis­
carding an estimated eighteen billion dollars worth of 
repairable items because of the complexity of modern 
appliances and the scarcity and high cost of repairmen.
The American Vocational Association recognized the need for
career education as far back as 1966, when a resolution was approved
by the American Vocational Association, House of Delegates at the
annual convention in Denver, Colorado. Below is the resolution as
approved (52:9-10):
EXPANSION OF VOCATIONAL EDUCATION
Whereas, occupational destinies are shaped over a long 
period, beginning at birth and continuing until retire­
ment, and
Whereas, appropriate education for occupational choice, 
orientation for the world of work, occupational com­
petence and advancement should be a part of the total 
school education of all, and
Whereas, vocational and technical education for older 
youths and adults is often ineffective or impossible 
when early schooling has been inadequate or unrelated to 
work, and
Whereas, it is no longer possible to rely wholly upon 
families and out-of-school agencies to provide work 
experience, acquaintance with the wide range of occupa­
tional opportunities, and knowledge of the requirements 
of occupational entry and advancement, and
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Whereas, transition from school to work has become In* 
creaslngly difficult,
Therefore, Be It Resolved that the AVA join with those 
responsible for the elementary, secondary, and post­
secondary schools In developing programs of occupational 
education appropriate for all students and participated 
In by all students In elementary schools, junior and 
senior high schools, and post-high school institutions.
Be It Further Resolved that the AVA subscribe to the 
following criteria for these programs:
1. Programs in the practical arts, adapted to all 
students, should be expanded and extended downward 
Into the early grades.
2. All students should receive this realistic occupa­
tional information and guidance, adapted to individual
needs, and provided at appropriate times in their
school careers. Parents should be aided in guiding 
their school-age sons and daughters in making realistic 
occupational choices and in selecting educational pro­
grams related to their choices.
3. All professional personnel in a school system who 
have a relationship to occupational choice, competence 
and advancement should be involved in planning programs 
of occupational education.
4. Schools should provide supervised work experiences.
5. Schools should provide placement services when the
students are ready to enter the labor market.
Be It Further Resolved that additional funds to implement 
this expanded and improved occupational development program 
be sought from local, state and national sources: that
personnel be prepared to conduct the expanded programs: 
and that administrative arrangement, curriculum plans and 
teaching aids be developed which reflect the needs and 
interests of young and adult students.
In March, 1970, President Nixon stated, "American education is 
in urgent need of reform." In his message to Congress he proposed 
legislation to establish a new program of career education which could 
be largely funded by Federal sources. Congress responded by passing, 
unanimously, the Vocational Education Amendments of 1968 and authorized
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a total of $3,180,050,000 for the 1969-1972 four-year period. Presi­
dent Nixon'8 career education program has been supported by the United 
States Chamber of Commerce as evidenced in the statement below (52:120):
The Chamber of Commerce of the United States has endorsed 
the Nixon Administration's efforts to make career educa­
tion a top national priority.
In letters to President Nixon and HEW Secretary Elliot 
L. Richardson, Chamber officials praised U. S. Commissioner 
of Education Sidney P. Marland, Jr., for his leadership in 
this area. "Indeed," Chamber President Archie K. Davis 
told President Nixon, "this action conforms to your Labor 
Day address in which you call for a return to the 'work 
ethic,' which in turn involves career training."
The Chamber wrote Secretary Richardson that "Commissioner 
Marland has performed an extraordinary public service in 
focusing on the deficiencies of many aspects of our present 
education system."
Eugene B. Snydor, chairman of the Chamber's education 
committee, called the U. S. Office of Education's develop­
ment of career education models "heartening," and said 
the Chamber is "impressed with the urgency of the under­
taking." Snydor added, "It is not any specific program 
we applaud now, but the enunciation of a national policy 
to correct deficiencies of an education system presently 
dominated by academic and general education."
He said the Chamber is offering the assistance of the 
business community in carrying out a new policy on career 
education.
United States Commissioner of Education Sidney P. Marland, Jr. 
in responding to the congressional and presidential mandate said 
(93:204):
The Office of Education is committed to giving people of 
all ages more choices of and better preparation for careers.
This means extending and improving elementary and secondary 
school programs, so that all those who finish high school 
will be prepared for meaningful work or for college. It 
means developing new and positive attitudes toward the 
whole range of occupations in society. And it means extend­
ing the range and improving the quality of career development 
opportunities for people beyond high school age.
Not only has Commissioner of Education Marland given moral
support, he has released financial support to career education, A
recent article in Phi Delta Kappan reported (94:260):
Commissioner of Education Sidney Marland's interest in 
promoting career education is confirmed by his release 
of $9 million from fiscal 1972 discretionary funds to 
permit states to operate their own research and develop­
ment projects for career education this year. State 
"supplemental allocations" range from Alaska's $412,039 
to California's $705,568. At least 25 per cent of the 
funds must concentrate their efforts in a single site in 
order to insure projects of sufficient impact and com­
prehensiveness. To be eligible for these funds, a state 
must assure the USOE that the money will be used to 
develop, test, and demonstrate at least one career educa­
tion project. Marland's goal is to see all high school 
graduates prepared to enter the world of work with a 
specific job skill or enter college with a specific 
career goal.
A broadened scope and acceptance by the academic field is
essential for change in the course of all education. The academic
and vocational fields must work harmoniously in order to serve the
demands of our technological society and the needs of man. The
House Committee on Education and Labor outlined (28:2):
Any dichotomy between academic and vocational is 
outdated.
Developing attitudes, basic education, skills and 
habits appropriate for the world of work is important 
as skill training.
Pre-vocational orientation is necessary to introduce 
pupils to the world of work and provide motivation.
Meaningful career choices are a legitimate concern 
of vocational education.
Vocational programs should be developmental, not 
terminal, providing maximum options for students to 
go to college, pursue post-secondary vocational and 
technical training or find employment.
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Occupational educational education should be based on a 
special curriculum which treats concepts at higher and 
higher levels of complexity as the student moves through 
the program.
Vocational preparation should be used to make academic 
education point up the vocational implications of all 
education.
Crum, Deputy Director, Division of Vocational and Technical
Education, United States Office of Education, advocates complete
reformatlon-career education for all (58:26-29):
Few of our 36 million elementary school pupils are 
exposed to occupational orientation and exploration.
Over 80 per cent of our 14 million high school students 
never enter a vocational skill program. Nearly all of 
the three-fourths million high school dropouts lack job 
skills. The needs of our people are the loudest signal 
of all.
With so little time and so much to do, we cannot 
afford to haggle with academic educators or commiser­
ate with one another on the past glories of the 
traditional vocational categories. It is time to 
start a national discussion that will bring vocational 
education resources to every person, from child to adult.
We need the wisdom to institute a reformation in voca­
tional education--in curriculum facilities, teacher 
training, and in guidance and counseling.
I believe the hope of reformation in vocational educa­
tion lies in a career education system for every 
individual throughout his lifetime.
Crum feels that we should have the following to institute change in
vocational education:
1. Full year programming
2. Advance courses in high school
3. Involvement of community resources in career education
4. Improve or eliminate marginal programs
5. Alternative certification of teachers to meet the 
expanding needs for career education work.
6. Development of practical objective
7. Emphasis on vocational guidance and counseling
8. Job placement of students by schools
9. Teach job clusters for secondary students '
10. Continue specific skill training at high school level
11. Acceleration of post-secondary vocational education
12. Pre-technical education
13. Elementary career orientation
14. Continuing education for adults
15. Flexible scheduling for skill training
16. Instructional techniques
17. Educational personnel and leadership development
In the September issue of the American Vocational Journal 
(83:23-24) Commissioner of Education Sidney P. Marland speaks out 
in support of youth groups, particularly the Future Farmers of 
America:
Preparing people for careers is a goal long understood 
and pursued by the Office of Education— affiliated 
organizations of young people in several occupational 
areas. Their curriculum-oriented approach to the problem 
can, I believe, serve as a model in many other fields of 
career education. It is not entirely an innovation of 
the 70's that young people in schools and colleges are 
brought into the process of curriculum and career plan­
ning. Future Farmers of America Chapters have been 
doing this for 43 years.
Too many young people are uncertain about the future, 
disillusioned and seeking direction. They find in schools 
something less than they expect.
A young president of one of the vocational organizations 
told the Office of Education recently that it is really 
rewarding to study and work in a high school course of 
instruction, when you have had something that interests 
you and you know when you get out of school you will 
have something to do.
Youth organizations have given many young people a 
splendid opportunity to prepare for several kinds of 
specific careers. Now may be the time for the estab­
lishment of organizations to meet the needs of newly 
emerging occupations or for the present groups to expand 
the scope of their programs to meet those needs.
Today education worthy of the name must include compre­
hensive career orientation— starting in the lowest grades 
where children may be acquainted in our society, and 
combining with career guidance and counseling throughout 
the school years.
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This means all learners not only those traditionally 
classified as voc-ed students. Vocational education 
must move toward the concept of career education and 
lifetime learning, responding to the changing require­
ments of the labor markets. Our fine youth organizations 
have an essential part to play in the achievement of 
this national objective.
Many educational writers of today are emphasizing career
education for youngsters in the elementary school. Lowell A. Burkett,
Editor, American Vocational Journal. (51:10) feels that vocational-
technical education will emerge as a major component and has asked all
vocational leaders to assume a leadership role.
Although career education is a new label, the concept 
behind it--the idea of revamping the school curriculum 
to make it more relevant to the real world, in which 
people live and work and to provide youth with an op­
portunity to make occupational choices as well as to 
prepare themselves for employment--has been developing 
for a number of years.
U. S. Commissioner Marland has given it a new name--as 
well as new impetus--and is making every effort to 
develop it so that it can be implemented in the nation's 
schools. In as much as the curriculum based on this 
concept will be built around the world of work, it is 
clear that vocational-technical education will emerge 
as a major component.
The need for a broadened concept and curriculum change was noted by 
Dr. C. L. Mondart, Sr., Dr. Charlie Curtis, and Dr. L. H. Dobbins of 
Louisiana State University in their study of Educational and Occupa­
tional Aspirations and Expectations of High School Youth in Louisiana 
(31:61-63). Their findings and recommendations are:
1. Louisiana's high school students develop occupational 
interests and make choices at an early age. Choices are 
confined to a rather narrow range of available occupations, 
while those making them show limited knowledge of the 
occupation chosen. Evidence Indicates that less than 50 
per cent are making Informed and solid choices. In making 
decisions they are Influenced more by the home than the 
school.
22
The obligation of the school Is clear: students need to
have early In school organized and realistic Information 
about the work world and what It offers to youth If they 
are to make solid decisions. Moreover, It helps Individuals 
Identify personal likes and dislikes, along with capabili­
ties.
2. The great majority of Louisiana high school students are 
not experiencing the process of occupational development 
in school or school related programs. Evidence shows 
little or no relationship between the work pursued and the 
occupation chosen, in truth, few students claim any knowl­
edge of the occupation chosen. They look beyond the high 
school to obtain the necessary training. Moreover, the 
number engaged in work away from home plus those expe­
riencing on-the-job training is insignificant.
To bridge the gulf of misunderstanding between the occupa­
tionally oriented student on one hand and a concerned 
school on the other, it is suggested that curricular de­
sign be made flexible enough to provide students with more 
training options: that traditional vocational programs be
updated to relevancy. Basic to this action is a broad 
knowledge of the occupational development process by all 
school personnel.
3. Louisiana high school students with career objectives 
in professional fields tend to drop their choices and 
become occupationally uncertain as they move through 
school. They divide themselves equally between those who 
expect to complete college and those who do not. It fol­
lows that those who aspire to but do not plan to be a 
professional worker have a serious problem: they are
without an occupational objective. For practical purposes 
they are wasting good time. Both the home and school sell 
the idea of college and professional careers to high school 
students. This can be selfish interest, resulting in many 
fine boys and girls being the losers--especially those who 
come to realize their inability to accomplish either of 
the two goals. A consequence may include one of two un­
fortunate experiences: they complete high school without
goals for the next step or they become early college 
dropouts.
To better cope with the problem, it is suggested that 
schools generally give primary concern to the development 
of occupational objectives, including students who aspire 
to college and professional careers. All students can 
benefit by a constant evaluation of their occupational 
choices. New choices can be made when early ones are 
found unrealistic.
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4. Students claim a whole catalogue of factors affecting their 
occupational choices: those related to the home, the 
school and social class. They establish the home as the 
major agency Influencing choices, a fact that Is supported 
by all allied research. Parent efforts at bending their 
children to their ambitions is considered the core of this 
influence, a process that begins early In childhood.
In spite of home pressures, youth tend to mature, voca­
tionally, in a school environment: formal education
affects occupational choices. This trend of school- 
student relationship is towards refining and stabilizing 
occupational interest patterns on an individual basis. 
Usually students do not arrive at choices alone: a school
problem is to provide the right kind of counsel.
The important question is whether a student gets the help 
he needs in discovering ways of relating himself to work. 
Obviously, to give him effective counsel, school personnel 
need to know the factors influencing him and the strength 
of his ties to them. Central in the process of choice 
development in school are counselors, academic teachers, 
vocational teachers, coaches and the principal. Cumula­
tive impact of these groups of school personnel, individual­
ly, and collectively is generally downgraded by students.
Realistic preparation for work is based on individual 
occupational goals: to identify them is a continuing
problem for high school personnel. In seeking ways to 
handle the problem, it is suggested that educators con­
sider occupational development as a major element of the 
high school program that teacher competencies include a 
functional knowledge of the process.
5. More than one-third of the students expect to enter a post 
high school vocational program to further prepare for the 
occupation of their choice. They foresee a two-year 
training program in either a public or a private school. 
Persons of this group, added to those who expect to obtain 
a college degree, show at least two-thirds committed to 
continued education. Their action poses a problem of the 
first magnitude to those who would provide educational 
opportunities appropriate to the total needs.
Presumably, those of the potential four-year college 
group can fulfill their needs in existing facilities.
The others have considerably more diverse interests and 
needs involving numerous skilled and technical occupations: 
their goal is vocational rather than professional adequacy—  
it is less than college grade, and demands different programs 
plus special resources. The central problem is those avail­
able: they are not varied, nor are they plentiful.
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Bridging the gap between high school and college for 
students wanting continuous vocational training may prove 
to be the key to improved education. The failure of 
students to mature occupationally in high school, the 
failure of junior and senior colleges to provide varied 
vocational curriculum at the two-year level, suggest that 
research be undertaken to investigate the needs and values 
of high school students who plan to continue their educa­
tion after high school as a vocational student. Such 
research would be profitable to both students and those 
charged with providing opportunities in education.
State and National Concepts
In March 1972, the Louisiana Advisory Council for Vocational-
Technical education released a report establishing the career education
concept for the state of Louisiana (29:1-2):
The concept of career education is one which embraces 
education and training for the professions as well as 
training in the vocational-technical area, and a guidance 
and counseling program, K-adult, which assists in individ­
ual career development and decision-making. Such a program 
would assure that a young, person leaving the secondary 
school would have had an orientation to the world of work 
in the elementary school, an opportunity for hands-on 
exploration experience by the time he reaches high school, 
a job preparation program in high school, and/or in voca­
tional technical school, guidance in developing work- 
oriented values and in the choice and decision-making 
processes and placement in a further program or in a job 
when he leaves school. This would also serve to break 
down barriers between vocational and college preparation 
and remove the stigma attached to vocational-technical 
training.
The need, as the Advisory Council sees it, is two-fold.
First there is an immediate need to provide job prepa­
ration and career guidance for those youths who may or 
may not be in school and who need employment training and 
guidance for those who desire it. Second, there is a 
need for a whole new thrust— a career education program,
K through post-secondary, so that beginning in the 
elementary school, young people will become more aware 
of the world of work and their relationship to it, will 
have opportunity for personal growth and the development 
of responsibility, and an opportunity to develop a salable 
skill at whatever level they choose to enter the labor 
market.
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Such an educational program demands changes In our present 
educational system, namely, In curriculum change, K-post- 
secondary, and an adequate guidance and counseling program 
to assist young people In their career development. This 
could mean that the job structure of counselor In the 
secondary schools shall be such as to enable the counselor 
to work directly under the supervisor rather than under 
the school principal.
The United States Department of Health, Education and Welfare, 
Office of Education, reports the following career education concept 
(33:6-7):
The current categorization of school curriculums into 
"vocational," "general," and "college preparatory" educa­
tion makes it difficult for a school to meet the real 
needs of students and society.
A school system offering career education, however, could 
make it possible for students to pursue an individualized 
year-around program. Students could leave or reenter 
school at almost any time to further their education or 
sharpen their job training.
A few school systems have installed career education 
elements. But none has adopted a curriculum that cuts 
across all of a student's educational experience and 
runs throughout the entire elementary and secondary 
spectrum. This total approach is the essence of career 
education. It should at this time extend at least 
through 2 post-secondary years of school. Under the 
career education concept, every child gets the same 
educational bill of fare up to a certain grade, usually 
the 6th. Besides learning how to read, write, and com­
pute, the career education student studies history, 
languages, and the physical and the social sciences. 
Simultaneously, he explores the world of work through 
a wide spectrum of occupational "clusters." For exam­
ple, in the "transportation occupations" cluster, he 
becomes aware of such diverse occupational areas as 
aerospace, pipeline, road, and water transportation.
He is made aware of hundreds of job categories in each 
and their relationship to each other as well as to him­
self and his fellow members of society. The same ex­
posure is provided in the "health occupations" cluster 
and its service possibilities in accident prevention, 
pharmacology, and medical and dental science.
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In the middle grades, 7 through 9, the student examines 
more closely those clusters in which he is most inter­
ested. By the end of the 10th grade he develops ele­
mentary job entry skills--as a typist, for example, or 
construction helper, social work aide, service station 
attendant, or environmental technician aide skills he 
can pursue if he does not complete the 12th grade. If 
he does complete the 12th grade, the student is prepared 
to enter the world of work or to continue his education 
at a post-secondary institution--college, technical 
institute, or other— suitable to his needs, Interests, 
and abilities.
All students have the opportunity to enjoy actual work 
during their high school years. This is accomplished 
through cooperative arrangements with business, industry, 
and public institutions. Extensive guidance and counsel­
ing activities assist the student to discover and develop 
his particular interests and abilities and match them 
against potential careers.
In the American Education magazine Commissioner of Education 
Marland lists four major actions to be employed (35:2):
1. To improve the vocational education program of U. S. 
Office of Education in order to give the states new 
leadership and technical support in shaping their 
programs to satisfy existing and future national occu­
pational needs.'
2. To provide high school graduates with more flexible 
options in continuing their education or entering the 
work force.
3. To bring business, industry, and labor in closer 
collaboration with the schools.
4. To build a new leadership and commitment to the concept 
of a career education program.
Career Education Development of the Individual During the Formative 
Years
The attitude an individual has toward work will be largely 
dependent upon experiences in the work world in which he grew up. 
Dr. Menninger of the Menninger Foundation points out the necessity 
of work (21:viii):
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Even a child is occasionally turned from play to work, 
most often because of an authoritative request. When 
he finds satisfaction in responding to that request, 
the work in itself seems rewarding and may serve as a 
means of expressing positive feelings toward the authori­
tarian figure. Children first pick up toys or hang up 
clothes by request: their reward is the resulting praise,
approval, and affection. An early effort to defy parents 
takes the fora of refusal to do as requested. It is the 
child's fight against establishing inner control patterned 
on parental guidance. Among adults who have difficulty 
with employers at work are very probably still using the 
pattern of fighting authority which they developed in 
childhood.
It is said that guidance starts at birth and ends at the grave. 
Super (19:71-72) defines vocational development as one aspect of 
individual development. He identifies the aspects as follows:
1. Growth stage (birth-14)
2. Exploration stage (age 15-24)
3. Establishment stage (age 25-44)
4. Maintenance stage (age 45-64)
5. Decline stage (age 65 on)
Many authors feel that career choice and eventual entry into 
the world of work consists of several stages. Caplow (2:226-227) 
and others divide the choice process into three periods:
1. Period of fantasy choice-extended from early childhood 
to puberty when the youngster chooses the most spectacu­
lar and unchildlike roles: cowboys, policemen, doctor,
baseball player and explorer. Fantasy choices are made 
in terms of pleasureable activity, not as adjustment
to reality.
2. Period of tentative choice— comes in early adolescence 
and is characterized by the individual's recognition 
of the problem of deciding on a future occupation.
Choices made during this period are serious but are 
seldom translated directly into any effective activity.
3. Period of realistic choice— which follows sooner or 
later--is made with the intention of realizing it in 
actuality. It is characterized by the difficult com­
promise between aspirations of the individual and the 
opportunities offered in his environment.
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According to Dinkmeyer, the self-concept theory of vocational
development comes from what an individual finds within himself (3:183):
The child perceives and conceptualizes. He has within 
himself the creative force that enables him to give meaning 
and to interpret. Fast experiences and his value system 
assist him to evaluate all of his experiences continually.
The self is one's inner world. It results from evalua- 
tional interaction with others, becoming the consistent 
personal perception of "I" and "me." The child's percep­
tions of the reflected attitudes and judgments of those 
who compromise his world, serves as the foundation for 
the formulation of self. The self concept really is the 
individual anticipation in a given situation. As the self 
concept is formulated it tends to shape new experiences 
to conform to established pattern.
Rainy (111:25) further defines the self concept as:
The self concept is the more or less organized perceptual 
object resulting from present and past observation (it is 
what a person believes about himself). The self-concept 
is the map which each person consults in order to under­
stand himself, especially during moments of crisis or 
choice.
Super (18:11-14) believes the self-concept theory begins early 







7. translation of self-concepts into occupational terms
8. implementations of self concepts
Self-concepts formation begins in infancy. Explorations 
of the self and environment begin in childhood. Differ- 
entation of self from others and objects is a continuing 
process. Identification with others goes on especially 
among males, insofar as occupational preferences involve 
one. Role-playing and reality-testing evolve out of the 
identification process. The individual translates this 
identification into self-concept and thus into occupa­
tional terms.
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Havinghurst (22:216) believes that career development goes 
from childhood to old age and lists the six stages In the lifelong 
process:
Vocational Development: A Lifelong Process.
Stages of Vocational Development Age
1. Identification with worker 5-10 
Father, mother, other significant persons
The concept of working becomes an essential 
part of the ego-ideal.
2. Acquiring the Basic Habits of Industry 10-15 
Learning to organize one's time and energy
to get a piece of work done. School work 
chores.
Learning to put work ahead of play in appro­
priate situations.
3. Acquiring Identity as a Worker in the 15-25
Occupational Structure
Choosing and preparing for an occupation 
Getting work experience as a basic for 
occupational choice and for assurance of 
economic independence.
4. Becoming a Productive Person 25-40
Marketing the skills of one's occupation
Moving up the ladder within one's occupation
5. Maintaining a Productive Society 40-70
Emphasis shifts toward the societal and away
from the individual aspect of the worker's 
role. The individual sees himself as a re­
sponsible citizen in a productive society.
He pays attention to the civic responsibility 
attached to his job. He is at the peak of his 
occupational career and has time and energy to 
adorn it with broader type of activity. He pays 
attention to inducting younger people into 
Stage 3 and 4.
6. Contemplating a Productive and Responsible 70+
Life
This person is retired from his work or is in 
the process of withdrawing from the worker's role.
He looks back over his work life with satisfaction, 
sees that he has made social contribution and Is 
pleased with it. While he may not have achieved all 
of his ambitions, he accepts his life and believes 
in himself as a productive person.
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Career Education Currlculums
In many states career education currlculums are being developed 
through state-level curriculum laboratories and state vocational re­
search coordinating units. The Bureau of Adult, Vocational and 
Technical Education has funded many exemplary vocational programs 
in the nation to obtain information for a career education model. 
Through the use of these exemplary programs, the bureau has identified 
fifteen occupational clusters. These are adaptable to almost any 
local situation and set the model or example for career education 
programs. It should be noted that career education extends from 
kindergarten throughout man's working life. From kindergarten 
through sixth grade, emphasis is placed on training youth for career 
awareness. From the seventh grade through the ninth, career explora­
tion is of primary concern. In grades nine, ten, eleven and twelve, 
job entry is the goal. After decision making, the student prepares 
for the world of work through specialization. Training should be 
continuous throughout the lifetime of the individual.
Georgia educators have accepted the idea of getting ready for 
work through career education. Swain (101:81-82) presents a summary 
of general objectives to illustrate the interdependence of cognitive, 
psychomotor, and affective objectives as related to career development 
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An Illustration of the Interdependence of Cognitive, Psychomotor, 
and Affective Objectives As Related to Career Development.
S tudent
 explores his potentialities
feels confident that he can achieve 
desired results in his physical environment 
and in his interpersonal environment 
---explores the structure of his world, 
his education and vocational opportunities 
feels confident in his power to manage 
the structure for his present and future 
purposes and seeks his place in his world 
through a series of decisions.
---makes a series of decisions with 
increasing skill in the process, 
and feels confident that he can control 
his life through further decisions
 accomplishes work task with increasing
skills and knowledge
and accomplishes interpersonal relationships 
with increasing skill and knowledge 
and feels confident that he can achieve in 
work and that he can maintain the personal 
flexibility, skill, knowledge, and feeling 
to control his life through changes as 



















As the individual develops towards maturity from one step to the 
next he seeks appropriate experiences to achieve objectives in the 
cognitive, psychomotor, and affective-domain-knowing, doing, and 
feeling progress simultaneously. Each stage being dependent upon 
the prior one.
Bottoms and O'Kelley (46:21-24) indicate that children are en­
titled to experience the psychological meaning of work, to examine the 
benefits to society of different forms of work, and to test themselves 
in different roles. They believe change in the existing structure of 
the vocational curriculum is necessary to assist students in developing 
the adaptive behavioral patterns necessary for mastering several develop­
ment tasks. They further believe it is necessary that vocational educa­
tion enables the student to articulate from one level of development to
the next. They illustrate with the following model:
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INTENT OF A DEVELOPMENTAL VOCATIONAL CURRICULUM
INTENT LEVEL DESIRED OUTCOME
Orientation Grades K-6 Student acquires positive 
attitude toward work, school 
and Increased knowledge of 
self in relationship to work
Exploration and 
Employability
Grade 7 Student makes tentative 
choice of broad occupational 
areas or of several occupa­
tional clusters for further 
exploration
Exploration, Employ­
ability and Job 
Preparation
Grade 8 Student makes specific choice 
of occupational cluster for 




ability, and Job 
Preparation
Grade 9 Student makes choice of 
occupational cluster for 
entry-level job-preparation 
and for further exploration
Job Preparation, 
Employability, 
Exploration Job Entry, 
and Job Adjustment
Grades 10-12 Student prepares for and 
satisfactorily enters an 
entry-level job, or seeks 
further education and/or 
job preparation
Job Preparation 
Job Entry, Adjustment 
and Exploration
Pos t-Secondary Student prepares and 
satisfactorily enters a 
specific technical or 
skilled occupation
Job Preparation 
Upgrading, Job Entry, 
Adjustment Progression, 
and Exploration
Adult Student prepares for and 
satisfactorily enters a 
new occupation or updates 
and upgrades competence 
in existing occupational 
field
Further, it expresses stages of development in a vocational curriculum 
at different grade levels and the desired goals or outcomes at each
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stage. The following outline is a curriculum structure with several 
dimensions of career education at various educational levels. It should 
be noted that career education would be fused with the existing curricu­
lum at the elementary level, the middle school would be exploration, 
and the tenth, eleventh and twelfth grades would be decision making 
and in-depth study. Job placement would also occur at the 12th grade 
level. Training for specific occupations would occur at the 13 and 
14 year levels.
Norris (11:56) in his occupational studies presents a program 
of occupational information integrated with social studies and organ­
ized as follows:
Kindergarten: The child learns about the work activities
of his mother, his father and members of his household.
Grade 1: The child learns about work in his immediate
environment— his home, school and neighborhood.
Grade 2: The child learns about community helpers who serve
him as well as about familiar stores and businesses in the 
neighborhood.
Grade 3: The child studies the expanding community. Emphasis
is placed upon transportation, communication, and other major 
industries.
Grade 4: The child learns about the world of work at the
state level, including main industries of the state.
Grade 5: The child's studies broaden to cover the Industrial
life of the nation. Major industries of the various sections 
of the United States are selected for study.
Grade 6: The child program is expanded to include the entire
western hemisphere. Life in Canada and in South and Central 
America is contrasted with life in the United States.
According to Phipps (95:20-22) a major national seminar of
leaders of vocational agriculture met in Denver, Colorado in May, 1971,




to develop a model of a program of career education for all people 
kindergarten through adulthood. This model includes provisions and 
options for:
1. Disadvantaged and handicapped students
2. Students with special needs, girls and women, ethnic 
groups, and incarcerated persons
3. Orientation to and exploration of, agribusiness and 
natural resource occupations
4. Supervised occupational experiences at all levels
5. Character and personal development through intra­
curriculum student organizations such as FFA
6. Specialized vocational, technical and professional 
education, training, and retraining program.
Gibson (6:63-66) establishes the importance and role of career 
guidance in the elementary school and the developmental nature of a 
career guidance program and identifies resources and techniques for 
providing appropriate career guidance experiences for the elementary 
school. His summary lists the theory, objectives and resources for 
career guidance and illustrates the relationship between procedures 
and resources for career development and how career guidance procedures 
may be plotted by grade levels to relate achievement of the program 
objectives.
The Theory, Objectives, and Resources for Career Guidance 
Theory:
Career development is a part of the individual's total development. 
As such, it is a continuous process nurtured by appropriate expe­
riences and learnings. These experiences and learnings can be best 
insured through a planned program of career guidance which seeks 
the development of appropriate career attitudes, career understand­
ing, and career adjustment techniques.
Program Objectives:
(Principles)
To help the elementary pupil
1. Develop an unbiased basis for making career decisions.
2. Develop positive attitudes towards education.
(attitude development)
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3. Develop viewpoints of a career as a way of life and education 
as a preparation for life.
4. Develop and relate self-understandings to career development.
5. Develop understandings of occupational-educational relation­
ships. (Vocational understanding)
6. Develop understandings of where they are on the educational 
continuum.
7. Experience career development activities.
(adjustment techniques)





Procedures and Resources for Vocational Development 
Examples of Vocational Development Procedures:
1. Observations of the role of work
2. Identifying and practicing "good worker" habits
3. Integrating of occupational-educational informa­
tion in the curriculum
4. Teaching special career units
5. Special activities (let's present role playing 
and simulation activities)
6. Worker interview or classroom visitations
7. Career surveys
8. Field trips
9. Model community projects 
10. Mini career experiences
Individual analysis for career development.
Plus counseling for career development,placement 










Lawrence (73:5-8) states that a profile of the clientile to be 
served by an educational program in agriculture should look something 
like this:
Elementary students Grades 1-5
Instructional units dealing with modern-day agriculture as 
it relates to our American way of life should be taught to
Procedures and Objective! for Career Dcvdopmem in the Elementary Scfaooi 
Procedures Grades 1  Which Emphasiaed Terminal Objectives of Element ary Pupils
I 2 3 4 5 6 7 8
1. Observation of the role of work X X X Develop undcrstandingi of the world of werit 
and the life of workers
2. Worker interview* and classroom variation X X X
3. Career surveys X X x~
4. Field trips 1c X I f I f JT
S. Modal community projects X If x~
6. Identifying and practicing good work- 
study habits
X I f I f ■Jf I f I f 7 ■Jf Develop understanding o f occupational- 
rdatKNuhjps
7. Integrating career-educational information 
in the curriculum
I f 7 Tf X If ■JfJf JT
8. Teaching of special career units ■JfJf JT
9. Special play activities 7 Jf If Test concepts end M i  and npsrieacs appro­
priate roles
10. “Mini" career experiences I f JT
11. Placement in career development activities
12. Analysis for careers development X X Xrrrr Develop and relate self-understanding to career
13. Counseling for careers development X d x i x i x i x i x i x
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all students at this level. The units of Instruction should 
be developed jointly by agriculture and elementary with 
elementary teachers doing the teaching and agriculture 
teachers serving as resource persons. The subject matter 
could be more meaningful by frequent use of land laboratories 
school farms and other facilities used in the regular agri­
cultural instructional program.
Middle School or Junior High Students Grades 6-8 
The students should be offered exploratory or enrichment 
program from six to twelve weeks duration and covering all 
the major occupational areas in agriculture. Though all 
students should be given an opportunity to participate, a 
variety of organizational patterns would probably develop 
as these programs become operational.
A fully certified vocational agriculture teacher, working 
very closely with other teachers who are providing similar 
instructions in other occupational areas should be respon­
sible for the instructional program. Thus, the students 
would be provided with realistic learning experiences to 
acquaint them with a variety of occupational areas in 
agriculture. Again, land laboratories, school farms, and 
agricultural businesses should be used to their maximum 
effectiveness.
Secondary Students 9-10
A core curriculum, general in nature and containing basic 
units in plant science, animal science, soil science, 
agricultural mechanics, and personal behavioral science 
should be provided at this grade level. These courses 
should be elective and open only to those students who 
have had proper counseling and guidance based upon pre­
vious experiences gained in the exploratory courses.
Regularly certified vocational agriculture teachers would 
continue to teach these classes to provide a select group 
of students with the basic knowledge and skills common to 
most agricultural occupations.
Larshus (72:119) uses Career Fair as a method of teaching 
students about a wide range of jobs in the total field of agricul­
ture. He states:
In an attempt to strengthen the curriculum in the area of 
career orientation at Stanley High School, Stanley, North 
Dakota, Career Fair was started two years ago. The purpose 
of the fair was to encourage students to research and ex­
plore a specific career of their choice. The initial 
assignment including an outline of what was expected of
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Che student was made about the first of December with the 
Career Fair held in April. Three progress reports were due 
between the time of making the assignment and the date of 
the Career Fair. This gave the instructor a chance to 
evaluate the progress and provide assistance to those having 
problems locating sources of material. Some of the informa­
tion students were asked to gather were:
a. Specific requirements of the job
b. Educational requirements of the job
c. Job opportunities in the future
d. Financial rewards of the career
e. Non-financial rewards
f. Chances for advancement
The end of several weeks of research, including the writing 
of several letters, was the Career Fair which included a 
display and description of the student's selected career.
Thornton (105:96) uses television to sell agricultural occupa­
tions after failure to reach the community through other means of 
communications. Vocational agriculture enrollment jumped from 55 
students in 1965 to 250 students in 1969-70. Thornton says:
The live presentation on WGN-TV's Top Of The Morning, show 
seemed to be just what the doctor ordered to help students 
become enthused about coming back to school and exploring 
a career in agriculture. Many students were elated because 
they had seen themselves on television. It removed doubts 
that they may have had about the image of vocational agri­
culture.
Lewis and Woodin (74:160-170) believe that agricultural 
mechanics curricula should be changed based on a survey conducted 
by Lewis (74:170):
Percentage of Vocational Agriculture Students Enrolled in Production 
Agriculture Classes Who Reported The School Grade In Which They First 
Operated, Maintained and Repaired Gasoline Tractors N=983
Activity Total 6 or below 7-8 9-10 11-1!
Operated 78.9 45.7 22.7 9.7 0.8
Maintained 62.7 20.8 26.8 13.8 1.3
Repaired 46.1 8.3 18.0 17.0 2.8
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It should be noted from the Information summarized above 
that a high percentage of production agriculture students 
operated, maintained and repaired gasoline tractors before 
entering the eleventh grade. An educational gap often 
exists between the time a student begins to perform an 
activity and the time when related Information formal 
instruction Is provided as revealed by this study. The 
existence of such a gap--not only in farm power and machinery 
but also in the area of agricultural construction and main­
tenance, rural electrification and processing, farm buildings 
and conveniences and soil water conservatlon-necessltates 
that a curriculum which will Improve relevance of two events, 
initial activity and related Instruction, be devised. To 
this, the time of occurence of one or both events must be 
altered.
Pogar (96:20) related career development for grades 5-6-7, 
working with the assumption that the school is a potent force for 
the student in terms of his ultimate choice of a career. Each grade 
was assigned to write three themes in comparing interest change and 
values.
Grade 5: How Our Interests Develop and Their Importance
In Our Lives.
Grade 6: Changes that are Taking Place— Decisions Which are
Made and How They Affect Our Lives.
Grade 7: Our Values— How They Influence Our Decisions and
Our Lives.
The themes provided the focus for the activities of each 
grade but were not necessarily a limiting factor. In a 
creative manner, original activities (a card game, an 
interest inventory, a two-act play, a simulated panel 
discussion, tapes, skits, and role playing situations) 
were developed for each theme.
Perhaps the most striking feature of this endeavor was 
the ability of the project personnel to identify a 
specific need— a viable program of activities in the 
vocational aspects of guidance for children in the immedi­
ate grade8--then successfully bridge the gap between 
research and the application of research findings.
CHAPTER III
ANALYSIS AND TREATMENT OF DATA
Introduction
From a national standpoint career education Is considered to 
be one of the most important Issues facing public education in this 
decade. In an attempt to answer some of the questions concerning the 
Implementation of career education in public school systems at the 
pre-high school level, the study entitled "Activities and Factors 
Considered Important in the Implementation of Career Education Programs 
at the Pre-High School Level in Louisiana" was conducted.
As a means of collecting data for this study an instrument con­
sisting of 10 educational areas and 87 items was developed. Informa­
tion used in the development of the instrument was collected from 
related literature from states having career education programs and 
from ideas derived from educators, businessmen, and the writer's own 
personal experience. It was then submitted to the researcher's 
doctoral committee for further improvement and expansion. The instru­
ment as approved by the committee was then mailed to a jury of 12 
persons, consisting of several college professors, Heads of Department 
of Teacher Education and State Supervisors of Education throughout the 
South for clarity, validity, and pertinency of items. All members of 
the jury except one responded with comments and suggested changes.
These suggestions were incorporated into the data gathering instrument 




Questionnaires were mailed to a large cross section of the educator 
population in Louisiana. The sample included educators from each 
parish, each public college and university. Questionnaires were mailed to 
347 educators. Better than 70 per cent of the respondents returned 
completed questionnaires within a ten day period indicating considerable 
interest in career education. The writer is very grateful for the ex­
cellent cooperation from educators in the state.
This study was an attempt to identify some activities and factors 
that educators in the state feel necessary for the implementation of a 
career education program at the pre-high school level. The objectives 
listed below provided the framework upon which this study was developed:








2. To determine the place of career education in the school 
curriculum
3. To determine how career education should be introduced, 
when and by whom.
4. To determine the breadth of the pre-high school career 
education program.
5. To determine the responsibility for collection, interpre­
tation, and distribution of data relating to career 
education.
6. To determine the use and responsibility of evaluation.
The following pages are devoted to an analysis and explanation 
of the responses of the six professional educator groups: parish super­
intendents, parish supervisor of instruction, guidance counselor,
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teacher educators, principals and an equal number of classroom and 
vocational teachers from a selected school in each parish. Responses 
to 87 items were requested. At the end of each item additional comments 
were requested from those desiring to make additional contributions to 
the study. Several worthy comments were listed from the various groups 
of respondents and are included in the recommendations.
It is probable that this information will be useful to those 
interested in educational reform in the public school system by stimu­
lating interest of school personnel to educate youth for more productive 
and satisfying lives.
Administration
An analysis of the rating of items relating to the duties and 
responsibilities of administration in the implementation of career 
education by six professional educator groups is presented in Table I.
In referring to the mean scores in this and all subsequent 
tables, the following scale was used to classify the respondents' rating 
of items.
Extremely Slightly
Important Important Important Unimportant Undecided
4 3 2 1 0
The F test was chosen to determine if there were significant dif­
ferences among the ratings of the six professional educator groups.
The following values were needed to Indicate a significant difference: 
2.25 to 3.10 significant, 3.10 and above highly significant at the .05 
level of confidence.
Data for this item reveal an average mean rating of 3.64 indi­
cating the duties and responsibilities of administration to be extremely
TABLE I
RESPONSE OF EDUCATORS TO DUTIES AND RESPONSIBILITIES OF ADMINISTRATION IN 
DEVELOPING A PRE-HIGH SCHOOL CAREER EDUCATION PROGRAM
Item SPT SPV
Mean Responses 





Develop a concept of career education and 
structure a policy to implement it 3.81 3.91 3.89 3.71 3.87 3.76 1.23 3.84
Implement board of education's policies con­
cerning career education 3.54 3.53 3.58 3.43 3.67 3.56 < 1 3.57
Keep board of education informed on career 
education 3.55 3.78 3.49 3.43 3.71 3.42 2.29** 3.58
Provide and develop leadership 3.77 3.87 3.90 3.69 3.82 3.80 < 1 3.82
Develop a community relations program 3.38 3.66 3.79 3.43 3.73 3.64 3.52** 3.63
Develop a continuing service for determina­
tion of educational needs 3.56 3.67 3.77 3.86 3.71 3.58 1.48 3.67
Provide and maintain physical facilities 3.55 3.58 3.63 3.14 3.78 3.62 2.76* 3.60
Set policy concerning use of physical 
facilities 3.19 3.24 3.32 3.21 3.58 3.25 1.65 3.31
Provide an adequate supply of teaching 
materials and supplies 3.60 3.60 3.77 3.64 3.91 3.87 3.74** 3.74
Provide an adequate and well trained 






Item SPT SPV GU TE P T F-Ratio Responses
Develop a cooperative relationship between 
education, industry and other agencies 3.51 3.67 3.81 3.50 3.42 3.52 2.50* 3.58
Provide leadership for the development of a 
philosophy of career education 3.58 3.60 3.62 3.43 3.53 3.36 1.19 3.53
Set up procedure for evaluation 3.50 3.42 3.58 3.79 3.53 3.42 1.07 3.51
ROLE I MEAN 3.57 3.65 3.69 3.53 3.71 3.59 3.64
Note: SPT * Parish Superintendents; SPV - Parish Supervisors; GU = Guidance Counselors; TE » Teacher
Educators; P = Principals; T = Teachers
*Sij*nifleant -- 2.25
**Higbly Significant —  3.10
important In implementing a career education program. There is little 
variation in the mean responses given by the six groups. All agree that 
it is the duty and responsibility of administrators to develop a concept 
and structure a policy to implement career education. Further it is 
noted that all agree that administration should provide and develop 
leadership. It is apparent that superintendents and principals are 
willing to furnish necessary leadership to implement a program of career 
education. In addition, all respondents agree that it is the duty of 
administration to provide an adquate and well trained staff. These 
three items are highly important in determining the success or failure 
of career education. Other items in Table I showing no significant 
differences are: (1) implementation of board policy, (2) develop a
continuing service for determination of educational needs, (3) set policy 
concerning use of physical facilities, (4) provide leadership for 
development of philosophy and (5) set up procedure for evaluation.
Data in Table I also indicate significant differences among the 
six groups of respondents for five items when applying the F test at 
.05 level of confidence. Those significant are: (1) keep board of
education informed, (2) provide and maintain physical facilities, (3) 
develop a cooperative relationship between education, industry and 
other agencies. Those voted highly significant are: (1) develop commun­
ity relations programs, (2) provide an adequate supply of testing 
materials and supplies.
Although the above listed five items were rated extremely im­
portant with an average mean of 3.62 there were significant differences 
among the responses of the six professional educator groups. The three
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lowest means among the six groups for the item to keep board of educa­
tion informed on career education were: teacher educators 3.43,
teachers 3.42, and guidance 3.49. The writer feels that the board 
of education as a duly elected governmental body should always be 
kept informed about school activities.
Somewhat of a surprise were the differences of opinion on the 
item develop a community relations program. Although it had an average 
mean of 3.63 and rated extremely important, rather wide variation 
existed in the opinions of the respondents. Even though a significant 
difference was shown among the opinions a rating no lower than impor­
tant was attached to this item. The three lowest means among the six 
groups were: superintendents 3.38, teacher educators 3.43, and teach­
ers 3.64. In recent months the public has refused to support education 
by voting down tax proposals. It is generally believed that a well in­
formed public is more conducive to the support of public education. 
Guidance counselors and principals rated community relations programs 
high.
The item to provide and maintain physical facilities was voted 
extremely important with an average mean of 3.60. The various group 
means indicated a variation of opinion among the groups and when the 
F-test was applied these differences were found significant at the .05 
level of confidence. These data reveal that the following groups gave 
this item the lowest rating: teacher education with a mean of 3.14,
superintendents with a mean response of 3.55, and supervisors with a 
mean response of 3.58. This item is also highly important to a well 
functioning school system. Even though administration does not vote the
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taxes that provide facilities, It Is responsible to see that the need 
for taxes, through the board are presented to the people. Teacher 
education does not depend upon a direct source of local funds for 
existence as does the parish or local system.
To provide an adequate supply of teaching materials and supplies 
had an average mean of 3.74 (extremely important). However, differences 
of opinion among the groups were noted when the F-test was applied. The 
differences were slightly significant at the .05 level of confidence. 
Groups indicating ratings for this item were: superintendents 3.60,
supervisors 3.60 and teacher educators 3.64. This item is directly 
related to the previous two. Again a school system-meeting the needs of 
the public is more likely to have public support in obtaining local 
revenue to purchase these supplies.
The item to develop a cooperative relationship between education, 
industry, and other agencies was rated highly important with an average 
mean of 3.58. Means for the three low groups were: principals 3.42,
teacher educators 3.50, and superintendents 3.51. Two groups, teacher 
educators and principals showed lower means for this item than other re­
sponding groups. Apparently a high per cent of these groups felt this 
item was of extreme importance as indicated by the high means. The 
writer agrees that cooperative relationship between education, industry 
and other agencies must exist. Industry hires more people and pays more 
taxes than any other group in this nation. Thus it is highly important 
that it have a good working relationship with education.
It was hypothesized that all six groups of educators participating 
in this study hold essentially the s«nw» concepts as to the duties and 
responsibilities of administration in implementing career education.
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There were no significant differences among the responses of the six 
groups at the .05 level of confidence for eight items of administra­
tion. The hypothesis for these eight items was accepted.
Supervision
One of the most inportant individuals in the public school 
system capable of effecting change or redirection in the educational 
curriculum is the parish supervisor of instruction. Primarily, 
he considers his job as that of Improving instruction. In order to 
effect change, he must be a leader, consistent in action, able to lead 
others to face up to real life situations and possess the all important 
trait of getting along with people.
Data in Table II reflect the responses of the six educator groups 
as to the duties and responsibilities of the supervisor as others see 
him and as he sees himself. Data indicate that the following were 
extremely important: (1) develop a concept of career education, (2)
develop a basic philosophy of career education, (3) cooperate with 
teacher education institutions in development of a training program to 
qualify teacher in service in career education, (4) improve instruction 
by organizing a continuous in-service program in career education, (5) 
use resource and other key personnel for development of career education,
(6) provide current material and aids relative to career education, and
(7) develop a cooperative relationship between education, industry and 
other agencies.
Data further reveal that the remainder of the items were rated 
as Important duties and responsibilities of the supervisor. They were: 
(1) improve instruction by systematic visitation of the classroom, (2)
TABLE II
RESPONSE OF EDUCATORS TO DUTIES AND RESPONSIBILITIES OF THE SUPERVISOR IN 




Item SPT SPV GU TE P T F-Ratio Responses
Develop a concept of career education 3.70 3.83 3.81 3.31 3.67 3.49 2.95* 3.68
Develop a basic philosophy of career education 3.56 3.68 3.71 3.43 3.51 3.45 1.63 3.58
Improve instruction in career education by 
systematic visitation of the classroom 3.17 3.47 3.35 2.86 3.33 3.16 2.07 3.27
Cooperate with teacher education institu­
tions in the development of a training pro­
gram to qualify teacher in service in career 
education 3.40 3.53 3.63 3.57 3.62 3.51 <  1 3.54
Improve instruction by organizing a continuous 
inservice program in career education 3.40 3.53 3.50 3.21 3.51 3.51 < 1 3.47
Use resource and other key personnel for 
development of career education 3.56 3.49 3.52 3.29 3.40 3.38 < 1 3.46
Develop demonstration lessons for career 
education 3.02 3.16 3.23 3.07 3.40 3.18 1.30 3.19
Provide current material and aids relative 
to career education 3.48 3.31 3.50 3.29 3.62 3.51 1.10 3.47
Develop criteria for systematic evaluation 









Develop a cooperative relationship between 
education, Industry and other agencies 3.40 3.51 3.71 3.43 3.42 3.48 1.51 3.50
Organize a resource material library for 
teachers In career education 3.31 3.38 3.40 3.00 3.28 3.27 <-1 3.31
Develop criteria for evaluation of career 
education 3.36 3.33 3.46 3.50 3.38 3.40 < - 1 3.39
Evaluate and revise career education program 
annually 3.30 3.20 3.38 3.29 3.36 3.38 <-1 3.32
ROLE II MEAN 3.39 3.44 3.51 3.29 3.46 3.38 3.43
in
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develop demonstration lessons for career education, (3) develop criteria 
for systematic evaluation of career education, (4) organize a resource 
material library for teachers in career education, (5) develop criteria 
for evaluation of career education and (6) evaluate and revise career 
education program annually.
Variance of opinion among the six responding groups was Indicated 
for all but one item under this area. The Item to develop a concept of 
career education had an average mean of 3.68 and was rated extremely 
important. The F-Ratio indicates that the differences among the responses 
were significant at the .05 level. Two groups, teacher educators with a 
mean of 3.31 and guidance counselors with a mean of 3.81 probably account 
for this variation.
The hypothesis that all six groups hold essentially the name con­
cept as to the duties and responsibilities of the parish supervisor of 
instruction was accepted for all items except to develop a concept of 
career education.
The overall mean for the entire response was 3.43. This high mean 
places great emphasis on the responsibility and duty of the parish 
supervisor as a leader and builder of the school curriculum. He must 
establish a basic philosophy as well as establish goals and objectives 
needed to make the program successful. Data in Table II indicate that 
implementation of career education will depend on his attitude and ability. 
He must also serve as a public relations specialist between community, 
teacher and administrator. Data further indicate the tremendous need for 
an overall concept of career education. Both administration and super­
vision must crystalize a clear concept of career education acceptable
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to the public and educators alike. Further, this concept must be one 
that will approach realistically the problems of training youth for 
work upon termination of their education at the high school level.
Instructional Program K-6
In the 1930's a great movement for progressive education was 
under way and in the 1950's another called life adjustment education.
Both have gently faded from the educational scene. Will career educa­
tion fade away as its predecessors have? This will be true if we fail 
to meet the occupational training needs of millions of students in 
America who do not choose to go to college.
Changes in society during the past 20 years has had a tremendous 
impact upon the school curriculum. The transition from rural to urban 
has not been without consequence to the society of this nation. Mil­
lions of adults as well as youngsters find themselves in a completely 
different environment needing new skills and retraining in order to find 
work. This same transition has drastically affected the educational 
offerings of the schools. Caught in this dilemma are the majority of 
students leaving school untrained for the world of work with a high 
school diploma never to be presented to a college.
Educators in this study have been asked to evaluate some definite 
curriculum changes needed at the pre-high school level. Eight items 
referring to curriculum offerings for grades K-6 were presented to a 
cross section of all educational groups in the state.' Noteworthy, all 
items were rated important by all groups with an average mean of 3.30. 
Average mean for the guidance counselors was 3.51 Indicating they felt 
curriculum change was extremely important compared to an important rating
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recorded for the other five groups. Responses of deans of colleges of
education and heads of education departments had an average mean of
2.99, revealing they were less responsive to curriculum change than
any of the other responding groups.
Data In Table 111 Indicate that no significant difference existed
among views of respondents at .05 level of confidence for the following:
Familiarize the students with their environment, answering 
questions of curiosity, such as where our food, clothing, 
and shelter comes from.
Explore the work world with field trips, (farms, kiddie 
farms, factories and similar places so students can see 
man rewarded for work in real life.
Make every course more valuable to the students by merging 
career education with other educational information.
Relate different classes of work to subject matter such
as natural resources, mathematics, English, history,
plant science, animal science, conservation and environ-
mental problems.
Use interest in integrating the student's personal 
experiences
Data also indicate variance among mean responses of the six groups 
with respect to the degree of importance conceived for this area. Three
of the eight items received responses which showed significant differences
at the .05 level of confidence, one which was highly significant. The 
item, use of the fantasy period of children to enable them to play out 
the role of the work world showed highly significant differences among 
the six professional educator respondents. Variance among the means is 
shown with guidance counselors having a high average mean for this item 
of 3.39 and teacher educators a low mean of 2.71. The writer believes 
guidance counselors by the nature of their jobs are generally better 
trained in psychology and working with youngsters than are teachers.
TABLE III
RESPONSE OF EDUCATORS TO CAREER EDUCATION AS PART OF THE PRE-HIGH SCHOOL
CURRICULUM FOR GRADES K-6
Item SPT SPV
Mean Responses 





Use fantasy period of children to enable them 
to play out the role of the work world 2.75 2.80 3.39 2.71 2.68 2.91 3.41** 2.90
Familiarize the students with their environ­
ment, answering questions of curiosity, such 
as where our food, clothing and shelter 
comes from 3.27 3.35 3.55 3.14 3.45 3.54 1.77 3.42
Explore the work world with field trips, 
(farms, kiddie farms, factories, and similar 
places so students can see man rewarded for 
work in real life) 3.38 3.38 3.55 3.29 3.39 3.57 < 1 3.44
Make every course more valuable to the student 
by merging career education with other edu­
cational information 3.29 3.27 3.53 3.21 3.36 3.39 < 1 3.36
Relate different classes of work to subject 
matter such as natural resources, mathematics, 
English, history, plant science, animal 
science, conservation and environmental 









Use interest in integrating the students 
personal experiences 3.17 3.20 3.47 2.93 3.25 3.46 1.50 3.29
Use simulation and games to act out role 
of different careers 2.92 3.04 3.36 2.50 2.98 3.04 2.84* 3.04
Guide the students into understanding society 
and their need to be a part of it 3.38 3.49 3.70 3.07 3.50 3.59 2.47* 3.50
ROLE III MEAN 3.18 3.21 3.51 2.99 3.27 3.37 3.30
59
The writer was surprised to find a variation among the six re­
sponding groups on use of simulation and games to act out the role of 
different careers at the .05 level of confidence. The average mean 
for this item was 3.04 or important. Again guidance counselors had a 
high mean of 3.36 and teacher educators a low mean of 2.50.
Significant differences among the responses for the item, guide 
students into understanding society and their need to be a part of it, 
was found by the six professional educator groups at the .05 level of 
confidence. Responses of the guidance counselors yielded the high mean 
among the six groups (3.70). The low mean was recorded for the teacher 
educators (3.07). The average mean for all six groups was 3.51 (ex­
tremely important). The writer feels guidance counselors particularly 
in the elementary school would rate this higher due to the closeness 
of their work with youngsters. Many young people today grow up feeling 
unloved and unwanted and rejected by the society they need to be a 
part of.
Despite the fact that significant differences were indicated for 
three of the eight items listed under this area the hypothesis that all 
groups will indicate a broadening of the pre-high school curriculum to 
include the activities and factors listed for grades K-6 was accepted.
For clarification K-6 is basically a period of development in 
which the student is made aware of the world of work, participating in 
direct experiences to motivate and capture the learner's interest. As 
the student moves through school he increases his familiarity with the 
world of work and acquires knowledge necessary to obtain meaningful 
employment upon leaving school. Attitudes are developed in the early
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ages of growth and It is essential that youngsters be impressed with 
the economic advantages of work.
Under the career education concept, every child gets the same 
education to a certain grade usually the 6th. Besides learning how to 
read, write and compute, the career education student studies history, 
language, and the physical and social sciences. In addition, he explores 
the world of work through a wide spectrum of occupational cluster.
Instructional Programs Grades 7-9
Data in Table IV deal with responses of educators to career educa­
tion as part of the pre-high school curriculum grades 7-9. The average 
mean for the eighteen items is 3.38 indicating all items to be at least 
important. The items rated by the respondents to be extremely important 
are:
Permit students to explore different work aspirations 
Relate the necessity of successful work and rewards for work 
Teach the necessity of work for the better things in life 
Develop in students healthy attitudes towards the work world 
Counsel individual students 
The following were rated important:
Study different job clusters based on individual aspirations
Test students with interest inventory tests
Assist students in formulating occupational objectives
Make career selection developmental to enable each student to 
reach his occupational aspirations
Use community, business and governmental resource personnel 
to familiarize students with different occupations
Use school as a laboratory enabling students to experience actual 
work (such as greenhouse, speech department, agriculture depart­
ment, home economics department)
TABLE IV
RESPONSE OF EDUCATORS TO CAREER EDUCATION AS PART OF THE PRE-HIGH SCHOOL
CURRICULUM FOR GRADES 7-9
Item SPT SPV
Mean Responses 





Permit students to explore different work 
aspirations 3.52 3.62 3.63 3.29 3.52 3.44 1.06 3.53
Relate the necessity of successful work 
and rewards for work 3.54 3.42 3.67 3.43 3.53 3.56 <-1 3.54
Study different job clusters based on 
Individual aspirations 3.34 3.36 3.49 3.36 3.25 3.32 < 1 3.35
Test students with interest inventory tests 3.04 3.13 3.28 2.43 3.20 3.07 2.98* 3.10
Assist students in evaluating their interests, 
capabilities and limitations 3.23 3.38 3.58 2.86 3.55 3.44 3.21** 3.40
Assist students in. formulating occupational 
objectives 3.23 3.29 3.46 2.93 3.43 3.30 1.47 3.32
Make career selection developmental to enable 
each student to reach his occupational 
aspiration 3.19 3.11 3.35 3.21 3.23 3.48 1.12 3.27
Study basic competencies needed for occupa­






Item SPT SPV GU TE P T F-Ratio Responses
Use community, business and governmental 
resource personnel to familiarize students 
with different occupations 3.35 3.40 2.60 3.57 3.45 3.59 1.17 3.49
Use school as a laboratory enabling students 
to experience actual work (such as greenhouse, 
speech department, agriculture department, 
home economics department) 3.42 3.47 3.54 2.86 3.43 3.66 2.89* 3.47
Use community, business, governmental agen­
cies and other institutional facilities to 
gain try-out experiences for students in 
their chosen field of work 3.44 3.33 3.44 3.29 3.43 3.34 < 1 3.39
Integrate occupational information with all 
courses 3.08 3.00 3.40 3.00 3.20 3.16 1.33 3.16
Teach the necessity of work for the better 
things in life 3.43 3.40 3.65 2.92 3.66 3.64 3.71** 3.52
Have students evaluate personal experiences 
in the field of work 3.29 3.16 3.44 3.00 3.23 3.29 1.17 3.27
Assist students in obtaining try-out 






Item SPT SPV GU TE P T F-Ratio Responses
Have students evaluate tentative decision 
after try-out experience 3.23 3.16 3.29 3.00 3.18 3.07 <  1 3.18
Develop in students healthy attitudes 
towards the work world 3.63 3.62 3.75 3.57 3.75 3.21 < 1  3.68
Counsel individual students 3.53 3.69 3.68 3.57 3.68 3.71 < 1  3.65
ROLE IV MEAN 3.33 3.34 3.44 3.14 3.40 3.41 3.38
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Use community, business, governmental agencies and other 
institutional facilities to gain try-out experiences for 
students in their chosen field of work
Integrate occupational information with all courses
Teach the necessity of work for the better things of 
life
Data also Indicate variations among the six professional educa­
tor group responses with respect to the degree of importance conceived 
for this area. Four of the 18 items received responses which were 
significantly different at the .05 level of confidence, two of which 
were highly significant. Those with highly significant differences 
were: (1) assist students in evaluating their interests, capabilities,
and limitations and (2) teach the necessity of work for the better 
things of life. The items (1) test students with Interest Inventory 
tests and (2) use community as a laboratory enabling students to expe­
rience actual work (such as greenhouse, speech department, agriculture 
department, home economics department) were significant.
Despite the fact that significant differences were Indicated 
for four of the 18 items listed under this area, the hypothesis that 
all groups will indicate a broadening of the pre-high school curriculum 
to include the activities and factors listed for grades 7-9 was accepted.
The average mean for the item, test students with interest in­
ventory test was 3.10 and was found significant among the six group 
respondents. High mean of 3.28 was found among guidance personnel and 
2.43 was found among teacher educators. The writer feels the difference 
in values placed by the guidance personnel and teachers on this item 
account for the variations of these groups.
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Highly significant were the differences among the responses of 
the six groups on the item > assist students in evaluating their in­
terests, capacilities and limitations. High mean was 3.58 for guidance 
counselors and low mean was 2.68 for teacher educators. The writer 
feels that guidance personnel tend to consider the uniqueness of the 
individual and the use of Interest, capability and limitations in 
determining what an individual can do.
The average mean for the item , use community, business, govern­
mental agencies and other institutional facilities to gain try-out 
experiences for students in their chosen field was 3.47. High mean 
for this group was teachers with an average mean of 3.66 while on the 
other hand teacher educators gave it a rating of 2.86. The writer feels 
the closeness of the teachers to the reality of use of these facilities 
is probably why they were rated extremely important by the group. These 
facilities are available in most schools in the state and could be 
utilized by all the students to obtain realistic experience and knowledge 
about how people earn a living.
Youngsters in grades 7-9 need to explore their fields of interest 
and find out what competencies and skills are required for certain jobs.
The data indicated highly significant differences among the 
groups for the item, to teach the necessity of work for the better 
things of life. The average mean response for this item was 3.52 or 
extremely important as rated by the six groups of respondents. The 
principals rated this item the highest--3.66, while the low rating--2.92, 
was given by teacher educators. One of the most important things to 
teach in school today is the necessity of work for the better things 
of life.
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Teaching Personnel to Teach Career Education in Grades K-6
Data in Table V reflect the concepts held by six professional 
education groups with respect to Teaching Personnel to Teach Career 
Education In Grades K-6. As can be clearly seen, teaching personnel 
was conceived to be important with a mean rating of 2.90 by all pro­
fessional educator groups. No significant differences in opinions 
existed among the groups at the .05 level of confidence.
The hypothesis was proposed that in grades K-6 career education 
should be introduced by the homeroom teacher with assistance from 
career education specialists. High mean among the different items was 
the item homeroom teacher with assistance from vocational teachers with 
an average mean of 2.95 for all groups. The hypothesis was accepted.
Teaching Personnel To Teach Career Education in Grades 7-9
Teaching personnel for career education are receiving much atten­
tion in the writings and discussions concerning important new concepts 
in education.
Data relative to items considered important in this area are 
presented in Table VI. These data indicate an average mean rating for 
this area of 2.91 (important). All items were rated important as to 
who should teach career education. Thus one would conclude a combination 
of homeroom, vocational, specialized career education, and practical 
arts teachers should be used rather than any single combination. This 
is important because a combination will probably do a better job than 
individuals.
Data also indicate a tremendous variation among the six re­
sponding groups with respect to degree of importance conceived for this
TABLE V




Item SPT SPV GU TE P T F-Ratio Responses
Grades K-6
Homeroom teacher with assistance from 
vocational teachers 2.57 2.82 2.98 2.57 3.24 2.95 2.07 2.89
Specialized career education teachers 2.70 2.82 2.83 2.79 3.07 2.93 < 1 2.86
Homeroom teacher with assistance from 
career education specialists 2.73 2.87 3.15 2.64 3.24 2.86 1.99 2.95
ROLE V MEAN 2.66 2.84 2.99 2.66 3.18 2.91 2.90
TABLE VI




Item SPT SPV GU TE P T F-Ratio Responses
Grades 7-9
Each teacher merge career education into 
regular course content assisted by vocational 
teachers 2.88 2.75 3.08 3.07 3.10 3.07 < 1 2.98
Specialized career education teachers 2.80 2.88 3.02 2.79 3.28 3.27 1.38 3.03
Homeroom teacher with assistance of career 
education specialist 2.58 2.67 2.83 2.71 2.95 2.91 < 1 2.78
Practical arts teachers 2.31 2.52 2.70 2.43 2.81 3.07 2.77* 2.67
Vocational teachers of different fields 2.83 3.09 2.81 2.79 3.93 3.40 3.14** 3.08
ROLE VI MEAN 2.68 2.78 2.89 2.76 3.11 3.14 2.91
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item. Two of the five items received responses that were significantly 
different at the .05 level of confidence, of which one was highly sig­
nificant and the other significant. The item, vocational teachers of 
different fields showed highly significant differences while the item 
practical arts teacher ratings indicated differences that were signifi­
cant.
The hypothesis was proposed that in grades 7-9 each teacher will 
merge career education into regular course content assisted by voca­
tional teachers. At the .05 level of confidence this item showed no 
significant differences in responses of the six professional educator 
groups. The hypothesis was accepted. The hypothesis was proposed that 
all six groups of respondents will indicate at least important the use 
of career education specialists. At the .05 level of confidence signifi­
cant differences were indicated among the responses of the professional 
educator groups. However, all items were rated important and the 
hypotheses were accepted.
The item practical arts teacher was found significant at the .05 
level of confidence indicating significant differences among the re­
sponding groups. High mean was recorded for teachers with an average of 
2.43. Teacher educators place a lower value on certain items than other 
respondents.
The item vocational teachers of different fields showed signifi­
cant differences among the responding groups significant at the .05 
level of confidence. High average mean for the six responding groups 
was principals with a mean of 3.43 while teacher educators had a low 
mean of 2.79. Again teacher educators seem to place lower values in
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rating items than other respondents. The high mean for all groups as 
to who should teach career education was for the item vocational 
teachers.
This identifies vocational teachers as a definite component of 
career education as rated by the responding educators in their concepts. 
On this basis, vocational education will maintain and expand its role 
in public education. There has been some doubt as to the part voca­
tional education will play in career education. Vocational education 
must play a key role in crystallizing the direction career education 
takes.
Guidance Service
In the past guidance service has played an Important part in 
determining mainly those students entering college. Little or no effort 
has been placed on the student not attending college or the undecided 
student who has made no vocational or occupational plans other than a 
general high school education. The fact remains that about 7.5 million 
of this group will be looking for jobs after terminating their education 
each spring. In general, more guidance personnel are needed in the 
public school system.
Table VII presents data concerning guidance service. These data 
reveal an average mean of 3.45 indicating the duties and responsibilities 
of guidance service to be important in implementing career education at 
the pre-high school level.
Data also indicate a tremendous difference of opinions among the 
six responding groups with respect to importance conceived for this area. 
Three of the 11 items received responses that differed significantly at
TABLE VII
RESPONSE OF EDUCATORS TO DUTIES AND RESPONSIBILITIES OF GUIDANCE SERVICE 




Item SPT SPV GU TE P T F-Ratio Responses
Provide career development counseling 3.62
Provide occupational-educational information
for teachers and students 3.66
Coordinate orientation in career education 3.52
Maintain file of occupational information 3.53
Maintain records of students 3.36
Assist in training teaching personnel in
career education 3.11
Sponsor club activities 2.55
Provide testing service of students 3.37
Assist in planning work experience program 3.43
Assist in planning career exploration programs 3.52
Provide referral services for the evaluation 
of student handicaps 3.50
ROLE VII MEAN 3.37
3.58 3.79 3.54 3.70 3.67 < 1 3.67
3.58 3.73 3.50 3.52 3.67 < 1 3.63
3.53 3.77 3.00 3.41 3.46 3.67** 3.51
3.58 3.70 3.64 3.55 3.61 <1 3.60
3.71 3.48 3.29 3.64 3.67 2.39* 3.55
3.33 3.15 3.00 3.30 3.28 <1 3.22
2.93 2.42 2.64 2.93 3.20 3.75** 2.79
3.58 3.60 3.14 3.48 3.54 1.57 3.49
3.53 3.48 3.29 3.43 3.52 < 1 3.47
3.60 3.58 3.14 3.43 3.49 1.25 3.50
3.59 3.77 3.29 3.50 3.59 1.87 3.57
3.50 3.50 3.22 3.44 3.52 3.45
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the .05 level of confidence. Highly significant differences of opinion 
among the responding groups were indicated for the items (1) coordinate 
orientation in career education and (2) sponsor club activities. The 
item maintain records for students was found significant.
It was noted that guidance counselors responded to the item,
Orientation in Career Education with a highly significant mean of 3.77, 
while teacher educators recorded the lowest mean (3.00). Again differ­
ence in rating values seems to exist between these two groups. Guidance 
counselors apparently felt strongly that this was part of their duty 
and responsibility.
The item to maintain records of students was listed as signifi­
cant. Supervisors had an average mean of 3.71, while teacher educators
had a mean of 3.29. Variance among the groups exist due to the value 
some respondents place on particular items. It is believed the higher 
the mean the less the respondents have to vary to cause it to become 
significant. In this case, the value between the groups was evidenced 
by the high mean response rating of the two groups.
The item, sponsor club activities received replies that differed 
significantly at the .05 level of confidence. The group indicating 
acceptance of this item with the highest mean was the teacher— 3.20. 
Guidance counselors responded with the lowest mean— 2.42. The variation 
between these two groups probably accounts for this difference in opinion.
It is evident that guidance counselors vary in opinion from other 
groups as to duties and responsibilities of sponsoring club activities. 
Guidance counselors rated all items high consistently throughout the study 
except this one pertaining to them. Teachers felt very strongly that 
guidance counselors should sponsor club activities.
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The hypothesis that all six educator groups participating in this 
study hold essentially the same concept as to the duties and responsi­
bilities of guidance service was accepted for items in this area as no 
significant differences in opinion were indicated at the .05 level of 
confidence. Three items indicated significant or highly significant 
differences in the opinions expressed by the six responding groups. The 
hypothesis for these items was rejected.
Specialized Teachers
Many factors such as the emotionally ill, the physical and men­
tally handicapped, students with low intelligence, gifted students 
along with millions of other students needing special assistance, create 
a tremendous demand for specialized teachers. The demand is great and 
the supply short for many of the specialized fields. Most vocational 
fields are short in trained personnel and the overall outlook is for 
still fewer trained teachers. Training in specific fields is long and 
extensive. Perhaps, the use of skilled craftsmen in particular areas of 
career education might alleviate some of these shortages.
Table VIII presents data for the area concerning the use of 
specialized teachers in a career education program. Data in this table 
reveal an average mean of 3.34 indicating the duties and responsibilities 
of specialized teachers to be rated important in developing a career 
education program.
The F test was applied and indicated the following significant 
differences among the responses of the six groups for those items under 
this area: (1) assist in in-service education program of teachers, (2)
teach disadvantaged groups, and (3) assist in special cases.
TABLE VIII
RESPONSE OF EDUCATORS TO DUTIES AND RESPONSIBILITIES OF SPECIALIZED TEACHERS




Item SPT SPV GU TE P T F-Ratio Responses
Coordinate career education in the 
instructional program 3.13 3.35 3.58 3.43 3.63 3.59 2.18 3.45
Orient teachers in career education 3.11 3.32 3.56 3.50 3.49 3.58 2.11 3.42
Assist in in-service education program 
of teachers 3.19 3.48 3.67 3.29 3.39 3.60 2.59* 3.45
Teach special phases of career education 3.04 3.16 3.42 3.07 3.34 3.56 1.97 3.28
Teach disadvantaged groups 2.71 3.16 3.15 3.00 3.32 3.44 2.79* 3.14
Assist in special problem cases 2.96 3.23 3.50 3.00 3.39 3.53 2.95* 3.30
ROLE VIII MEAN 3.02 3.28 3.48 3.21 3.43 3.55 3.34
It is evident that special training of teachers in the lower 
grades will be a necessity if career education is to move forward. Spe­
cialized teachers in different fields can render an invaluable service 
in training teachers to fit their own local conditions. Although sig­
nificant variance among the six groups was shown for the item to assist 
in in-service education program of teachers it was rated important. 
Superintendents'average mean of 3.19 and teacher educators' average mean 
of 3.29 were the two low means for this particular group. Variance among 
the respondents of this group with a high average mean of 3.60 for the 
teachers and a low of 3.19 among superintendents account for the differ­
ences .
Teaching disadvantaged youth is a very important part of educa­
tion. Many youngsters physically and mentally handicapped have been 
taught to live useful and productive lives. The item to teach disadvan­
taged groups was rated important yet significant differences were noted 
among the responses. Evidence reveals that superintendents rated this 
item with a mean of 2.96 and teachers with a high mean of 3.44. Signifi­
cant variation among the groups existed for the item, assist in problem 
cases, at the .05 level of confidence. Superintendents ranked this item 
low with an average mean of 2.96 and teachers with a high of 3.53. Evi­
dence indicates that variations existed between these two groups.
Teachers possibly rated this item higher because they are in day to day 
contact with special problems in the classroom. Again specialized teachers 
could be of great service in the public schools by assisting teachers 
with emotionally or physically handicapped young men and women.
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Out of School Sources
Some of the greatest sources of research personnel and facilities 
available to schools are: businesses, governmental agencies, institu­
tions and community facilities. Most of these are available to the 
schools at no additional expense. These sources can be called on to 
furnish a realistic picture of the world of work. These would be 
applicable to small or large schools, either rural or urban.
Hardly a better teaching situation could be found than from a 
person with first hand experience. Further, students could become 
acquainted with local job opportunities and find out competencies and 
skills needed for a particular job. Overlooked by many are the job 
opportunities offered by the Office of Economic Opportunity through 
the Neighborhood Youth Corps. Any government agency qualifying could 
receive 80 per cent of the salary of a student from the Neighborhood 
Youth Corps for giving job experiences to students 14 years or older. 
Students in nonhazardous occupations can be employed at 14 years of age 
without complication of the child labor laws. Thus many doors are open 
by government, business, institutions and community facilities to youth 
seeking job experience. Further, this means if a student started to 
school when he is six and was not retained in any grade, he would be 
eligible to work in the eighth grade of school. This would be at the 
Junior High level. Not only would he be able to get first hand knowl­
edge needed to enter a particular field but could explore other related 
areas.
Data in Table IX indicate a mean of 3.52 revealing the use of out 
of school groups to be extremely important in the successful implementa­
tion of a career education program.
TABLE IX
RESPONSE OF EDUCATORS TO DUTIES AND RESPONSIBILITIES OF OUT OF SCHOOL SOURCES




Item SPT SPV GU TE P T F-Ratio Responses
Use business, governmental agencies, institu­
tions and community leaders to acquaint 
students with job opportunities 3.58 3.57 3.65 3.71 3.64 3.71 < 1 3.63
Furnish resource personnel to orient 
students in careers 3.52 3.55 3.52 3.36 3.57 3.62 < 1 3.54
Help students gain work experience in 
aspired field 3.54 3.67 3.44 3.79 3.50 3.59 1.09 3.56
Seek membership on career education planning 
and advisory committee from business, govern­
mental agencies, institutions 3.48 3.34 3.50 3.00 3.16 3.51 1.91 3.38
Assist the school in implementation of a 
realistic career education program 3.56 3.59 3.56 3.14 3.45 3.60 1.40 3.53
The state department of education establish 
a center for development and dissemination of 
subject matter material and teaching aids and 
provide resources for this service 3.33 3.57 3.45 3.29 3.45 3.51 < 1 3.45
ROLE IX MEAN 3.50 3.63 3.52 3.38 3.46 3.59 3.52
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No significant differences among the responses of the six groups 
of professional educators was found at the .05 level of confidence. It 
was hypothesized that all six groups will rate at least important the 
role of the out of school groups. Since no significant differences 
existed at the .05 level of confidence among the groups, the hypothesis 
was accepted.
Research
One of the most updating processes of education is research. Too 
often research in education is slow and drawn out and by the time it 
reaches the educators it is outdated. Little basic research to give 
direction to this study was found. If workable concepts, goals, and a 
philosophy are to be formed, then research should be used as a founda­
tion. In implementing a new program it must be founded on concrete 
evidence produced by valid research. The more data available, the chances 
are the more successful and the less pitfalls a program will have. One 
can not afford to experiment with the young men and women of this state.
The writer believes that institutions must assume full responsi­
bility for research as one of their functions of education. For here 
the great masses of educators are taught and formulate attitudes carried 
to their jobs in the public schools of this state. The lack of data make 
it extremely difficult to know if one is heading in the right direction. 
The products of research end up in the classroom where youngsters are 
taught. The most important result of education is what happens to the 
youngsters in the classroom.
Data from Table X Indicate an average mean of 3.42 for this area, 
indicating that all six respondents rated research important. All
TABLE X





Item SPT SPV GU TE P T F-Ratio Responses
Teacher education institutions assume responsi­
bility for continuous research in career 
education 3.25 3.37 3.33 3.36 3.47 3.64 < 1 3.41
Teacher education institutions assume responsi­
bility for collection and interpretation of 
data on career education 3.10 3.23 3.17 3.14 3.30 3.53 1.06 3.26
State department of education to establish 
continuous research program in career 
education including follow-up, provide funds, 
and designate agencies for this service 3.52 3.43 3.53 3.43 3.52 3.67 < 1 3.53
Each parish establish a data collection unit 
in cooperation with teacher education institu­
tions, the state department of education, 
employment security, and other agencies that 
supply data concerning employment opportuni­
ties
ROLE X MEAN
3.35 3.43 3.58 3.64 3.52 3.58 <1




respondents feel that teacher education Institutions should assume the 
responsibility for research in career education, and that the State 
Department of Education should establish continuous research programs 
including followup, provide funds, and designate agencies for this 
service. In addition, each parish should have a research unit to 
collect data in cooperation with teacher education institutions or 
other agencies. This should greatly facilitate research in career 
education and provide a sound basis for needed change.
There were no significant differences of opinions among the six 
professional groups of educators at the .05 level of confidence for 
the area research.
It was hypothesized that each of the six groups will place the 
responsibility for collection and interpretation of data on the teacher 
trainine institutions. That the State Department of Education should 
provide funds and designate agencies for this service. That the re­
sponse groups will rate at least important the establishment of a parish 
data collecting agency cooperating with teacher training institutions. 
All six professional groups of educators rated all items important or 
extremely important. Since there was no significant differences in 
opinions among the six responding groups at the .05 level of confidence 
the hypothesis was accepted.
Evaluation
Evaluation includes how well objectives of any program are being 
fulfilled and may be used to formulate change where necessary to improve 
existing programs. The criteria for evaluation could easily be obtained
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from these objectives and used as a yardstick by which accomplishments 
are measured.
The President recently proposed to Congress that schools be 
held accountable for the education they provide. In no uncertain terms, 
he emphasized that the proper criterion for measuring the school was 
not some fixed norm, but was the results achieved in relation to the 
actual situation of the particular school and the particular set of 
pupils. It is apparent that the demand today is for educational pro­
grams to be evaluated on a basis of what they produce and not on 
promises to produce.
Thus evaluation will then be in terms of what happens to the 
young men and women of this state when they terminate their education. 
Presently many red signals are flashing telling educators they have 
failed. Some of these are the 750,000 dropouts, taxpayers voting no 
on school taxes, congressmen reacting negatively to the budget for 
schools, and 7.5 million untrained young men and women terminating their 
education each year and planning to enter the labor market.
Data in Table XI reveal an average mean rating of 3.40 indicating 
important for the area on the place and responsibility for evaluation 
in pre-high school career education programs. The item mean of 3.51 
for the administration in setting up a procedure for evaluation was 
rated as extremely important. The place and procedures would be a part 
of his job in implementing career education. The role of the supervisor 
had a mean of 3.39 for the item to develop criteria for systematic 
evaluation of career education, 3.39 to develop criteria for evaluation 
of career education and 3.32 to evaluate and revise career education
TABLE XI
RESPONSE OF EDUCATORS TO THE PLACE OF AND RESPONSIBILITY FOR EVALUATION IN
PRE-HIGH SCHOOL CAREER EDUCATION PROGRAM
Item SPT SPV
Mean Responses 





Set up procedure for evaluation 3.50 3.42 3.58 3.79 3.53 3.42 1.07 3.51
SUPERVISION
Develop criteria for systematic evaluation 
of career education 3.44 3.38 3.48 3.57 3.42 3.16
»
1.62 3.39
Develop criteria for evaluation of career 
education 3.36 3.33 3.46 3.50 3.38 3.40 1 3.39
Evaluate and revise career education program 
annually 3.30 3.20 3.38 3.29 3.36 3.38 1 3.32
ITEM MEAN 3.40 3.33 3.47 3.54 3.42 3.33 3.40
coK>
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programs annually. Thus evaluation in pre-high school career education 
became the duty of administration and supervision.
There were no significant differences concerning evaluation among 
the responses of the six professional educator groups at the .05 level 
of confidence.
Although none of the 87 items received a rating of (4) extremely 
important, by the combined average of all group responses many of these 
activities were given this rating by a large number of persons in each 
professional groups. Thus it is noteworthy to point out that at least 
40 per cent of the guidance counselors rated 78 items as extremely 
Important. Seventy-four of the 87 items were assigned an extremely 
important rating by 40 per cent or more of the principals and teachers. 
The number of activities rated thus by 40 per cent of the other groups 
were: (1) supervisors— 71, (2) teacher educators— 52 and (3) superin­
tendents— 52.
It seems from this summation that guidance counselors, princi­
pals, teachers and supervisors by their combined ratings of extremely 
important on 71 of the 87 items are more inclined to reform the public 
school curriculum than are teacher educators and superintendents. Re­
luctance on the part of teacher educators and superintendents to change 
the college oriented curriculum could lead to further rejection of the 
public school system by great masses of the population. These data are 
reflected in the chart following:
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Professional Group
Number of items rated Extremely Impor­







Most noteworthy is the data found in Table XII -- a rank order of 
the 10 educational areas based on the evaluation assigned by the six 
professional educator groups. A summation of all evaluations given for 
the areas indicate that all groups except teachers ranked Administration 
first and Out of School Sources second. It is of interest to note that 
the teacher group ranked Research first in importance and Administra­
tion and Out of School Sources second.
Supervision was placed 4th by a combined rating of all six 
professional educator groups. Teachers contrasted greatly from other 
groups by rating this area 7th.
Guidance Counselors saw the Instructional Program in a more 
prominent position than did the other groups by ranking it 3rd, a tie 
with Supervision. The combined placing of all six professional groups 
ranked this area 8th.
Of interest is the ratings given the importance of Teaching 
Personnel Grades K-6 and Grades 7-9. The combined placing of the six 
professional groups was 10th for Grades K-6 and 9th for Grades 7-9.
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TABLE XII
RANK ORDER OF 10 AREAS OF CAREER EDUCATION ACCORDING TO 
THE RESPONSES OF SIX PROFESSIONAL GROUPS
ITEM SPT SPV GU TE P T ALL
I. Administration 1 1 1 1 1 2 1
II. Supervision 3 4 3 4 2 7 4
III. Instructional Program 
Grades K-6 7 8 3 8 8 8 8
IV. Instructional Program 
Grades 7-9 5 6 7 7 7 6 6
V. Teaching Personnel 
Grades K-6 10 9 9 10 9 10 10
VI. Teaching Personnel 
Grades 7-9 9 10 10 9 10 9 9
VII. Guidance Service 4 3 5 5 5 5 3
VIII. Specialized Service 8 7 6 6 6 4 7
IX. Out of School Sources 2 2 2 3 2 2 2
X. Research 6 5 8 2 4 1 5
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Supervisors, guidance counselors and principals placed Grades K-6,
10th and Grades 7-9, 9th in importance.
Guidance was uniquely placed 3rd by the six professional educa­
tor groups. Only supervisors placed Guidance 3rd, while superintendents 
placed it 4th, and the four remaining groups placed it 5th in importance.
Some variance was noted among the data as to the importance of 
Specialized Service with a combined place of 7th by all professional 
education groups. Principals and teachers rated this area higher than 
other groups with a place of 4th compared to 6th for guidance counselors 
and 7th for supervisors and superintendents.
Research was placed 5th by a combined rating of all six profession­
al educator groups. Yet it showed more variance among the groups than 
did any of the other areas. Teachers felt that this area was very 
ltq>ortant by placing it 1st while guidance counselors gave it a less 
important rating of 8th. In between, teacher educators ranked it 2nd, 
principals 4th, supervisors 5th and superintendents 6th.
Data in Table XIII reflect the activities to which 70 per cent 
or more of any group gave a rating of extremely important. As indicated,
4 activities were rated by 70 per cent of the superintendents, 12 by the 
supervisors, 10 by guidance counselors, 7 by teacher educators, 11 by 
principals and 14 by teachers. It is evident by these data that guidance 
counselors favor career education more than any other group, while 
superintendents consider it less favorable followed by teacher educators 
who have little affinity for it. Data also reveal that teachers, super­
visors, and principals consider more items extremely important than do 
the parish superintendents.
TABLE XIII
ACTIVITIES TO WHICH AT LEAST 70 PERCENT OF ANY GROUP ASSIGNED 
A VALUE OF (4) EXTREMELY IMPORTANT
lole Item and Number SPT SPV GU TE P T
Cent - ■
1. Develop a concept of career education and structure a 
policy to implement it 81.3 93.3 89.4 71.4 86.7 80.0
2. Implement board of education's policies concerning career 
education 66.7 71.1 62.5 50.0 68.9 68.9
3. Keep board of education informed on career education 59.6 77.8 57.4 50.0 71.1 51.1
4. Provide and develop leadership 76.6 86.7 89.6 76.9 84.4 80.0
5. Develop a community relations program 46.8 65.9 78.8 50.0 75.0 68.2
6. Develop a continuing service for determination of educa­
tional needs 60.4 66.7 79.2 85.7 75.5 60.0
7. Provide and maintain physical facilities 59.6 60.0 68.7 35.7 80.0 62.2
9. Provide an adequate supply of teaching materials and 
supplies 62.5 64.4 79.2 64.2 91.1 86.7
10. Provide an adequate and well trained instructional staff 89.6 93.3 89.6 69.2 91.1 88.9
LI. Develop a cooperative relationship between education, 
industry and other agencies 53.2 71.1 80.8 64.3 48.9 61.4
(Continued)
TABLE XIII (Continued)
Role Item and Number SPT SPV GU TE P T
----- - - - - - Per Cent - -
13. Set up procedure for evaluation 52.1 55.5 60.4 78.6 57.8 48.9
15. Develop a concept of career education 70.5 87.8 80.8 53.8 66.7 62.2
16. Develop a basic philosophy of career education 58.3 73.3 72.9 42.8 51.1 56.8
36. Guide the students into understanding society and their 
need to be a part of it 48.9 55.5 70.2 35.7 54.5 65.2
47. Use school as a laboratory enabling students to experience 
actual work (such as greenhouse, speech department, agri­
culture department, home economics department) 45.9 57.8 62.5 28.6 59.1 72.7
50. Teach the necessity of work for the better things of life 51.1 48.9 68.7 30.8 72.8 70.4
54. Develop in students healthy attitudes towards the work 
world 59.6 71.1 72.3 64.3 72.7 75.5
55. Counsel individual students 59.6 71.1 72.3 64.3 72.7 75.5
67. Provide career development counseling 68.1 66.7 79.2 61.5 70.4 71.1
68. Provide occupational-educational information for teachers 
and students 68.1 66.7 75.0 57.1 54.5 69.6
69. Coordinate orientation in career education 58.7 55.6 77.1 38.5 50.0 52.2
(Continued)
TABLE XIII (Continued)
Role Item and Number spt spy_____qjj_____jjj______£______£
• Per Cent - -
70. Maintain file of occupational information 59.6 66.7 72.3 71.4 59.1 69.6
71. Maintain records of students 53.2 71.1 62.5 42.8 63.6 69.6
74. Provide testing service of students 47.8 62.2 72.3 35.9 50.0 58.3
77. Provide referral services for the evaluation of student 
handicaps 56.5 63.6 80.8 42.8 56.8 63.0
81. Assist in in-service education program of teachers 37.5 61.3 70.8 50.0 52.3 64.4
84. Assist in special problem cases 34.8 50.0 58.3 28.6 54.5 82.2
86. Use business, governmental agencies, institutions and 
community leaders to acquaint students with job opportunities 58.3 65.9 66.7 71.4 65.9 73.3
88. Help students gain work experience in aspired field 62.5 67.4 56.2 78.6 51.3 65.9
93. Teacher education institutions assume responsibility for 
continuous research in career education 50.0 60.4 22.1 35.7 62.8 73.3
94. Teacher education institutions assume responsibility for 
collection and interpretation of data on career education 41.7 47.7 41.7 57.1 52.3 71.1
(Continued)
TABLE XIII (Continued)
Role Item and Number SPT SFV GU TE P T
■ Per Cent - *
95. State department of education to establish continuous 
research program in career education including 
follow-up, provide funds, and designate agencies 
for this service 58.3 72.7 65.9 57.1 56.8 73.3
96. Each parish establish a data collection unit in 
cooperation with teacher education institutions, 
the state department of education, employment secu­
rity, and other agencies that supply data concerning 
employment opportunities 52.1 59.1 72.9 64.3 61.4 68.9
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CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
The purpose of this study was to identify activities and factors 
considered by school administrators, supervisors, guidance counselors, 
teacher educators, and teachers to be essential for the implementation 
of a pre-high school career education program in Louisiana.
The six major objectives involved in the problem are:
1. To determine the duties and responsibilities the following 
groups should assume: (1) school administrators, (2)
supervisors, (3) teachers, (4) guidance service personnel,
(5) specialized teachers, and (6) teacher educators.
2. To determine the place of career education in the school 
curriculum.
3. To determine how career education should be Introduced, 
when, and by whom.
4. To determine the breadth of the pre-high school career 
education program.
5. To determine the responsibility for collection, interpreta­
tion and distribution of data relating to career education.
6. To determine the use and responsibility of evaluation.
The descriptive survey method with the questionnaire technique 
was used in gathering data with regard to the importance of 10 educa­
tional areas and 87 activities needed in implementing a career education
program at the pre-high school level.
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Educational areas submitted for evaluation were: (1) Adminis­
tration, (2) Supervision, (3) Instructional Program Grades K-6, (A) 
Instructional Program Grades 7-9, (5) Teaching Personnel To Teach 
Career Education Grades K-6, (6) Teaching Personnel To Teach Career 
Education Grades 7-9, (7) Guidance Services, (8) Specialized Teachers, 
(9) Out of School Sources, and (10) Research. At the end of each area 
sufficient lines were left for the respondent to make any additional 
comment deemed constructive to the study.
The population sample used for this study consisted of the 
following professional educators:
1. All parish and city superintendents of public schools in 
Louisiana.
2. One parish or city supervisor of instruction of public 
schools in each parish or city school system.
3. One guidance counselor in each parish or city school system 
except two parishes not having counselors.
4. The deans or heads of teacher education in the public col­
leges and universities in Louisiana.
5. The principal of the selected school in each parish. Schools 
ranged in size from 399 to those having an enrollment in 
excess of 1,500 students.
6. Classroom and vocational teachers were equally divided 
among the schools selected to participate. Each principal 
was requested to select responding classroom or vocational 
teachers.
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For convenience in tabulating and summarizing the data, all re­







The response of the six professional educator groups to each 
of the 87 items is shown in Tables XIV - XIX in the Appendix.
The analysis of variance was considered an extremely useful method 
in testing the experimental hypothesis where several means were involved 
and was used for this study to determine whether to accept or reject the 
hypothesis. The F-ratio was used to test the overall significant differ­
ences among the six group means. The F-ratio simply indicates that at 
least one of the group means is significantly different from the others 
rather than pointing out specifically which one differs.
The following values were used to indicate significance at the 
.05 level of confidence: 2.25 significant and 3.10 or above highly
significant.
Each of the 10 educational areas submitted for evaluation re­
ceived an important rating or greater by all groups of respondents. The 
educational areas were rated as follows:
Extremely Important
1. Administration




4. Instructional Program Grades K-6
5. Instructional Program Grades 7-9
6. Teaching Personnel to Teach Career Education 
Grades K-6





An attempt was made to determine the degree to which the six 
responding groups were in agreement with their ratings of the 10 selected 
educational areas. As indicated in Tables I - X, the six groups differed 
significantly in their evaluation of 21 of the 87 items, 9 of which were 
highly significant.
No significant differences existed among the responses of the 
six groups to 66 items indicating complete agreement among them with 
respect to their evaluation of these activities in implementing a career 
education program at the pre-high school level in Louisiana.
Tying for low appraisal of the items were superintendents and 
teacher educators with 61 per cent of the items rated extremely important 
by 40 per cent or more of their respective groups. Guidance saw most 
items in a prominent position as indicated by 40 per cent of the group 
rating 89.6 per cent of the items extremely important. They were follow­
ed by principals and teachers who placed 85.5 per cent extremely impor­
tant. Supervisors rated 81.6 per cent of the items extremely important. 
Administration received a combined average rating of 3.64— extremely 
important--from the six professional educator groups as an educational 
area needed in implementing career education at the pre-high school 
level.
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Differences were observed in the responses of the groups to five 
items. These differences were observed in respect to items (3) Keep 
board of education Informed on career education, (5) Develop a community 
relations program, (7) Provide and maintain physical facilities, (9) 
Provide an adequate supply of teaching material and supplies, (10) 
Develop a cooperative relationship between education, industry and 
other agencies.
Supervisors and guidance counselors assigned higher values to 
item (1) than the average combined responses of the other four groups. 
Supervisors, teacher educators, and teachers scored item (8) lower than 
the other responding groups. In general teacher educators and teachers 
scored most items lower while principals rated most items higher. 
Superintendents scored item (5) considerably lower than any of the 
other respondent groups. The educational area was rated important or 
better by 96 per cent of the parish superintendents, 96.7 per cent of 
the parish supervisors, 95.9 per cent of the guidance counselors, 94.9 
per cent of the principals and 95.1 per cent of the teachers. Percent­
ages of these groups evaluating administration as being extremely 
important in implementing career education at the pre-high school 
level were: superintendents 62.2, supervisors 69.5, guidance coun­
selors 72.9, teacher educators 60.1, principals 73.2, and teachers 
64.8.
Slightly important responses were given by 2 per cent of the 
superintendents, 20 per cent of the supervisors, 2.7 per cent of the 
guidance counselors, 3.3 per cent of the teacher educators, 2.7 per 
cent of the principals and 3.9 per cent of the teachers for the area 
administration.
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Of all respondents, 95.9 per cent conceived these items as the 
duties and responsibilities of administration in implementing career 
education at the pre-high school level. Four and one-tenth per cent 
considered these slightly important or were undecided.
Variance existed among the respondents on item (15) develop a 
concept of career education for the educational area of Supervision.
The average mean of all responding groups for this area was 3.43 rating 
it extremely important. Supervisors placed a much higher value on 
item (15) than the other responding groups with teacher educators 
rating it lowest. The lowest rating of an activity in this area was 
teacher educator's ranking of item 17. The area was rated important 
or better by 94.1 per cent of the parish superintendents, 91.6 per cent 
of the parish supervisors, 94.3 per cent of the guidance counselors,
89.4 per cent of the teacher educators, 93.2 per cent of the princi­
pals, and 88.6 per cent of the teachers. Percentages of these groups 
evaluating Supervision as being extremely important were: superin­
tendents 46, supervisors 55.5, guidance counselors 57.8, teacher 
educators 42, principals 52.9, and teachers 51.1. In the same order, 
this area was rated slightly important, unimportant, or undecided by 
5.9, 8.4, 5.7, 10.0, 6.8, and 11.4. Of all respondents, 91.9 per cent 
believed these items as duties and responsibilities of supervision 
in implementing career education at the pre-high school level.
Instruction Program K-6 received a combined rating of 3.30 
—  Important—  from the six professional educator groups as items that 
should be included in the pre-high school curriculum. Difference among 
the respondents were observed In the data for (20) use of fantasy period 
of children to enable them to play out the role of the work world (35)
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use of simulation and games to act out role of different careers and 
(36) guide the students into understanding society and their need to 
be a part of it.
The educational area was rated Important by 86.5 per cent of 
the superintendents, 87.7 per cent of the supervisors, 94 per cent of 
the guidance counselors, 78 per cent of the teacher educators, 93.2
per cent of the principals, and 88.5 per cent of the teachers. A
slightly important rating was given by 5.1 per cent of the superin­
tendents, 8.3 per cent of the supervisors, 5.6 per cent of the guidance 
counselors, 8.2 per cent of the teacher educators, 2.1 per cent of the
principals, and 9.2 per cent of the teachers. It was Indicated by 87.9
per cent of all respondents that the area should be a part of the pre- 
high school curriculum.
The educational area Instructional Program Grades 7-9 consists 
of 18 items and was rated important with an average mean of 3.38 for 
all responding groups. Variance among the six responding groups were 
found in item (41) test students with interest inventory tests, (47) 
use school as a laboratory enabling students to experience actual work 
(such as greenhouse, speech department, agriculture department, home 
economics department, (43) assist students in formulating occupational 
aspirations and (30) teach the necessity of work for the better things 
of life. The educational area was rated important by 91.4 per cent 
of the superintendents, 89.9 per cent of the supervisors, 90.7 per 
cent of the guidance counselors, 78.7 per cent of the teacher educators,
90.4 per cent of the principals and 89.6 per cent of the teachers. 
Superintendents tended to place a higher value on the educational area 
than others, while teacher educators placed a lower value. Unimportant
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responses to items were given by 1.0 per cent of the superintendents 
and 5.1 per cent of the teacher educators.
As shown in Table V of Chapter III, all teaching combinations 
listed under Teaching Personnel To Teach Career Education Grades K-6 
were evaluated as important in implementing career education at the 
pre-high school level. Parish superintendents rated this educational 
area lower than the other responding groups with 5.75 per cent undecided 
and 23.1 slightly important. This educational area was rated important 
by 61.8 per cent of the superintendents, 71 per cent of the parish 
supervisors, 76 per cent of guidance counselors, 62.1 per cent of the 
teacher educators, 83.4 per cent of the principals, and 70.6 per cent 
of the teachers.
Among the 10 educational areas submitted for evaluation this 
role was rated last with an average mean of 2.90 by all groups. Super­
intendents evaluated 23.1 per cent of the items as unimportant to 
career education. Rating of unimportant was given by 1.8 per cent of 
the supervisors, 7.2 per cent of the guidance counselors, 7.1 per cent 
of the teacher educators, 31.1 per cent of the principals, and 5.2 per 
cent of the teachers.
All responding groups of professional educators evaluated the 
educational area Teaching Personnel To Teach Career Education Grades 7-9 
important with a combined mean of 2.91. This was just one hundredth 
above the area Grade K-6 placing it 9th in overall evaluation of the 
areas. The respondents indicated a combination of homeroom, vocational, 
specialized career education and practical arts teachers are more desir­
able than any single combination. Percentages of the respondents 
evaluating this educational area important or extremely Important were:
99
70.1 per cent of the superintendents, 69.9 per cent of the supervisors,
72.1 per cent of the guidance counselors, 64.1 per cent of the teacher 
educators, 78.6 per cent of the principals and 80 per cent of the 
teachers. Principals and teachers placed the importance of teaching 
personnel in a more favorable position than did any other combination 
with an overall mean of 3.07. The items in this area were rated unim­
portant by 7.9 per cent of the superintendents, 1.8 per cent of the 
supervisors, 2.4 per cent of the guidance counselors, 18.5 per cent
of the teacher educators, 1.9 per cent of the principals, and 4.9 per 
cent of the teachers. It should be noted that teacher educators ranked 
almost as many items unimportant as all the other five responding groups.
Variance among the educational groups existed in replies to 
item (64) practical arts teachers and (65) vocational teachers of 
different fields.
Data in Table VII, Chapter III reveal an average mean of 3.45 
for all responding groups indicating duties and responsibilities of 
guidance an important activity in implementing career education at the 
pre-high school level. Variation among the groups was indicated for 
(69) coordinate orientation in career education, (71) maintain records 
of graduates and (73) sponsor club activities. Teachers felt very 
strongly that guidance counselors should sponsor club activities while 
in turn guidance counselors felt they should not. Guidance services 
was evaluated important by 77.9 per cent of superintendents, 92.9 per 
cent of supervisors, 90.7 per cent of guidance counselors, 84.4 per 
cent of teacher educators, 93.6 per cent of principals, and 80 per cent 
of teachers.
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Although the area was rated Important, the following were un­
decided as to the importance, supervisors 1.8 per cent and guidance 
counselors 1.3 per cent.
Specialized teachers was rated important by all groups indicat­
ing it an essential factor in implementing career education at the 
pre-high school level. This educational area was rated extremely 
important by 40.1 per cent of the superintendents, 53.6 per cent of 
the supervisors, 59.8 per cent of the guidance counselors, 46.4 per 
cent of the teacher educators, 58.3 per cent of the principals and 
62.9 per cent of the teachers. Evaluation of undecided respondents 
were parish supervisors 5.3 per cent and principals 1.9 per cent.
Three items showing variance among the respondents were: (81)
assist in in-service education program of teachers (83) teach disadvan­
taged groups and (3) assist in special problem areas. Teachers placed 
these and all other items in a more prominent place than did the other 
responding groups. Teacher educators rated these areas lower than all 
the other groups.
Out of School Sources ranked second highest of all educational 
areas with an average mean of 3.52. It was rated extremely important 
by 40.1 per cent of the superintendents, 64.3 per cent of the supervisors,
60.4 per cent of the guidance counselors, 51.1 per cent of the teacher 
educators, 58.3 per cent of the principals and 66.5 per cent of the 
teachers. An unimportant response of less than 1.0 per cent was given 
by all respondents.
There were no significant differences among the six responding 
groups for this area.
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All participating groups of professional educators evaluated 
Research as being important or extremely important with an average 
mean of 3.42. It was rated extremely important by 50.5 per cent of 
the superintendents, 59.9 per cent of the supervisors, 58.1 per cent 
of the guidance counselors, 53.5 per cent of the teacher educators,
58.3 per cent of the principals and 71.6 per cent of the teachers. It 
was evaluated as unimportant by 1.8 per cent of the superintendents,
2.1 per cent of the guidance counselors, and 1.8 per cent of the 
teacher educators. There were no significant differences among the 
responses of the six groups.
Data in Table XI, Chapter III reveal an average mean rating of 
3.40 or important for Evaluation. Items 13, 23, 26 and 27 in Adminis­
tration and Supervision are used to make up Table XI, Chapter III.
All groups indicate that evaluation is the duty and responsibility of 
Administration and Supervision. This area was considered extremely 
important by 43.8 per cent of the superintendents, 48.5 per cent of 
the supervisors, 57.1 per cent of the guidance counselors, 52.8 per 
cent of the teacher educators, 50 per cent of the principals and 46.8 
per cent of the teachers.
There were no significant differences among the responses of 
the six groups as to the duties and responsibilities of Administration 
and Supervision to evaluation.
Conclusions
The following conclusions resulted from the responses of six 
professional education groups made up of 246 individuals who partici­
pated in this study. Ten areas consisting of 87 area items needed
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in implementation of a career education program at the pre-high school 
level was submitted to the six groups for their evaluation.
1. All ten educational areas are conclusively conceived to be 
essential in implementing a career education program at the 
pre-high school level in Louisiana.
The six participants were in complete agreement in 
their evaluation of Teaching Personnel To Teach Career 
Education, Grades K-6, Out of School Sources and Research.
The respondents differed in their responses to seven 
of the proposed educational items, even though the average 
of their responses indicated them to be duties and re­
sponsibilities needed in implementing a career education 
program. These included Administration, Supervision, 
Instructional Program, Grades K-6, Instructional Program 
Grades 7-9, Teaching Personnel To Teach Career Education, 
Grades 7-9, Guidance Services and Specialized Teachers.
2. Although most of the proposed activities were evaluated as 
being important in the implementation of career education 
programs at the pre-high school level, it is difficult to 
assign an exact value to these activities due to differences 
of opinions.
Significant differences were noted among responses of 
20 of the items submitted for evaluation. In most cases 
these differences were based on degree of importance 
assigned rather than concepts of roles to be assumed.
This is reflected by the fact that all activities were 
rated at least important by the six groups.
The response of guidance counselors to 17 activities 
differed with the average of the other six groups. Their 
ratings were generally higher. Likewise teacher educators 
differed with their counterparts in rating 20 of the 87 
role activities.
3. The duties and responsibilities of administration are pri­
marily that of developing a concept of career education and 
structuring a policy needed to implement career education by
providing adequate leadership and a well trained instruc­
tional staff. This conclusion is supported by complete 
agreement of all six participants in their evaluation of 
administration.
The primary duties and responsibilities of the supervisor 
are: developing a basic philosophy of career education,
improving instruction, and providing continuous evaluation 
of the program.
This conclusion is supported by complete agreement of 
all six responding groups in their evaluation of Supervision.
The instructional program Grades K-6 needs to be expanded
to provide instructional programs that will provide the
student with an awareness of the world of work.
This conclusion is supported by all items being rated 
important or higher by all responding groups and that the 
following should be a part of the curriculum Grades K-6.
Use fantasy period of children to enable them to play 
out the role of the work world
Familiarize the students with their environment, answering 
questions of curiosity, such as where our food, clothing 
and shelter comes from
Explore the work world with field trips, (farms, kiddie 
farms, factories, and similar places so students can see 
man rewarded for work in real life)
Make every course more valuable to the student by merging 
career education with other educational information
Relate different classes of work to subject matter such 
as natural resources, mathematics, English, history, 
plant science, animal science, conservation and environ­
mental problems
Use interest in integrating the students personal expe­
riences
Use simulation and games to act out role of different 
careers
Guide the students into understanding society and their 
need to be a part of it
A need exists for broadening the curriculum grades 7-9
to permit students to explore the world of work.
This conclusion is supported by all six respondent 
groups who rated the items below important or very 
Important. No Item received an overall rating of less 
than important.
Permit students to explore different work aspirations
Relate the necessity of successful work and rewards for 
work
Study different job clusters based on Individual 
aspirations
Test students with Interest inventory tests
Assist students in evaluating their interests, capa­
bilities and limitations
Assist students in formulating occupational objectives
Make career selection developmental to enable each 
student to reach his occupational aspirations
Study basic competencies needed for occupational 
aspirations
Use community, business and governmental resource per­
sonnel to familiarize students with different occupations
Use school as a laboratory enabling students to expe­
rience actual work (such as greenhouse, speech department, 
agriculture department, home economics department)
Use community, business, governmental agencies and other 
institutional facilities to gain try-out experiences for 
students in their chosen field of work
Integrate occupational information with all courses
Teach the necessity of work for the better things of 
life
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Have students evaluate personal experiences in the field 
of work
Assist students in obtaining try-out experiences in 
aspired occupations
Have student evaluate tentative decision after try-out 
experience
Develop in students healthy attitudes towards the work 
world
Counsel individual students
7. A desirable teaching combination for career education
Grades K-6 are: Homeroom, vocational and specialized
career education teachers.
The responding groups gave a rating of important of 
above to three combinations in Grades K-6 without 
variances among the six groups.
8. The term career education specialist will come into being
as part of the school personnel.
Responding groups indicated a need for career 
education specialists by evaluating their use as important 
or higher in all items.
9. Vocational teachers of different fields should assume the
main responsibility for exploration and work experience
in Grades 7-9.
This conclusion is based on the rating of important 
or above by all six responding groups.
10. The primary duties of guidance services are: counseling,
providing occupational educational information for teachers
and students and orientation in career education.
This conclusion is supported by the six responding 
groups evaluating these three duties as extremely 
important.
11. The duties of specialized teachers are: to coordinate
career education in the instructional program, orient 
teachers in career education, and assist in in-service 
training of teachers.
These three items had an overall rating of important 
or above by all six responding groups.
12. Closer working relations are needed between school, community, 
and the business world for a successful career education 
program.
This conclusion is based on the rating of extremely 
important for all items listed in this role. There were 
no variances among the groups.
13. There is a need for teacher education institutions to 
assume responsibility for collection, interpretation, and 
dissemination of data on career education.
This conclusion is supported by a combined rating of 
important by all responding groups.
14. The need exists for the State Department of Education to 
designate agencies and provide funds for career education 
research.
This conclusion is supported by a combined rating of 
important by all responding groups.
15. The need for each parish to establish a data collection
unit in cooperation with teacher education institutions 
or other agencies is evident.
This conclusion is supported by a rating of important 
or more by the six combined responding groups.
16. The following are concluded to be very important items
which are necessary in implementing career education at 
the pre-high school level.
ADMINISTRATION
Develop a concept of career education and structure a 
policy to Implement It
Implement board of education's policies concerning career 
education
Keep board of education informed on career education 
Provide and develop leadership 
Develop a community relations program
Develop a continuing service for determination of educa­
tional needs
Provide and maintain physical facilities
Provide an adequate supply of teaching materials and supplies
Provide an adequate and well trained instructional staff
Develop a cooperative relationship between education, indus­
try, and other agencies
Provide leadership for the development of a philosophy of 
career education
Set up procedure for evaluation
SUPERVISION
Develop a concept of career education
Develop a basic philosophy of career education
Cooperate with teacher education institutions in the develop­
ment of a training program to qualify teacher in service 
in career education
Develop a cooperative relationship between education, indus­
try and other agencies
INSTRUCTIONAL PROGRAM GRADES K-6
Guide the students into understanding society and their need 
to be a part of it
INSTRUCTIONAL PROGRAM GRADES 7-9
Permit students to explore different work aspirations
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Relate the necessity of successful work and rewards for 
work
Teach the necessity of work for the better things of life
Develop in students healthy attitudes towards the work 
world
Counsel individual students 
GUIDANCE SERVICES
Provide career development counseling
Provide occupational-educational information for teachers 
and students
Coordinate orientation in career education
Maintain file of occupational information
Maintain records of students
Assist in planning career exploration programs
Provide referral services for the evaluation of student 
handicaps
OUT OF SCHOOL SOURCES
Use business, governmental agencies, institutions and 
community leaders to acquaint students with job oppor­
tunities
Furnish resource personnel or orient students in careers
Help students gain work experience in aspired field
Seek membership on career education planning and advisory 
committee from business, governmental agencies, institu­
tions
Assist the school in implementation of a realistic career 
education program
RESEARCH
State department of education to establish continuous 
research program in career education including follow-up, 
provide funds, and designate agencies for this service
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17. The following are concluded to be important items which are 
necessary in implementing career education at the pre-high 
school level.
ADMINISTRATION
Set policy concerning use of physical facilities 
SUPERVISION
Inprove instruction in career education by systematic visita­
tion of the classroom
Improve instruction by organizing a continuous inservlce 
program in career education
Use resource and other key personnel for development of 
career education
Develop demonstration lessons for career education
Provide current material and aids relative to career education
Develop criteria for systematic evaluation of career education
Organize a resource material library for teachers in career 
education
Develop criteria for evaluation of career education 
Evaluate and revise career education program annually 
INSTRUCTIONAL PROGRAM GRADES K-6
Use fantasy period of children to enable them to play out 
the role of the work world
Familiarize the students with their environment, answering 
questions of curiosity, such as where our food, clothing 
and shelter comes from
Explore the work world with field trips, (farms, kiddie 
farms, factories, and similar places so students can see 
man rewarded for work in real life)
Make every course more valuable to the student by merging 
career education with other educational information
Relate different classes of work to subject matter such as 
natural resources, mathematics, English, history, plant science, 
animal science, conservation and environmental problems
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Use interest in integrating the students personal experiences 
Use simulation and games to act out role of different careers 
INSTRUCTIONAL PROGRAM GRADES 7-9
Study different job clusters based on individual aspirations
Test students with interest Inventory tests
Assist students in evaluating their interests, capabilities, 
and limitations
Assist students in formulating occupational objectives
Make career selection developmental to enable each student 
to reach his occupational aspiration
Study basic competencies needed for occupational aspirations
Use conmunity, business and governmental resource personnel 
to familiarize students with different occupations
Use school as a laboratory enabling students to experience 
actual work (such as greenhouse, speech department, agri­
culture department, home economics department)
Use community, business, governmental agencies and other 
institutional facilities to gain try-out experiences for 
students in their chosen field of work
Integrate occupational information with all courses
Have students evaluate personal experiences in the field of 
work
Assist students in obtaining try-out experiences in aspired 
occupations
Have students evaluate tentative decision after try-out 
experience
TEACHING PERSONNEL TO TEACH CAREER EDUCATION GRADES K-6
Homeroom teacher with assistance from vocational teachers
Specialized career education teachers
Homeroom teacher with assistance from career education 
specialists
TEACHING PERSONNEL TO TEACH CAREER EDUCATION GRADES 7-9 
Specialized career education teachers
Ill
Each teacher merge career education Into regular course 
content assisted by vocational teachers
Homeroom teacher with assistance of career education specialist
Practical arts teachers
Vocational teachers of different fields
GUIDANCE SERVICES
Assist in training teaching personnel in career education
Sponsor club activities
Provide testing service of students
Assist in planning work experience programs
SPECIALIZED TEACHERS
Coordinate career education in the instructional program
Orient teachers in career education
Assist in in-service education program of teachers
Teach special phases of career education
Teach disadvantaged groups
Assist in special problem cases
OUT OF SCHOOL SOURCES
The state department of education establish a center for 
development and dissemination of subject matter material 
and teaching aids and provide resources for this service
RESEARCH
Teacher education institutions assume responsibility for 
continuous research in career education
Teacher education institutions assume responsibility for 
collection and interpretation of data on career education
Each parish establish a data collection unit in cooperation 
with teacher education institutions, the state department of 
education, enployment security, and other agencies that 
supply data concerning employment opportunities
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As a final conclusion, it is evident that professional educators 
believe career education should commence at the pre-high school level, 
transcending all education. A restructuring of the curriculum must 
encompass the valuable features of both vocational and academic educa­
tion in order to equip youngsters with desirable attitudes and skills 
needed to live a productive and satisfying life. Such a program must 
recognize that all students are not going to college nor are all planning 
on terminating their education at the high school level. Whatever the 
case, these young men and women must be educationally equipped by the 
public schools of this state to live useful and fulfilling lives in a 
democratic society.
The thrust of career education will require the combined efforts 
of all educators who are willing to work for the best interests of the 
young men and women of this nation. This study should be the beginning 
of much research needed to build stronger concepts and serve as a 
guide in implementing career education at the pre-high school level.
Recommendations
Many ideas involving factors and activities needed for implementa­
tion of career education at the pre-high school level were included. The 
responses as well as the comments open many avenues, some of which are pre­
sented in the form of recommendations. These recommendations are further 
supported by a careful review of related literature and the background and 
experiences of the researcher. Consequently, it is believed that these 
recommendations, if followed, will lead to much needed reform in our public 
school curriculum and will enhance the chances of reform. It is with these 
items in mind that the following recommendations are offered.
A unified basic concept of career education be developed by 
all professional education groups and that it is for all 
people and transcends all education.
Broaden the school curriculum to include the valuable features 
of both vocational and academic education with the exclusion 
of general education. Place students on either a vocational 
or academic path on entry into high school, college oriented 
for those planning on continuing their education and vocational 
for those planning to seek additional vocational and technical 
training or terminate their education at the high school level. 
Retain the basic elementary curriculum Grades K-6 of reading, 
writing, language arts, social studies, science, and broaden 
to include an awareness program to encompass career education. 
Additional funds to be made available by the Department of 
Health, Education and Welfare to teacher education departments 
of Land Grant Colleges and Universities to do additional re­
search in the field of career education.
Additional funds be made available to each parish to estab­
lish at least one school-based model designed to restructure 
the local curriculum around the career education theme.
That the curriculum be restructured for Grades 7-9 to permit 
students to explore their occupational aspirations based on 
the 15 occupational clusters designed by the United States 
Office of Education.
Adapt programs to meet local conditions rather than a broad 
general area encompassing goals that cannot be obtained.
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8. Provide In-service training for all teachers to update teach­
ing methods needed in implementing a career education theme.
In the lower grades training should be on grade level rather 
than a combination of several grades.
9. Educators have a clearly defined purpose of preparing all 
students as well-developed people to enter successfully 
the work world or some form of post-secondary education.
10. Training or retraining of guidance counselors in occupational 
or vocational fields to meet the needs of students who plan 
on terminating their education either before or after high 
school. Guidance counselors already seem to be well trained 
in assisting college bound students.
11. Based on the findings complete agreement existed in the use
of out of school sources. Representatives of business and the 
industry world working with the teachers and students in the 
classroom may well encompass the 15 occupational clusters 
suggested by the United States Office of Education.
12. Use by all groups of school laboratories such as agriculture, 
home economics, and speech department to relate actual working 
conditions that youth can expect to find in his entry into the 
work world.
Some 40 comments were given by the different responding groups as 
to activities and factors needed in implementing career education. Below 
are listed some of the most noteworthy:
1. Establish a policy for utilizing non-certified personnel in 
the instructional program (that is mastercraftsmen, mechanics, 
and others, even without, high school education in some instances.
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2. Provide direct in-shop assistance to teachers
3. We will never provide proper career education until adminis­
tration is 100 per cent behind it, and those of us coordinate 
our efforts behind them with one another.
4. Teach students to aim at a broad occupational field rather 
than a single specific occupation— also to recognize that it 
may later become advisable or necessary to change or modify 
their choices.
5. Overall lifetime results are obtained from students Grades 
K-6.
6. A total program must include teachers, career specialists, 
and vocational teachers. Career education cannot be taught 
in isolation.
7. Re-usable T.V. tapes from industry and commerce are avail­
able to schools for teaching career education.
8. Excellent idea for establishment of parish research unit in 
conjunction with teacher education institutions.
9. Develop an in-service training for teaching career guidance 
substantiated by sound research.
10. Coordinate career counseling with class scheduling of courses 
in high school or on individual basis or in very small groups.
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Sicily Island, Louisiana 71368 
March 2, 1972
Dear Principal,
Your school has been selected to represent your parish In a survey on 
activities and factors needed to Implement career education at the 
pre-high school level. Your help Is urgently needed In completing 
the enclosed questionnaires.
One questionnaire Is for you to complete and return in enclosed 
stamped, self-addressed envelope; the other is for a vocational teach­
er to complete and return in stamped self-addressed envelope marked 
teacher.
Your help will be greatly appreciated in getting these questionnaires 








Sicily Island, IA 71368 
March 3, 1972
FROM: Sam E. Dale, Graduate Student
Vocational Agricultural Education 
Louisiana State University
TO: Superintendents, Head Teacher Educators, Parish Supervisors,
Principals, Guidance Counselors, Vocational Teachers, and 
Teachers
From a national standpoint career education is considered 
to be one of the most important issues facing public education 
in this decade. In an attempt to answer some of the questions 
concerning the implementation of career education in our public 
school systems at the pre-high school level, I am conducting a 
study entitled, "Activities and Factors Considered Important in 
the Implementation of Career Education Programs at the Pre-High 
School Level in Louisiana." I am a doctoral candidate under a 
graduate committee chaired by Dr. Charlie Curtis at Louisiana 
State University.
Career education is a program which accommodates individual 
differences through a continuous experience centered and evaluated 
process which facilitates development of awareness, orientation, 
exploration, decision making and preparation for the world of work.
Your cooperation by completing the enclosed questionnaire and 










Sicily Island, La. 71368 
March 17, 1972
FROM: Sam E. Dale, Graduate Student
Vocational Agricultural Education 
Louisiana State University
TO: Superintendents, Head Teacher Educators, Parish Supervisors,
Principals, Guidance Counselors, Vocational Teachers, and 
Teachers.
On March 3, 1972 you were mailed a questionnaire on a 
study entitled "Activities and Factors Considered Important 
in the Implementation of Career Education Programs at the Pre- 
High School Level in Louisiana."
Interest in career education seems to be great by the large
number of responses received from all groups of educators
throughout Louisiana. However, some have not returned their 
questionnaires and this is to remind you if you haven't, 
please do so by March 24, 1972.





DIRECTIONS: Please rate the following activities and factors accord­
ing to your concept as to their Importance In implementing 
a career education program at the pre-high school level, 
using the rating scale listed below.






Activity 4 3 2 1 0
1. Develop a concept of career education and 
structure a policy to implement it




4 3 2 1 0
ADMINISTRATION
1. Develop a concept of career education and 
structure a policy to implement it
2. Implement board of education's policies concern­
ing career education
3. Keep board of education informed on career 
education
4. Provide and develop leadership
5. Develop a community relations program
6. Develop a continuing service for determination 
of educational needs
7. Provide and maintain physical facilities
8. Set policy concerning use of physical facilities





4 3 2 1 0
10. Provide an adequate and well trained instruc­
tional staff
11. Develop a cooperative relationship between 
education, industry and other aeencies
12. Provide leadership for the development of a 
philosophy of career education
13. Set up procedure for evaluation
14. Other
SUPERVISION
15. Develop a concent of career education
16. Develop a basic ohilosophv of career education
17. Improve instruction in career education by 
svstematic visitation of the classroom
18. Cooperate with teacher education institutions 
in the development of a training program to 
aualifv teacher in service in career education
19. Improve instruction by organizing a continuous 
inservice program in career education
20. Use resource and other key personnel for 
development of career education
21. Develop demonstration lessons for career 
education
22. Provide current material and aids relative to 
career education
23, Develop criteria for systematic evaluation of 
career education
24. Develop a cooperative relationship between 
education, industry and other aeencies
25. Organize a resource material library for 




4 3 2 1 0
26. Develop criteria for evaluation of career 
education





29. Use fantasy period of children to enable them 
to nlav out the role of the work world
30. Familiarize the students with their environment, 
answering questions of curiosity, such as where 
our food, clothine and shelter comes from
31. Explore the work world with field trips (farms, 
kiddie farms, factories, and similar places so 
students can see man rewarded for work in real 
life)
32. Make every course more valuable to the student 
by merging career education with other educa­
tional information
33. Relate different classes of work to subject
matter such as natural resources, mathematics, 
English, history, plant science, animal science, 
conservation and environmental problems
34. Use interest in integrating the students 
personal experiences
35. Use simulation and games to act out role of 
different careers
36. Guide the students into understanding society 





4 3 2 1 0
Grades 7-9
38. Permit students to explore different work 
aspirations
39. Relate the necessity of successful work and 
rewards for work
40. Study different job clusters based on individ­
ual asDiratlons
41. Test students with interest inventory tests
42. Assist students in evaluating their Interests, 
capabilities and limitations
43. Assist students in formulating occupational 
oblectives
44. Make career selection developmental to enable 
each student to reach his occupational aspira­
tion
45. Study basic competencies needed for occupa­
tional aspirations
46. Use community, business and governmental
resource personnel to familiarize students 
with different occupations
47. Use school as a laboratory enabling students
to experience actual work (such as greenhouse, 
speech department, agriculture department, 
home economics department)
48. Use community, business, governmental agencies 
and other institutional facilities to gain 
try-out experiences for students in their 
chosen field of work
49. Integrate occupational information with all 
courses
50. Teach the necessity of work for the better 
things of life
51. Have students evaluate personal experiences 




4 3 2 1 0
52. Assist students in obtaining try-out experiences 
in aspired occupations
53. Have student evaluate tentative decision after 
trv-out experience
54. Develop in students healthy attitudes towards 
the work world
55. Counsel individual students
56. Other
TEACHING PERSONNEL TO TEACH CAREER EDUCATION 
Grades K-6
57. Homeroom teacher with assistance from voca­
tional teachers
58. Specialized career education teachers




61. Each teacher merge career education into regu­
lar course content assisted by vocational 
teachers
62. Specialized career education teachers
63. Homeroom teacher with assistance of career 
education specialist
64. Practical arts teachers





4 3 2 1 0
GUIDANCE SERVICES 
67. Provide career development counseling
68. Provide occupational-educational information 
for teachers and students
69. Coordinate orientation in career education
70. Maintain file of occupational information
71. Maintain records of students
72. Assist in training teaching personnel in career 
education
73. Sponsor club activities
74. Provide testing service of students
75. Assist in planning work experience programs
76. Assist in planning career exploration programs




79. Coordinate career education in the instruc­
tional program
80. Orient teachers in career education
81. Assist in in-service education program of 
teachers
82. Teach special phases of career education
83. Teach disadvantaged groups





4 3 2 1 0
OUT OF SCHOOL SOURCES
86. Use business, governmental agencies, institu­
tions and community leaders to acquaint 
students with 1ob opportunities
87. Furnish resource personnel to orient students 
in careers
88. Help students gain work experience in aspired 
field
89. Seek membership on career education planning 
and advisory committee from business, govern­
mental agencies, institutions
90. Assist the school in implementation of a 
realistic career education program
91. The state department of education establish a
center for development and dissemination of sub­
ject matter material and teaching aids and 
provide resources for this service
92. Other
RESEARCH
93. Teacher education institutions assume responsi­
bility for continuous research in career educa­
tion
94. Teacher education institutions assume responsi­
bility for collection and interpretation of data 
on career education
95. State department of education to establish con­
tinuous research program in career education 
including follow-up, provide funds, and 
designate agencies for this service
96. Each parish establish a data collection unit in 
cooperation with teacher education institutions, 
the state department of education, employment 





A FREQUENCY DISTRIBUTION OF THE RESPONSES OF 48 PARISH SUPERINTENDENTS 
TO THE 87 ITEMS NEEDED TO IMPLEMENT CAREER EDUCATION
Ratings Assigned















Develop a concept of career education and 
structure a policy to implement it 0 0.0 0 0.0 0 0.0 9 18.7 39 81.3 3.81
Implement board of education's policies 
concerning career education 1 2.1 0 0.0 3 6.2 12 25.0 32 66.7 3.54
Keep board of education informed on 
career education 0 0.0 1 2.2 0 0.0 18 38.3 28 59.6 3.55
Provide and develop leadership 0 0.0 0 0.0 0 0.0 11 23.4 36 76.6 3.77
Develop a community relations program 0 0.0 0 0.0 4 8.5 21 44.7 22 46.8 3.38
Develop a continuing service for 
determination of educational needs 0 0.0 0 0.0 2 4.2 17 35.4 29 60.4 3.56
Provide and maintain physical facilities 0 0.0 1 2.1 0 0.0 18 38.3 28 59.6 3.55
Set policy concerning use of physical 



















Provide an adequate supply of teaching 
materials and supplies 0 0.0 0 0.0 1 2.1 17 35.4 30 62.5 3.60
Provide an adequate and well trained 
instructional staff 0 0.0 0 0.0 0 0.0 5 10.4 43 89.6 3.90
Develop a cooperative relationship between 
education, industry and other agencies 0 0.0 0 0.0 1 2.3 21 44.7 25 53.2 3.51
Provide leadership for the development of 
a philosophy of career education 0 0.0 0 0.0 2 4.2 16 33.3 30 62.5 3.58
Set up procedure for evaluation 0 0.0 0 0.0 1 2.1 22 45.8 25 52.1 3.50
SUPERVISION 
Develop a concept of career education 0 0.0 0 0.0 0 0.0 13 29.6 31 70.5 3.70
Develop a basic philosophy of 
career education 0 0.0 0 0.0 1 2.1 19 39.6 28 58.3 3.56
Improve instruction in career education 



















Cooperate with teacher education institu­
tions in the development of a training 
program to qualify teacher in service in 
career education 0 0.0 1 2.1 2 4.2 22 45.3 23 47.9 3.40
Improve instruction by organizing a 
continuous inservice program in 
career education 0 0.0 0 0.0 2 4.2 25 52.1 21 43.8 3.40
Use resource and other key personnel for 
development of career education 0 0.0 0 0.0 2 4.2 17 35.4 29 60.4 3.56
Develop demonstration lessons for 
career education 0 0.0 0 0.0 10 20.8 27 56.3 11 22.9 3.02
Provide current material and aids 
relative to career education 0 0.0 0 0.0 2 4.2 21 43.8 25 52.1 3.48
Develop criteria for systematic evaluation 
of career education 0 0.0 0 0.0 1 2.1 25 52.1 22 45.8 3.44
Develop a cooperative relationship between 
education, industry and other agencies 0 0.0 1 2.1 2 4.2 22 45.8 23 47.9 3.40
Organize a resource material library for 
teachers in career education 0 0.0 0 0.0 3 6.2 27 56.3 18 37.5 3.31
Develop criteria for evaluation of 




0 1 2 3 4
Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
Evaluate and revise career education 
program annually 1 2.1 0 0.0 1 2.1 27 57.4 18 38.3 3.30
INSTRUCTIONAL PROGRAM 
Grades K-6
Use fantasy period of children to enable
them to play out the role of the work world 1 2.1 3 6.2 9 18.7 29 60.4 6 12.5 2.75
Familiarize the students with their environ­
ment, answering questions of curiosity, such 
as where our food, clothing and shelter 
comes from
Explore the work world with field trips.
(farms, kiddie farms, factories, and 
similar places so students can see man 
rewarded for work in real life)
Make every course more valuable to the 
student by merging career education 
with other educational information
0 0.0 0 0.0 4 8.3 27 56.2 17 35.4 3.27
0 0.0 0 0.0 3 6.2 24 50.0 21 43.7 3.38




Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
Relate different classes of work to subject 
matter such as natural resources, mathe­
matics, English, history, plant science, 
animal science, conservation and
environmental problems 0 0.0 1 2.1 5 10.6 20 43.5 21 44.7 3.30
Use interest in integrating the
students personal experiences 1 2.1 1 2.1 4 8.3 25 52.1 17 35.4 3.17
Use simulation and games to act out
role of different careers 1 2.1 2 4.2 8 16.7 26 54.2 11 22.9 2.92
Guide the students into understanding
society and their need to be a part of it 0 0.0 1 2.1 3 6.4 20 43.5 23 48.9 3.38
Grades 7-9
Permit students to explore different
work aspirations 0 0.0 1 2.2 0 0.0 18 39.1 27 58.7 3.52
Relate the necessity of successful work
and rewards for work 0 0.0 0 0.0 2 4.2 18 37.5 28 58.3 3.54
Study different job clusters based on
individual aspirations 0 0.0 0 0.0 2 4.2 27 574. 18 38.2 3.34





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Assist students in evaluating their 
interests, capabilities and limitations
Assist students in formulating 
occupational objectives
Make career selection developmental 
to enable each student to reach his 
occupational aspiration
Study basic competencies needed for 
occupational aspirations
Use community, business and governmental 
resource personnel to familiarize students 
with different occupations
Use school as a laboratory enabling 
students to experience actual work 
(such as greenhouse, speech department, 
agriculture department, home economics 
department)
Use community, business, governmental 
agencies and other institutional 
facilities to gain try-out experiences 
for students in their chosen field of work
Integrate occupational information with 
all courses
1 2.1 0 0.0 3 6.2 27 56.2 17 35.4 3.23
0 0.0 1 2.1 5 10.4 24 50.0 18 37.5 3.23
1 2.1 0 0.0 4 8.5 26 55.3 16 34.0 3.19
0 0.0 2 4.2 3 6.4 28 59.6 14 29.8 3.15
0 0.0 0 0.0 5 10.4 21 43.8 22 45.8 3.35
0 0.0 0 0.0 2 4.2 24 50.0 22 45.9 3.42
0 0.0 0 0.0 1 2.1 25 52.1 22 45.8 3.44





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Teach the necessity of work for the 
better things of life
Have students evaluate personal expe­
riences in the field of work
Assist students in obtaining try-out 
experiences in aspired occupations
Have students evaluate tentative 
decision after try-out experience
Develop in students healthy attitudes 
towards the work world
Counsel individual students
TEACHING PERSONNEL TO TEACH CAREER EDUCATION 
Grades K-6
Homeroom teacher with assistance from 
vocational teachers 3
Specialized career education teachers 3
Homeroom teacher with assistance from










1 2.1 2 4.2 20 42.5 24 51.1 3.43
0 0.0 4 8.3 26 54.2 18 37.5 3.29
0 0.0 4 8.3 29 60.4 15 31.3 3.23
0 0.0 6 12.5 25 52.1 17 35.4 3.23
0 0.0 1 2.1 16 33.3 31 64.6 3.63
0 0.0 3 6.4 16 34.0 28 59.6 3.53
6 12.8 10 21.3 17 36.2 11 23.4 2.57
7 14.9 8 17.0 12 25.5 17 36.1 2.70



















Each teacher merge career education into 
regular course content assisted by 
vocational teachers 2 4.2 2 4.2 13 27.7 13 27.7 17 36.2 2.88
Specialized career education teachers 3 6.5 6 13.0 4 8.7 17 36.9 16 34.8 2.80
Homeroom teacher with assistance of 
career education specialist 3 6.7 4 8.9 12 26.7 16 35.5 10 22.2 2.58
Practical arts teachers 5 11.1 3 6.7 15 33.3 17 37.8 5 11.1 2.31
Vocational teachers of different fields 3 6.4 3 6.4 7 14.9 20 42.5 14 29.8 2.83
GUIDANCE SERVICES
Provide career development counseling 0 0.0 0 0.0 1 2.1 14 29.8 32 68.1 3.62
Provide occupational-educational informa­
tion for teachers and students 0 0.0 0 0.0 1 2.1 14 29.8 32 68.1 3.66
Coordinate orientation in career education 0 0.0 1 2.2 1 2.2 17 36.9 27 58.7 3.52
Maintain file of occupational information 0 0.0 1 2.1 1 2.1 17 36.1 28 59.6 3.53


















Assist in training teaching personnel in 
career education 1 2.2 2 4.4 5 11.1 20 44.4 17 37.8 3.11
Sponsor club activities 1 2.1 4 8.5 19 40.4 14 29.8 9 19.1 2.55
Provide testing service of students 0 0.0 1 2.2 3 6.5 20 43.5 22 47.8 3.37
Assist in planning work experience programs 0 0.0 0 0.0 6 12.8 15 31.9 26 55.3 3.43
Assist in planning career exploration 
programs 0 0.0 0 0.0 3 6.5 16 34.8 27 58.7 3.52
Provide referral services for the evalua­
tion of student handicaps 0 0.0 0 0.0 3 6.5 17 36.9 26 56.5 3.50
SPECIALIZED TEACHERS
Coordinate career education in the 
instructional program 4 8.7 0 0.0 4 8.7 16 34.8 22 47.8 3.13
Orient teachers in career education 3 6.5 1 2.2 7 15.2 12 26.1 23 50.0 3.11
Assist in in-service education program 
of teachers 2 4.2 0 0.0 3 6.2 25 52.1 18 37.5 3.19
Teach special phases of career education 4 8.3 1 2.1 4 8.3 19 39.6 20 41.7 3.04
Teach disadvantaged groups 5 10.4 0 0.0 13 27.1 16 33.3 14 29.2 2.71





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
OUT OF SCHOOL SOURCES
Use business, governmental agencies, 
Institutions and community leaders to 
acquaint students with job opportunities
Furnish resource personnel to orient 
students in careers
Help students gain work experience in 
aspired field
0 0.0 0 0.0 0 0.0 20 41.7 28 58.3 3.58
0 0.0 0 0.0 2 4.2 19 39.6 27 56.2 3.52
0 0.0 0 0.0 4 8.3 14 29.2 30 62.5 3.54
Seek membership on career education
planning and advisory committee from
business, governmental agencies, institutions 0
Assist the school in implementation of a 
realistic career education program
The state department of education estab­
lish a center for development and dis­
semination of subject matter material 
and teaching aids and provide resources 
for this service
0.0 0 0.0 3 6.2 19 39.6 26 54.2 3.48
0 0.0 0 0.0 0 0.0 21 43.7 27 56.2 3.56






Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
RESEARCH
Teacher education institutions assume
responsibility for continuous research
in career education 2 4.2
Teacher education institutions assume 
responsibility for collection and
interpretation of data on career education 3 6.2
State department of education to establish
continuous research program in career
education including follow-up, provide
funds, and designate agencies for this
service 0 0.0
1 2.1 4 8.3 17 35.4 24 50.0 3.25
2 4.2 2 4.2 21 43.7 20 41.7 3.10
1 2.1 1 2.1 18 37.5 28 58.3 3.52
Each parish establish a data collection 
unit in cooperation with teacher educa­
tion institutions, the state department 
of education, employment security, and 
other agencies that supply data concern­
ing employment opportunities 1 2.1 0 0.0 5 10.4 17 35.4 25 52.1 3.35
APPENDIX F
TABLE XV
A FREQUENCY DISTRIBUTION OF THE RESPONSES OF 45 PARISH SUPERVISORS OF 
INSTRUCTION TO THE 87 ITEMS NEEDED TO IMPLEMENT CAREER EDUCATION
Rating8 Assigned 
0 1 2  3 4
Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
ADMINISTRATION
Develop a concept of career education and 
structure a policy to implement it 0 0.0 0 0.0 1 2.2 2 4.4 42 93.3 3.91
Inclement board of education's policies 
concerning career education 2 4.4 0 0.0 2 4.4 9 20.0 32 71.1 3.53
Keep board of education informed on 
career education 0 0.0 0 0.0 0 0.0 10 22.2 35 77.8 3.78
Provide and develop leadership 0 0.0 0 0.0 0 0.0 6 13.0 39 86.7 3.87
Develop a community relations program 0 0.0 0 0.0 0 0.0 15 34.1 29 65.9 3.66
Develop a continuing service for determina­
tion of educational needs 0 0.0 0 0.0 0 0.0 15 33.3 30 66.7 3.67
Provide and maintain physical facilities 0 0.0 0 0.0 1 2.2 17 37.8 27 60.0 3.58
Set policy concerning use of physical 





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Provide an adequate supply of teaching 
materials and supplies
Provide an adequate and well trained 
instructional staff
Develop a cooperative relationship 
between education, industry and other 
agencies
Provide leadership for the development of 
a philosophy of career education
Set up procedure for evaluation
SUPERVISION
Develop a concept of career education
Develop a basic philosophy of career 
education
Improve instruction in career education 
by systematic visitation of the classroom
0 0.0 0 0.0 2 4.4 14 31.1 29 64.4 3.60
0 0.0 0 0.0 0 0.0 3 6.7 42 93.3 3.93
0 0.0 1 2.2 0 0.0 12 26.7 32 71.1 3.67
0 0.0 0 0.0 1 2.2 16 35.6 28 62.2 3.60
1 2.2 0 0.0 3 6.7 16 35.6 25 55.5 3.42
0 0.0 0 0.0 2 4.8 3 7.3 36 87.8 3.83
0 0.0 0 0.0 2 4.4 10 22.2 33 73.3 3.69
0 0.0 0 0*0 2 4.4 20 44.4 23 51.1 3.47
(Continued)
Item
Cooperate with teacher education institu­
tions in the development of a training 
program to qualify teacher in service in 
career education
Improve instruction by organizing a 
continuous inservice program in career 
education
Use resource and other key personnel 
for development of career education
Develop demonstration lessons for 
career education
Provide current material and aids 
relative to career education
Develop criteria for systematic evalua­
tion of career education
Develop a cooperative relationship between 
education, industry and other agencies
Organize a resource material library for 
teachers in career education




0 1 2 3 4
Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
1 2.3 0 0.0 1 2.3 14 32.5 27 62.8 3.53
0 0.0 0 0.0 3 6.7 15 33.3 27 60.0 3.53
0 0.0 0 0.0 3 6.7 17 37.8 25 55.5 3,49
0 0.0 1 2.2 8 17.8 19 42.2 17 37.8 3.16
1 2.2 0 0.0 4 8.9 19 42.2 21 46.7 3.31
0 0.0 1 2.2 2 4.4 21 46.7 21 46.7 3.38
0 0.0 1 2.2 1 2.2 17 37.8 26 57.8 3.51
1 2.2 0 0.0 3 6.7 18 40.0 23 51.1 3.38




0 1 2 3 4
Per Per Per Per Per Mean
I t e m _______________________________________No. Cent No. Cent No. Cent No. Cent No. Cent Response
Evaluate and revise career education
program annually 2 4.5 0 0.0 5 11.3 17 38.6 20 45.4 3.20
INSTRUCTIONAL PROGRAM
Grades K-6
Use fantasy period of children to enable 
them to play out the role of the work
world 3 6.7 2 4.4 7 15.6 22 48.9 11 24.4 2.80
Familiarize the students with their 
environment, answering questions of 
curiosity, such as where our food,
clothing and shelter comes from 1 2.2 0 0.0 2 4.4 21 46.7 21 46.7 3.35
Explore the work world with field trips.
(farms, kiddie farms, factories, and 
similar places so students can see man
rewarded for work in real life) 0 0.0 0 0.0 5 11.1 18 40.0 22 48.9 3.38
Make every course more valuable to the 
student by merging career education with




Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
Relate different classes of work to subject 
matter such as natural resources, mathe­
matics, English, history, plant science, 
animal science, conservation and environ­
mental problems 1 2.2 0 0.0 5 11.1 21 46.7 18 40.0 3.22
Use interest in integrating the students
personal experiences 3 6.7 0 0.0 2 4.4 20 44.4 20 44.4 3.20
Use simulation and games to act out role
of different careers 1 2.2 1 2.2 7 15.5 22 48.9 14 31.1 3.04
Guide the students into understanding
society and their need to be a part of it 1 2.2 0 0.0 0 0.0 19 42.2 25 55.5 3.49
Grades 7-9
Permit students to explore different
work aspirations 0 0.0 0 0.0 1 2.2 15 33.3 29 64.4 3.62
Relate the necessity of successful
work and rewards for work 1 2.2 0 0.0 2 4.4 18 40.0 24 53.3 3.42
Study different job clusters based on
individual aspirations 1 2.2 0 0.0 4 8.9 17 37.8 23 51.1 3.36





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Assist students in evaluating their 
interests, capabilities and limitations
Assist students in formulating occupa­
tional objectives
Make career selection developmental to 
enable each student to reach bis 
occupational aspiration
Study basic competencies needed for 
occupational aspirations
Use community, business and governmental 
resource personnel to familiarize students 
with different occupations
Use school as a laboratory enabling 
students to experience actual work (such 
as greenhouse, speech department, agricul­
ture department, home economics department)
Use community, business, governmental 
agencies and other institutional facilities 
to gain try-out experiences for students 
in their chosen field of work
Integrate occupational information with 
all courses
2 4.4 0 0.0 4 8.9 12 26.7 27 60.0 3.38
1 2.2 0 0.0 5 11.1 18 40.0 21 46.7 3.29
6.7 1 2.2 4 8.9 17 37.8 20 44.4 3.11
4.4 0 0.0 3 6.7 21 46.7 19 42.2 3.22
1 2.2 0 0.0 1 2.2 21 46.7 22 48.9 3.40
1 2.2 0 0.0 2 4.4 16 35.6 26 57.8 3.47
1 2.2 1 2.2 0 0.0 17 37.8 23 51.1 3.33





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Teach the necessity of work for the 
better things of life
Have students evaluate personal expe­
riences in the field of work
Assist students in obtaining try-out 
experiences in aspired occupations
Have student evaluate tentative deci­
sion after try-out experience
Develop in students healthy attitudes 
towards the work world 0
0Counsel individual students
TEACHING PERSONNEL TO TEACH CAREER EDUCATION 
Grades K-6
Homeroom teacher with assistance from 
vocational teachers
Specialized career education teachers















2.2 5 11.1 21 46.7 17 37.8
0.0 5 11.4 22 50.0 17 38.6
0.0 3 6.8 23 52.3 16 36.4
0.0 1 2.2 15 33.3 29 64.4
0.0 1 2.2 12 26.7 32 71.1
4.4 5 11.1 17 37.8 16 35.5
13.3 6 13.3 11 24.4 19 42.2



























Each teacher merge career education into 
regular course content assisted by 
vocational teachers 3 6.8 2 4.5 12 27.2 13 29.5 14 31.8 2.75
Specialized career education teachers 4 9.3 4 9.3 4 9.3 12 27.9 19 44.2 2.88
Homeroom teacher with assistance of 
career education specialist 6 13.3 1 2.2 9 20.0 15 33.3 14 31.1 2.67
Practical arts teachers 5 11.4 2 4.5 11 25.0 17 38.6 9 20.4 2.52
Vocational teachers of different fields 2 4.4 2 4.4 4 8.9 19 42.2 18 40.0 3.09
GUIDANCE SERVICES 
Provide career development counseling 1 2.2 0 0.0 1 2.2 13 28.9 30 66.7 3.58
Provide occupational-educational informa­
tion for teachers and students 1 2.2 0 0.0 1 2.2 13 28.9 30 66.7 .3.58
Coordinate orientation in career education 0 0.0 0 0.0 1 2.2 19 42.2 25 55.6 3.53
Maintain file of occupational information 1 2.2 0 0.0 1 2.2 13 28.9 30 66.7 3.58


















Assist in training teaching personnel 
in career education 2 4.4 0 0.0 2 4.4 18 40.0 23 51.1 3.33
Sponsor club activities 2 4.4 3 6.7 6 13.3 19 42.2 15 33.3 2.93
Provide testing service of students 0 0.0 0 0.0 2 4.4 15 33.3 28 62.2 2.58
Assist in planning work experience 
programs 1 2.2 0 0.0 2 4.4 13 28.9 29 64.4 3.53
Assist in planning career exploration 
programs 1 2.2 0 0.0 1 2.2 12 26.7 31 68.9 3.60
Provide referral services for the 
evaluation of student handicaps 0 0.0 0 0.0 2 4.5 14 31.8 28 63.6 3.59
SPECIALIZED TEACHERS
Coordinate career education in the 
instructional program 2 4.6 1 2.3 1 2.3 15 34.9 24 55.8 3.35
Orient teachers in career education 2 4.5 0 0.0 2 4.5 18 40.9 22 50.0 3.32
Assist in in-service education program 
of teachers 1 2.3 0 0.0 3 6.8 13 29.5 27 61.3 3.48
Teach special phases of career education 3 6.8. 1 2.3 5 11.4 12 27.3 23 52.3 3.16
Teach disadvantaged groups 3 6.8 1 2.3 5 11.4 12 27.3 23 52.3 3.16
(Continued)
Item
Assist in special problem cases
OUT OF SCHOOL SOURCES
Use business, governmental agencies, 
institutions and community leaders to 
acquaint students with job opportunities
Furnish resource personnel to orient 
students in careers
Help students gain work experience 
in aspired field
Seek membership on career education 
planning and advisory committee from 
business, governmental agencies, institu­
tions
Assist the school in implementation of a 
realistic career education program
The state department of education estab­
lish a center for development and dis­
semination of subject matter material and 




0 1 2 3 4
Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response





























Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
RESEARCH
Teacher education institutions assume 
responsibility for continuous research 
in career education 7.0 0 0.0 1 2.3 13 30.2 26 60.4 3.37
Teacher education institutions assume 
responsibility for collection and 
interpretation of data on career education
State department of education to establish 
continuous research program in career edu­
cation including follow-up, provide funds, 
and designate agencies for this service
6.8 0 0.0 2 4.5 18 40.9 21 47.7 3.23
9.1 0 0.0 1 2.3 7 15.9 32 72.7 3.43
Each parish establish a data collection 
unit in cooperation with teacher educa­
tion institutions, the state department 
of education, employment security, and 
other agencies that supply data concerning 
employment opportunities 4.5 0 0.0 1 2.3 15 34.1 26 59.1 3.43
APPENDIX 6
TABLE XVI
A FREQUENCY DISTRIBUTION OF THE RESPONSES OF 48 GUIDANCE COUNSELORS 


















Develop a concept of career education 
and structure a policy to implement it 0 0.0 0 0.0 0 0.0 5 10.6 42 89.4 3.89
Implement board of education's policies 
concerning career education 0 0.0 0 0,0 2 4.2 16 33.3 30 62.5 3.58
Keep board of education informed on 
career education 1 2.1 0 0.0 1 2.1 18 38.3 27 57.4 3.49
Provide and develop leadership 0 0.0 0 0.0 0 0.0 5 10.4 43 89.6 3.90
Develop a community relations program 0 0.0 0 0.0 0 0.0 10 21.3 37 78.8 3.79
Develop a continuing service for 
determination of educational needs 0 0.0 0 0.0 1 2.1 9 18.7 38 79.2 3.77
Provide and maintain physical 
facilities 0 0.0 0 0.0 3 6.2 12 25.0 33 68.7 3.63
Set policy concerning use of 





Per Per Per Per Per
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Provide an adequate supply of teaching 
materials and supplies
Provide an adequate and well trained 
instructional staff
Develop a cooperative relationship 
between education, industry and other 
agencies
Provide leadership for the development 
of a philosophy of career education
Set up procedure for evaluation
SUPERVISION
Develop a concept of career education
Develop a basic philosophy of career 
education
Improve instruction in career education 
by systematic visitation of the 
classroom
0 0.0 0 0.0 1 2.1 9 18.7 38 79.2 3.77
0 0.0 0 0.0 1 2.1 4 8.3 43 89.6 3.88
0 0.0 0 0.0 0 0.0 9 19.1 38 80.8 3.81
0 0.0 0 0.0 2 4.2 14 29.8 31 65.9 3.62
0 0.0 0 0.0 1 2.1 18 37.5 29 60.4 3.58
0 0.0 0 0.0 0 0.0 9 19.1 38 80.8 3.81
0 0.0 0 0.0 1 2.1 12 25.0 35 72.9 3.71




Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
Cooperate with teacher education institu­
tions in the development of a training 
program to qualify teacher in service in
career education 0 0.0 0 0.0 3 6.2 12 25.0 33 68.8 3.63
Improve instruction by organizing a 
continuous inservice program in career
education 0 0.0 0 0.0 3 6.2 18 37.5 27 56.2 3.50
Use resource and other key personnel
for development of career education 0 0.0 0 0.0 2 4.2 19 39.6 27 56.2 3.52
Develop demonstration lessons'for
career education 0 0.0 1 2.1 6 12.5 22 45.8 19 39.6 3.23
Provide current material and aids
relative to career education 1 2.1 0 0.0 1 2.1 18 37.5 28 58.3 3.50
Develop criteria for systematic
evaluation of career education 0 0.0 0 0.0 1 2.1 23 47.9 24 50.0 3.48
Develop a cooperative relationship between
education, industry and other agencies 0 0.0 0 0.0 0 0.0 14 29.2 34 70.8 3.71
Organize a resource material library for
teachers in career education 0 0.0 0 0.0 3 6.2 23 47.9 22 45.8 3.40
Develop criteria for evaluation of




0 1 2 3 4
Per Per Per Per Per Mean
Item_________________________________________ No. Cent No. Cent No. Cent No. Cent No. Cent Response
Evaluate and revise career education
program annually 0 0.0 1 2.1 3 6.2 21 43.7 23 47.9 3.38
INSTRUCTIONAL PROGRAM
Grades K-6
Use fantasy period of children to 
enable them to play out the role of the
work world 0 0.0 0 0.0 7 15.2 14 30.4 25 54.3 3.39
Familiarize the students with their 
environment, answering questions of 
curiosity, such as where our food,
clothing and shelter comes from 0 0.0 0 0.0 0 0.0 21 44.7 26 55.3 3.55
Explore the work world with field 
trips, (farms, kiddie farms, factories, 
and similar places so students can
see man rewarded for work in real life) 0 0.0 1 2.1 1 2.1 16 34.0 29 61.7 3.55
Make every course more valuable to the 
student by merging career education with





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Relate different classes of work to sub­
ject matter such as natural resources, 
mathematics, English, history, plant 
science, animal science, conservation 
and environmental problems
Use interest in integrating the 
students personal experiences
Use simulation and games to act out 
role of different careers
Guide the students into understanding 
society and their need to be a part of it
Grades 7-9
0.0 0 0.0 3 6.7 15 33.3 27 60.0 3.53
0.0 0 0.0 3 6.4 19 40.4 25 53.2 3.47
0.0 0 0.0 5 10.6 20 42.5 22 46.8 3.36
0.0 0 0.0 0 0.0 14 29.8 33 70.2 3.70
Permit students to explore different 
work aspirations
Relate the necessity of successful work 
and rewards for work
0.0 0 0.0 0 0.0 18 37.5 30 62.5 3.63
0.0 0 0.0 0 0.0 16 33.3 32 66.7 3.67
Study different job clusters based on 
individual aspirations 0
Test students with interest inventory tests 0
0.0 0 0.0 3
0.0 1 2.1 4
6.4 18 38.3 26 55.3 3.49







Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Assist students in evaluating their 
interests, capabilities and limitations
Assist students in formulating 
occupational objectives
Make career selection developmental to 
enable each student to reach his 
occupational aspiration
Study basic competencies needed for 
occupational aspirations
Use community, business and governmental 
resource personnel to familiarize students 
with different occupations
Use school as a laboratory enabling 
students to experience actual work 
(such as greenhouse, speech department, 
agriculture department, home economics 
department)
Use community, business, governmental 
agencies and other institutional facili- 
ties to gain try-out experiences for 
students in their chosen field of work
Integrate occupational information 
with all courses
0.0 0 0.0 1 2.1 18 37.5 29 60.4 3.58
0.0 0 0.0 4 8.3 18 37.5 26 54.2 3.46
0.0 0 0.0 6 12.5 19 39.6 23 47.9 3.35
2.1 0 0.0 4 8.3 21 43.7 22 45.8 3.31
0.0 0 0.0 2 4.2 15 31.2 31 64.6 2.60
0.0 0 0.0 4 8.3 14 29.2 30 62.5 3.54
0.0 0 0.0 5 10.4 17 35.4 26 54.2 3.44






No. Cent No. Cent No.
Per Per Per Mean
Cent No. Cent No. Cent Response
Teach the necessity of work for the 
better things of life
Have students evaluate personal 
experiences in the field of work
Assist students in obtaining try-out 
experiences in aspired occupations
Have student evaluate tentative decision 
after try-out experience
Develop in students healthy attitudes 





TEACHING PERSONNEL TO TEACH CAREER EDUCATION 
Grades K-6
Homeroom teacher with assistance from 
vocational teachers
Specialized career education teachers




0.0 0 0.0 2
0.0 0 0.0 3
4.2 13 27.1 33 68.7 3.65
6.2 21 43.7 24 50.0 3.44
0.0 1 2.1 5 10.4 18 37.5 24 50.0 3.35
0.0 1 2.1 5 10.4 21 43.7 21 43.7 3.29
0.0 0 0.0 0
0.0 1 2.1 0
0.0 12 25.0 36 75.0 3.75
0.0 12 25.5 34 72.3 3.68
0.0 4 8.7 10
8.7 4 8.7 5
2.2 2 4.3 3
21.7 15 32.6 17 36.9 2.98
10.9 16 34.8 17 36.9 2.83




0 1 2 3 4
Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
Grades 7-9
Each teacher merge career education into 
regular course content assisted by
vocational teachers 1 2.1 2 4.2 6 12.5 22 45.8 17 35.4 3.08
Specialized career education teachers 3 6.2 2 4.2 9 18.7 11 22.9 23 47.9 3.02
Homeroom teacher with assistance of 
career education specialist 3 6.4 4 8.5 4 8.5 23 48.9 13 27.6 2.83
Practical arts teachers 2 4.2 4 8.5 12 25.5 17 36.2 12 25.5 2.70
Vocational teachers of different fields 2 4.2 5 10.4 7 14.6 20 41.7 14 29.2 2.81
GUIDANCE SERVICES 
Provide career development counseling 0 0.0 0 0.0 0 0.0 10 20.8 38 79.2 3.79
Provide occupational-educational 
information for teachers and students 0 0.0 0 0.0 1 2.1 11 22.9 36 75.0 3.73
Coordinate orientation in career education 0 0.0 0 0.0 0 0.0 11 22.9 37 77.1 3.77
Maintain file of occupational information 0 0.0 0 0.0 1 2.1 12 25.5 34 72.3 3.70



















Assist in training teaching personnel in 
career education 1 2.1 2 4.2 5 10.6 20 42.5 19 40.4 3.15
Sponsor club activities 4 8.3 7 14.6 14 29.2 11 22.9 12 25.0 2.42
Provide testing service of students 0 0.0 1 2.1 4 8.5 8 17.0 34 72.3 3.60
Assist in planning work experience 
programs 1 2.1 0 0.0 0 0.0 21 43.7 26 54.2 3.48
Assist in planning career exploration 
programs 0 0.0 0 0.0 1 2.1 18 37.5 29 60.4 3.58
Provide referral services for the 
evaluation of student handicaps 0 0.0 0 0.0 2 4.2 7 14.9 38 80.8 3.77
SPECIALIZED TEACHERS
Coordinate career education in the 
instructional program 0 0.0 1 2.1 2 4.2 13 27.1 32 66.7 3.58
Orient teachers in career education 0 0.0 1 2.1 1 2.1 16 33.3 30 62.5 3.56
Assist in in-service education program 
of teachers 0 0.0 0 0.0 2 4.2 12 25.0 34 70.8 3.67
Teach special phases of career education 0 0.0 1 2.1 4 8.3 17 35.4 26 54.2 3.42




Assist in special problem cases
OUT OF SCHOOL SOURCES
Use business, governmental agencies, 
institutions and community leaders to 
acquaint students with job opportunities
Furnish resource personnel to orient 
students in careers
Help students gain work experience in 
aspired field
Seek membership on career education 
planning and advisory committee from 
business, governmental agencies, 
institutions
Assist the school in implementation of 
a realistic career education program
The state department of education estab­
lish a center for development and dissem­
ination of subject matter material and 




0 1 2 3 4
Per Per Per Per Per Mean
No. Cent No, Cent No. Cent No. Cent No. Cent Response






























Per Per Per Per Per Mean
No, Cent No. Cent No. Cent No. Cent No. Cent Response
RESEARCH
Teacher education institutions assume 
responsibility for continuous research 
in career education 2.1 1 2.1 4 8.3 17 35.4 25 52.1 3.33
Teacher education institutions assume 
responsibility for collection and 
interpretation of data on career 
education
State department of education to estab­
lish continuous research program in 
career education including follow-up, 
provide funds, and designate agencies 
for this service
2.1 2 4.2 5 10.4 20 41.7 20 41.7
2.2 1 2.2 1 2.2 13 27.7 31 65.9
3.17
3.53
Each parish establish a data collection 
unit in cooperation with teacher educa­
tion institutions, the state department 
of education, employment security, and 
other agencies that supply data concerning 
employment opportunities 4.2 0 0.0 1 2.1 10 20.8 35 72.9 3.58
APPENDIX H
TABLE XVII
A FREQUENCY DISTRIBUTION OF THE RESPONSES OF 14 TEACHER EDUCATORS 
TO THE 87 ITEMS NEEDED TO IMPLEMENT CAREER EDUCATION
Ratines Assigned 
0 1 2  3 4
Per Per Per Per Per Mean
Item No. Cent Nc. Cent No. Cent No. Cent No. Cent Response
ADMINISTRATION
Develop a concept of career education and
structure a policy to Implement It 0 0.0 0 0.0 0 0.0 4 28.6 10 71.4 3.71
Implement board of education's policies 
concerning career education 0 0.0 0 0.0 1 7.1 6 42.8 7 50.0 3.43
Keep board of education informed on 
career education 0 0.0 0 0.0 1 7.1 6 42.8 7 50.0 3.43
Provide and develop leadership 0 0.0 0 0.0 1 7.7 2 15.4 10 76.9 3.69
Develop a community relations program 0 0.0 0 0.0 1 7.1 6 42.8 7 50.0 3.43
Develop a continuing service for 
determination of educational needs 0 0.0 0 0.0 0 0.0 2 14.3 12 85.7 3.86
Provide and maintain physical facilities 0 0.0 1 7.1 1 7.1 7 50.0 5 35.7 3.14
Set policy concerning use of physical 






0 1 2 3 4
Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
Provide an adequate supply of teaching
materials and supplies 0 0.0 0 0.0 0 0.0 5 35.7 9 64.2 3.64
Provide an adequate and well trained
instructional staff 0 0.0 0 0.0 0 0.0 4 30.8 9 69.2 3.69
Develop a cooperative relationship between
education, industry and other agencies 0 0.0 1 7.1 0 0.0 4 28.6 9 64.3 3.50
Provide leadership for the development
of a philosophy of career education 0 0.0 0 0.0 1 7.1 6 42.8 7 50.0 3.43
Set up procedure for evaluation 0 0.0 0 0.0 0 0.0 3 21.4 11 78.6 3.79
SUPERVISION
Develop a concept of career education 1 7.7 0 0.0 0 0.0 5 38.5 7 53.8 3.31
Develop a basic philosophy of career
education 0 0.0 0 0.0 0 0.0 8 57.1 6 42.8 3.43
Improve instruction in career education




Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
Cooperate with teacher education institu­
tions in the development of a training 
program to qualify teacher in service in
career education 0 0.0 0 0.0 0 0.0 6 42.8 8 57.1 3.57
Improve instruction by organizing a 
continuous inservice program in career
education 0 0.0 1 7.1 1 7.1 6 42.8 6 42.8 3.21
Use resource and other key personnel for
development of career education 0 0.0 0 0.0 1 7.1 8 57.1 5 35.7 3.29
Develop demonstration lessons for
career education 0 0.0 0 0.0 3 21.4 7 50.0 4 28.6 3.07
Provide current material and aids
relative to career education 0 0.0 0 0.0 2 14.3 6 42.8 6 42.8 3.29
Develop criteria for systematic evaluation
of career education 0 0.0 0 0.0 0 0.0 6 42.8 8 57.1 3.57
Develop a cooperative relationship between
education, industry and other agencies 0 0.0 0 0.0 1 7.1 6 42.8 7 50.0 3.43
Organize a resource material library for
teachers in career education 0 0.0 0 0.0 4 28.6 6 42.8 4 28.5 3.00
Develop criteria for evaluation of





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response




0.0 0 0.0 2 14.3 6 42.8 6 42.8 3.29
Use fantasy period of children to enable 
them to play out the role of the work world
Familiarize the students with their 
environment, answering questions of 
curiosity, such as where our food, cloth­
ing and shelter comes from
Explore the work world with field trips, 
(farms, kiddie farms, factories, and 
similar places so students can see man 
rewarded for work in real life)
Make every course more valuable to the 






1 7.1 3 21.4 5 35.7 4 28.6 2.71
0 0.0 1 7.1 6 42.8 6 42.8 3.14
1 7.1 0 0.0 3 21.4 9 64.3 3.29





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Relate different classes of work to sub­
ject matter such as natural resources, 
mathematics, English, history, plant 
science, animal science, conservation 
and environmental problems 1 7.1
Use interest in integrating the
students personal experiences 2 14.3
Use simulation and games to act out role 
of different careers
Guide the students into understanding 
society and their need to be a part of it
Grades 7-9
Permit students to explore different 
work aspirations
Relate the necessity of successful work 
and rewards for work
Study different job clusters based on
individual aspirations 0 0.0
Test students with interest inventory tests 0 0.0
2 14.3 0 0.0 2 14.3 9 64.3
0 0.0 0 0.0 7 50.0 5 35.7
1 7.1 1 7.1 4 28.6 6 42.8 2 14.3
0 0.0 0 0.0 2 14.3 6 42.8 6 42.8
0 0.0 0 0.0 0 0.0 8 57.1 6 42.8
0 0.0 1 7.1 7 50.0 6 42.8













Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Assist students in evaluating their in­
terests, capabilities and limitations
Assist students in formulating 
occupational objectives
Make career selection developmental to 
enable each student to reach his occupa­
tional aspiration
Study basic competencies needed for 
occupational aspirations
Use community, business and governmental 
resource personnel to familiarize students 
with different occupations
Use school as a laboratory enabling 
students to experience actual work (such 
as greenhouse, speech department, agricul­
ture department, home economics department
Use community, business, governmental 
agencies and other institutional facili­
ties to gain try-out experiences for 
students in their chosen field of work
Integrate occupational information with 
all courses
0 0.0 1 7.1 2 14.2 9 64.3 2 14.3 2.86
0 0.0 2 14.3 1 7.1 7 50.0 4 28.6 2.93
0 0.0 0 0.0 2 14.3 7 50.0 5 35.7 3.21
0 0.0 0 0.0 4 28.6 4 28.6 6 42.8 3.14
0 0.0 0 0.0 1 7.1 4 28.6 9 64.3 3.57
0 0.0 2 14.3 2 14.3 6 42.8 4 28.6 2.86
0.0 1 7.1 2 14.3 3 21.4 8 57.1 3.29


















Teach the necessity of work for the 
better things of life 0 0.0 1 7.7 3 23.1 5 38.5 4 30.8 2.92
Have students evaluate personal expe­
riences in the field of work 0 0.0 1 7.1 3 21.4 5 35.7 5 35.7 3.00
Assist students in obtaining try-out 
experiences in aspired occupations 0 0.0 1 7.1 3 21.4 3 21.4 7 50.0 3.14
Have student evaluate tentative decision 
after try-out experience 0 0.0 1 7.1 3 21.4 5 35.7 5 35.7 3.00
Develop in students healthy attitudes 
towards the work world 0 0.0 0 0.0 1 7.1 4 28.6 9 64.3 3.57
Counsel individual students 0 0.0 0 0.0 1 7.1 4 28.6 9 64.3 3.57
TEACHING PERSONNEL TO TEACH CAREER EDUCATION
Grades K-6
Homeroom teacher with assistance from 
vocational teachers 1 7.1 1 7.1 4 28.6 5 35.7 3 21.4 2.57
Specialized career education teachers 1 7.1 1 7.1 3 21.4 4 28.5 5 35.7 2.79
Homeroom teacher with assistance from 




















Each teacher merge career education into 
regular course content assisted by 
vocational teachers 0 0.0 2 14.3 1 7.1 5 35.7 4 42.8 2.98
Specialized career education teachers 0 0.0 2 14.3 3 21.4 5 35.7 4 28.6 3.03
Homeroom teacher with assistance of 
career education specialist 0 0.0 3 21.4 2 14.3 5 35.7 4 28.6 2.78
Practical arts teachers 0 0.0 3 21.4 3 21.4 7 50.0 1 7.1 2.67
Vocational teachers of different fields 0 0.0 3 21.4 3 21.4 2 14.3 6 42.8 3.08
GUIDANCE SERVICES
Provide career development counseling 0 0.0 0 0.0 1 7.7 4 30.8 8 61.5 3.67
Provide occupational-educational informa­
tion for teachers and students 0 0.0 0 0.0 1 7.1 5 35.7 8 57.1 3.63
Coordinate orientation in career education 0 0.0 2 15.4 1 7.7 5 38.5 5 38.5 3.51
Maintain file of occupational information 0 0.0 0 0.0 1 7.1 3 21.4 10 71.4 3.60





0 1 2  3 4 
Per Per Per Per Per Mean 
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Assist in training teaching personnel in
career education 0 0.0 1 7.1 2 14.3 7 50.0 4 28.6 3.22
Sponsor club activities 0 0.0 2 14.3 3 21.4 7 50.0 2 14.3 2.79
Provide testing service of students 0 0.0 1 7.1 1 7.1 7 50.0 5 35.7 3.49
Assist in planning work experience programs 0 0.0 1 7.1 1 7.1 5 35.7 7 50.0 3.47
Assist in planning career exploration 
programs 0 0.0 1 7.1 1 7.1 7 50.0 5 35.7 3.50
Provide referral services for the evalua­
tion of student handicaps 0 0.0 0 0.0 2 14.3 6 42.8 6 42.8 3.57
SPECIALIZED TEACHERS
Coordinate career education in the 
instructional program 0 0.0 / • J» 1 7.1 3 21.4 9 64.3 3.43
Orient teachers in career education 0 0.0 1 / • J» 0 0.0 4 28.6 9 64.3 3.50
Assist in in-service education program 
of teachers 0 0.0 1 f • * 1 7.1 5 35.7 7 50.0 3.29
Teach special phases of career education 0 0.0 1 / • 2 14.3 6 42.8 5 35.7 3.07
Teach disadvantaged groups 0 0.0 1 / • J» 3 21.4 5 35.7 5 35.7 3.00





0 1 2 3 4
Per Per Per Per Per Mean
Items No. Cent No. Cent No. Cent No. Cent No. Cent Response
OUT OF SCHOOL SOURCES
Use business, governmental agencies, 
institutions and community leaders to 
acquaint students with job opportunities
Furnish resource personnel to orient 
students in careers
Help students gain work experience 
in aspired field
Seek membership on career education 
planning and advisory committee from busi­
ness, governmental agencies, institutions
Assist the school in implementation of a 
realistic career education program
The state department of education estab­
lish a center for development and dis­
semination of subject matter material and 
teaching aids and provide resources for 
this service
0 0.0 0 0.0 0 0.0 4 28.6 10 71.4 3.71
0 0.0 1 7.1 0 0.0 6 42.8 7 50.0 3.36
0 0.0 0 0.0 0 0.0 3 21.4 11 78.6 3.79
0 0.0 1 7.1 2 14.3 7 50.0 4 28.6 3.00
0 0.0 1 7.1 1 7.1 7 50.0 5 35.7 3.14





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent Mo. Cent Response
RESEARCH
Teacher education institutions assume 
responsibility for continuous research 
in career education 0.0 0 0.0 3 21.4 3 21.4 5 35.7 3.36
Teacher education institutions assume 
responsibility for collection and
interpretation of data on career education 0 0.0
State department of education to establish 
continuous research program in career 
education including follow-up, provide funds, 
and designate agencies for this service 0 0.0
0 0.0 3 21.4 6 42.8 8 57.1 3.14
1 7.1 0 0.0 5 35.7 8 57.1 3.43
Each parish establish a data collection 
unit in cooperation with teacher education 
institutions, the state department of 
education, employment security, and other 
agencies that supply data concerning employ­





A FREQUENCY DISTRIBUTION OF THE RESPONSES OF 45 PRINCIPALS TO THE 
87 ITEMS NEEDED TO IMPLEMENT CAREER EDUCATION
Ratines Assigned
0 1 2 3 4
Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
ADMINISTRATION
Develop a concept of career education
and structure a policy to implement it 0 0.0 0 0.0 0 0.0 6 13.3 39 86.7 3.87
Implement board of education's policies 
concerning career education 0 0.0 0 0.0 1 2.2 13 28.9 31 68.9 3.67
Keep board of education informed on 
career education 0 0.0 0 0.0 0 0.0 13 28.9 32 71.1 3.71
Provide and develop leadership 0 0.0 0 0.0 1 2.2 6 13.3 38 84.4 3.82
Develop a community relations program 0 0.0 0 0.0 1 2.3 10 22.7 33 75.0 3.73
Develop a continuing service for deter­
mination of educational needs 0 0.0 0 0.0 2 4.4 9 20.0 34 75.5 3.71
Provide and maintain physical facilities 0 0.0 0 0.0 1 2.2 8 17.8 36 80.0 3.78
Set policy concerning use of physical 





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Provide an adequate supply of teaching 
materials and supplies
Provide an adequate and well trained 
instructional staff
Develop a cooperative relationship 
between education, industry and other 
agencies
Provide leadership for the development of 
a philosophy of career education
Set up procedure for evaluation
SUPERVISION
Develop a concept of career education
Develop a basic philosophy of career 
education
Improve instruction in career education 
by systematic visitation of the classroom
0 0.0 0 0.0 0 0.0 4 8.9 41 91.1 3.91
0 0.0 0 0.0 0 0.0 4 8.9 41 91.1 3.91
0 0.0 0 0.0 3 6.7 20 44.4 22 48.9 3.42
0 0.0 0 0.0 2 4.4 17 37.8 26 57.8 3.53
0 0.0 0 0.0 2 4.4 17 37.8 26 57.8 3.53
0 0.0 0 0.0 0 0.0 15 33.3 30 66.7 3.67
0 0.0 0 0.0 0 0.0 22 48.9 23 51.1 3.51






Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Cooperate with teacher education 
institutions in the development of a 
training program to qualify teacher 
in service in career education 0.0 0 0.0 1 2.2 15 33.3 29 64.4 3.62
Improve instruction by organizing a 
continuous inservice program in career 
education
Use resource and other key personnel for 
development of career education
Develop demonstration lessons for 
career education
0.0 0 0.0 4 8.9 14 31.1 27 60.0 3.51
0.0 1 2.2 1 2.2 22 48.9 21 46.7 3.40
2.2 0 0.0 2 4.4 19 42.2 23 51.1 3.40
Provide current material and aids relative 
to career education 0.0 0 0.0 2 4.4 13 28.9 30 66.7 3.62
Develop criteria for systematic evalua­
tion of career education 0.0 0 0.0 3 6.7 20 44.4 22 48.9 3.42
Develop a cooperative relationship between 
education, industry and other agencies
Organize a resource material library for 
teachers in career education
0.0 0 0.0 4 8.9 18 40.0 23 51.1 3.42
0.0 1 2.2 6 13.3 17 37.8 21 46.7 3.28
Develop criteria for evaluation of career 




0 1 2 3 4
Per Per Per Per Per Mean
Item_________________________________________ No. Cent No. Cent No. Cent No. Cent No. Cent Response
Evaluate and revise career education
program annually 0 0.0 0 0.0 4 8.9 21 46.7 20 44.4 3.36
INSTRUCTIONAL PROGRAM
Grades K-6
Use fantasy period of children to enable 
them to play out the role of the work
world 2 4.5 3 6.8 10 22.7 21 47.7 8 18.1 2.68
Familiarize the students with their 
environment, answering questions of 
curiosity, such as where our food,
clothing and shelter comes from 0 0.0 0 0.0 3 6.8 18 40.9 23 53.3 3.45
Explore the work world with field trips,
(farms, kiddie farms, factories, and 
similar places so students can see man
rewarded for work in real life) 0 0.0 0 0.0 4 9.1 19 43.2 21 47.7 3.39
Make every course more valuable to the 
students by merging career education





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Relate different classes of work to sub­
ject matter such as natural resources, 
mathematics, English, history, plant 
science, animal science, conservation 
and environmental problems 0
Use interest in integrating the students 
personal experiences 0
Use simulation and games to act out role 
of different careers 0
Guide the students into understanding 
society and their need to be a part of it 0
Grades 7-9
Permit students to explore different
work aspirations 0
Relate the necessity of successful work
and rewards for work 0
Study different job clusters based on 
individual aspirations 0
Test students with interest inventory tests 0
0.0 0 0.0 2 4.5 15 34.1 27 61.3 3.57
0.0 0 0.0 7 15.9 19 43.1 18 40.9
0.0 0 ‘0.0 13 29.5 19 43.1 12 27.3
0.0 0 0.0 2 4.5 18 40.9 24 54.5
0.0 0 0.0 1 2.3 19 43.2 24 54.5
0.0 0 0.0 3 6.8 15 34.1 26 59.1
0.0 0 0.0 4 9.1 25 56.8 15 34.1











Per Per Per Per Per Mean
Item_________________________________________ No. Cent No. Cent No. Cent No. Cent No. Cent Response
Assist students In evaluating their Inter­
ests, capabilities and limitations 0 0.0 0 0.0 3 6.8 14 31.8 27 61.3 3.55
Assist students In formulating occupa­
tional objectives 0 0.0 0 0.0 4 9.1 17 38.6 23 52.3 3.43
Make career selection developmental to 
enable each student to reach his occupa­
tional aspiration 1 2.3 0 0.0 7 15.9 16 36.4 20 45.4 3.23
Study basic competencies needed for
occupational aspirations 0 0.0 0 0.0 8 18.1 21 47.7 15 34.1 3.16
Use community, business and governmental 
resource personnel to familiarize students
with different occupations 0 0.0 0 0.0 3 6.8 18 40.9 23 52.3 3.45
Use school as a laboratory enabling 
students to experience actual work (such 
as greenhouse, speech department, agricul­
ture department, home economics department) 0 0.0 1 2.3 5 11.4 12 27.3 26 59.1 3.43
Use community, business, governmental 
agencies and other institutional facili­
ties to gain try-out experiences for
students in their chosen field of work 0 0.0 0 0.0 4 9.1 17 38.6 23 52.3 3.43
Integrate occupational information with





Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Teach the necessity of work for the 
better things of life
Have students evaluate personal expe­
riences in the field of work
Assist students in obtaining try-out 
experiences in aspired occupations
Have student evaluate tentative decision 
after try-out experience
Develop in students healthy attitudes 
towards the work world 0
0Counsel individual students
TEACHING PERSONNEL TO TEACH CAREER EDUCATION 
Grades K-6
Homeroom teacher with assistance from 
vocational teachers
Specialized career education teachers
















0.0 3 6.8 9 20.4 32 72.7 3.66
0.0 5 11.3 24 54.5 15 34.1 3.23
0.0 3 6.8 25 56.8 16 36.4 3.30
0.0 4 9.1 28 63.6 12 27.2 3.18
0.0 1 2.3 9 20.4 34 77.2 3.75
0.0 2 4.5 10 22.7 32 72.7 3.68
2.4 4 9.5 17 40.5 19 45.2 3.24
4.6 6 13.9 18 41.9 16 37.2 3.07




0 1 2 3 4
Per Per Per Per Per Mean
Item_________________________________________ No. Cent No. Cent No. Cent No. Cent No. Cent Response
Grades 7-9
Each teacher merge career education into 
regular course content assisted by
vocational teachers 1 2.4 0 0.0 7 16.7 20 4716 14 33.3 3.10
Specialized career education teachers 2 4.6 0 0.0 5 11.6 13 30.2 23 53.4 3.28
Homeroom teacher with assistance of 
career education specialist 1 2.4 0 0.0 12 28.6 16 38.1 13 30.1 2.95
Practical arts teachers 1 2.4 4 9.5 6 14.3 22 53.4 9 21.4 2.81
Vocational teachers of different fields 1 2.4 0 0.0 5 11.9 10 23.8 26 61.9 3.43
GUIDANCE SERVICES 
Provide career development counseling 0 0.0 0 0.0 0 0.0 13 29.5 31 70.4 3.70
Provide occupational-educational 
information for teachers and students 0 0.0 0 0.0 1 2.3 19 43.2 24 54.5 3.52
Coordinate orientation in career education 0 0.0 1 2.3 2 4.5 19 43.2 22 50.0 3.41
Maintain file of occupational information 0 0.0 1 2.3 0 0.0 17 38.6 26 59.1 3.55


















Assist in training teaching personnel in 
career education 2 4.5 0 0.0 2 4.5 19 43.2 21 47.7 3.30
Sponsor club activities 1 2.3 1 2.3 11 25.0 18 40.9 13 29.5 2.93
Provide testing service of students 0 0.0 0 0.0 1 2.3 21 47.7 22 50.0 3.48
Assist in planning work experience programs 0 0.0 1 2.3 2 4.5 18 40.9 23 52.3 3.43
Assist in planning career exploration 
programs 1 2.3 0 0.0 1 2.3 19 43.2 23 52.3 3.43
Provide referral services for the 
evaluation of student handicaps 0 0.0 1 2.3 1 2.3 17 38.6 25 56.8 3.50
SPECIALIZED TEACHERS
Coordinate career education in the 
instructional program 1 2.3 0 0.0 0 0.0 12 27.9 30 69.8 3.63
Orient teachers in career education 0 0.0 1 2.3 1 2.3 17 39.5 24 55.8 3.50
Assist in in-service education program 
of teachers 0 0.0 1 2.3 4 9.1 16 36.4 23 52.3 3.39
Teach special phases of career education 1 2.3 0 0.0 2 4.5 21 47.7 20 45.4 3.34
Teach disadvantaged groups 2 4.5 0 0.0 4 9.1 14 31.8 24 54.5 3.32




OUT OF SCHOOL SOURCES
Use business, governmental agencies, 
institutions, and community leaders to 
acquaint students with job opportunities
Furnish resource personnel to orient 
students in careers
Help students gain work experience in 
aspired field
Seek membership on career education 
planning and advisory committee from 
business, governmental agencies, in­
stitutions
Assist the school in implementation of a 
realistic career education program
The state department of education estab­
lish a center for development and 
dissemination of subject matter material 




0 1 2 3 4
Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
0 0.0 0 0.0 1 2.3 14 31.8 29 65.9 3.64
1 2.3 0 0.0 1 2.3 13 29.5 29 65.9 3.57
0 0.0 0 0.0 5 11.3 12 27.2 27 61.3 3.50
2 4.5 0 0.0 5 11.3 19 43.2 18 40.9 3.16
1 2.3 0 0.0 0 0.0 16 36.4 25 56.9 3.45




0 1 2 3 4
Per Per Per Per Per Mean
Item______________________________   No. Cent No. Cent No. Cent No. Cent No. Cent Response
RESEARCH
Teacher education institutions assume 
responsibility for continuous research
in career education 2 4.6 0 0.0 1 2.3 13 30.2 27 62.8 3.47
Teacher education institutions assume 
responsibility for collection and
interpretation of data on career education 2 4.5 0 0.0 4 9.1 15 34.1 23 52.3 3.30
State department of education to establish 
continuous research program in career 
education including follow-up, provide 
funds, and designate agencies for this
service 0 0.0 0 0.0 2 4.5 17 38.6 25 56.8 3.52
Each parish establish a data collection 
unit in cooperation with teacher education 
institutions, the state department of 
education, employment security, and other 
agencies that supply data concerning em­
ployment opportunities 0 0.0 0 0.0 4 9.1 13 29.5 27 61.3 3.52
APPENDIX J
TABLE XIX
A FREQUENCY DISTRIBUTION OF THE RESPONSES OF 46 TEACHERS TO THE
87 ITEMS NEEDED TO IMPLEMENT CAREER EDUCATION
Ratings Assigned















Develop a concept of career education and 
structure a policy to implement it 0 0.0 0 0.0 2 4.4 7 15.5 36 80.0 3.76
Implement board of education's policies 
concerning career education 1 2.2 1 2.2 1 2.2 11 24.4 31 68.9 3.56
Keep board of education informed on 
career education 1 2.2 0 0.0 1 2.2 20 44.4 23 51.1 3.42
Provide and develop leadership 0 0.0 0 0.0 0 0.0 9 20.0 36 80.0 3.80
Develop a community relations program 0 0.0 0 0.0 2 4.5 12 27.2' 30 68.2 3.64
Develop a continuing service for 
determination of educational needs 0 0.0 0 0.0 1 2.2 17 38.8 27 60.0 3.58
Provide and maintain physical facilities 0 0.0 0 0.0 0 0.0 17 37.8 28 62.2 3.62
Set policy concerning use of physical 





Per Per Per Per Per Mean
Item__________________________________________ No. Cent No. Cent No. Cent No. Cent No. Cent Response
Provide an adequate supply of teaching
materials and supplies 0 0.0 0 0.0 0 0.0 6 13.3 39 86.7 3.87
Provide an adequate and well trained
instructional staff 0 0.0 1 2.2 0 0.0 4 8.9 40 88.9 3.87
Develop a cooperative relationship between
education, industry and other agencies 0 0.0 0 0.0 4 9.09 13 29.5 27 61.4 3.52
Provide leadership for the development of
a philosophy of career education 0 0.0 0 0.0 4 9.1 20 45.4 20 45.4 3.36
Set up procedure for evaluation 0 0.0 0 0.0 3 6.7 20 44.4 22 48.9 3.42
SUPERVISION
Develop a concept of career education 1 2.2 0 0.0 3 6.7 13 28.9 28 62.2 3.49
Develop a basic philosophy of career
education 0 0.0 0 0.0 5 11.4 14 32.8 25 56.8 3.45
Isprove instruction in career education by


















Cooperate with teacher education institu­
tions in the development of a training 
program to qualify teacher in service in 
career education 0 0.0 0 0.0 3 6.7 16 35.5 26 57.7 3.51
Improve instruction by organizing a 
continuous inservice program in career 
education 0 0.0 0 0.0 4 8.9 14 31.1 27 60.0 3.51
Use resource and other key personnel for 
development of career education 1 2.2 0 0.0 4 8.9 16 35.5 24 53.3 3.38
Develop demonstration lessons for 
career education 1 2.2 0 0.0 4 8.9 25 55.5 15 33.3 3.18
Provide current material and aids relative 
to career education 1 2.2 0 0.0 2 4.4 14 31.1 28 62.2 3.51
Develop criteria for systematic evaluation 
of career education 1 2.7 0 0.0 6 13.6 21 47.7 16 36.3 3.16
Develop a cooperative relationship between 
education, industry and other agencies 0 0.0 0 0.0 4 9.1 15 34.0 25 56.8 3.48
Organize a resource material library for 
teachers in career education 1 2.2 0 0.0 5 11.1 19 42.2 20 44.4 3.27
Develop criteria for evaluation of 






Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Evaluate and revise career education 
program annually
INSTRUCTIONAL PROGRAM
0 0.0 0 0.0 7 15.5 14 31.1 24 53.3 3.38
Grades K-6
Use fantasy period of children to enable 
them to play out the role of the work 
world 2 4.3 0 0.0 10 21.7 22 47.8 12 26.1 2.91
Familiarize the students with their environ­
ment, answering questions of curiosity, such 
as where our food, clothing and shelter 
comes from 0
Explore the work world with field trips, 
(farms, kiddie farms, factories, and 
similar places so students can see man re* 
warded for work in real life)
Make every course more valuable to the 
student by merging career education with 
other educational information
0.0 0 0.0 3 6.5 15 32.6 28 60.9 3.54
0 0.0 0 0.0 2 4.3 16 34.8 28 60.1 3.57




















Relate different classes of work to subject 
matter such as natural resources, mathe­
matics, English, history, plant science, 
animal science, conservation and environ­
mental problems 1 2.7 0 0.0 1 2.2 19 41.3 25 54.3 3.46
Use interest in integrating the 
students personal experiences 2 4.3 0 0.0 2 4.3 13 28.3 29 63.0 3.46
Use simulation and games to act out role 
of different careers 1 2.7 0 0.0 10 21.7 20 43.5 15 32.6 3.04
Guide the students into understanding 
society and their need to be a part of it 0 0.0 1 2.7 1 2.2 14 30.4 30 65.2 3.59
Grades 7-9
Permit students to explore different 
work aspirations 0 0.0 1 2.2 2 4.4 18 40.0 24 53.3 3.44
Relate the necessity of successful work 
and rewards for work 0 0.0 0 0.0 2 4.4 16 35.5 27 60.0 3.56
Study different job clusters based on 
individual aspirations 0 0.0 0 0.0 5 11.4 20 45.4 19 43.2 3.32






Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
Assist students in evaluating their 
interests, capabilities and limitations
Assist students in formulating occupa­
tional objectives
Make career selection developmental to 
enable each student to reach his 
occupational aspiration
Study basic competencies needed for 
occupational aspirations
Use community, business and governmental 
resource personnel to familiarize students 
with different occupations
Use school as a laboratory enabling 
students to experience actual work 
(such as greenhouse, speech department, 
agriculture department, home economics 
department)
Use community, business, governmental 
agencies and other institutional facili­
ties to gain try-out experiences for 
students in their chosen field of work
Integrate occupational information with 
all courses
0 0.0 0 0.0 1 2.3 22 51.1 20 46.5 3.44
0 0.0 0 0.0 7 16.3 16 37.2 20 46.5 3.30
2 4.5 0 0.0 2 4.5 19 43.2 23 52.3 3.48
0 0.0 0 0.0 6 13.9 17 39.5 20 46.5 3.33
0 0.0 0 0.0 3 6.8 12 27.2 29 65.9 3.59
0 0.0 0 0.0 3 6.8 9 20.4 32 72.7 3.66
0 0.0 0 0.0 10 22.7 9 20.4 25 56.8 3.34


















Teach the necessity of work for the better 
things of life 0 0.0 0 0.0 3 6.8 10 22.7 31 70.4 3.64
Have students evaluate personal experiences 
in the field of work 1 2.2 0 0.0 2 4.4 24 53.3 18 40.0 3.29
Assist students in obtaining try-out expe­
riences in aspired occupations 0 0.0 1 2.2 5 11.1 18 40.0 21 46.7 3.31
Have students evaluate tentative decision 
after try-out experience 2 4.5 1 2.3 5 11.4 20 45.4 16 36.4 3.07
Develop in students healthy attitudes 
towards the work world 0 0.0 0 0.0 1 2.2 11 24.4 33 73.3 3.71
Counsel individual students 0 0.0 0 0.0 2 4.4 9 20.0 34 75.5 3.71
TEACHING PERSONNEL TO TEACH CAREER EDUCATION
Grades K-6
Homeroom teacher with assistance from 
vocational teachers 1 2.3 2 4.5 8 18.2 20 45.4 13 29.5 2.95
Specialized career education teachers 2 4.4 3 6.7 10 22.2 11 24.4 19 42.2 2.93
Homeroom teacher with assistance from 
career education specialists 2 4.5 2 4.5 9 20.4 18 40.9 
(Continued)
13 29.5 2.86 206
TABLE XIX (Continued)
__________________ Ratings Assigned
0 1 2 3 4
Per Per Per Per Per Mean
Item_________________________________________ No. Cent No. Cent No. Cent No. Cent No. Cent Response
Grades 7-9
Each teacher merge career education into 
regular course content assisted by
vocational teachers 1 2.3 3 6.8 5 11.4 18 40.9 17 38.6 3.07
Specialized career education teachers 2 4.4 1 2.2 4 8.9 14 31.1 24 53.3 3.27
Homeroom teacher with assistance of 
career education specialist 1 2.3 3 6.8 9 20.4 17 38.6 14 31.8 2.91
Practical arts teachers 0 0.0 3 6.7 8 17.8 17 37.8 17 37.8 3.07
Vocational teachers of different fields 2 4.4 1 2.2 1 2.2 14 31.1 27 60.0 3.40
GUIDANCE SERVICES 
Provide career development counseling 0 0.0 0 0.0 2 4.4 11 24.4 32 71.1 3.67
Provide occupational-educational informa­
tion for teachers and students 0 0.0 0 0.0 1 2.2 13 28.3 32 69.6 3.67
Coordinate orientation in career education 0 0.0 0 0.0 3 6.5 19 41.3 24 52.2 3.46
Maintain file of occupational information 1 2.2 0 0.0 1 2.2 12 26.1 32 69.6 3.61


















Assist in training teaching personnel in 
career education 1 2.2 0 0.0 7 15.2 15 32.6 23 50.0 3.28
Sponsor club activities 0 0.0 0 0.0 9 19.6 19 41.3 18 39.1 3.20
Provide testing service of students 0 0.0 0 0.0 2 4.4 17 36.9 27 58.7 3.54
Assist in planning work experience programs 0 0.0 0 0.0 1 2.2 20 43.5 25 54.3 3.52
Assist in planning career exploration 
programs 0 0.0 0 0.0 2 4.4 19 42.2 24 53.3 3.49
Provide referral services for the evalua­
tion of student handicaps 0 0.0 0 0.0 2 4.3 15 32.6 29 63.0 3.59
SPECIALIZED TEACHERS
Coordinate career education in the 
instructional program 0 0.0 0 0.0 3 6.8 12 27.2 29 65.9 3.59
Orient teachers in career education 0 0.0 0 0.0 2 4.6 14 32.5 27 62.8 3.58
Assist in in-service education program 
of teachers 0 0.0 0 0.0 2 4.4 14 31.1 29 64.4 3.60
Teach special phases of career education 0 0.0 0 0.0 4 8.9 12 26.7 29 64.4 3.56
Teach disadvantaged groups 0 0.0 0 0.0 6 13.3 13 28.9 26 57.8 3.44






Per Per Per Per Per Mean
No. Cent No. Cent No. Cent No. Cent No. Cent Response
OUT OF SCHOOL SOURCES
Use business, governmental agencies, 
institutions and community leaders to 
acquaint students with job opportunities
Furnish resource personnel to orient 
s tudents in careers
0 0.0 0 0.0 1 2.2 11 24-4 33 73.3 3.71
0 0.0 0 0.0 2 4.4 13 28.9 30 66.7 3.62
Help students gain work experience in 
aspired field
Seek membership on career education 
planning and advisory committee from 
business, governmental agencies, 
institutions
Assist the school in implementation of 
a realistic career education program
The state department of education estab­
lish a center for development and 
dissemination of subject matter material 
and teaching aids and provide resources 
for this service
0 0.0 0 0.0 3 6.8 12 27.3 29 65.9 3.59
0 0.0 0 0.0 5 11.1 12 26.7 28 62.2 3.51
0 0.0 0 0.0 2 4.4 14 31.1 29 64.4 3.60





Per Per Per Per Per Mean
Item No. Cent No. Cent No. Cent No. Cent No. Cent Response
RESEARCH
Teacher education institutions assume 
responsibility for continuous research
in career education I 2.2 0 0.0 1 2.2 10 22.2 33 73.3 3.64
Teacher education institutions assume 
responsibility for collection and interpre­
tation of data on career education 2 4.4 0 0.0 2 4.4 9 20.0 32 71.1 3.53
State department of education to establish 
continuous research program in career 
education including follow-up, provide funds
and designate agencies for this service 0 0.0 0 0.0 3 6.7 9 20.0 33 73.3 3.67
Each parish establish a data collection 
unit in cooperation with teacher education 
institutions, the state department of 
education, employment security, and other 
agencies that supply data concerning employ­
ment opportunities 1 2.2 0 0.0 2 4.4 11 24.4 31 68.9 3.58
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